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THE NATIONAL CENTER MISSION STATEMENT

The Natronal Center for Research in Vocational Educat[on s mission is
to increase the ability of diverse agencies, institutions, and organizations
to solve educational problems relating to individual career plannlng,
preparation, and progression. The National Center fulfllls its mission by:

] Generatlng knowledge through research

Developing educational programs and products

Evaluating individual program needs and outcomes
Providing information for national planning and policy
lnsralling educational programs and products

O.perafing information systems and services
Conducting'leadership de'v_elopment and training programs--

‘FUNDING INFORMATION
The work presented herein represents efforts by both the National Center for Research in Vocational
Education and the Ohio Commission on Aging. This resource kit is a product of a Title 1V-A, Older
Americans Act grant to the National Center, which had the prime purpose, of dupllcatmg and dissemi- -
nating existing curricular materials in aging. The existing materials used in the resource kit included &
package of simulation materials developed earlier by the Ohio Commission on Aging (also with a Title
IV-A Older Americans Act grant), and performance-based teacher education modules developed pre-
viously by the National Center (Department of Health, Education and Welfare, National Institute of
Education). In addition, a new Instructor’s Guide. for the entire resource kit was developed by the
National Center to faC|l|tate use of all the materials. :

The opinions expressed herein do not, however, necessarlly reflect the posltlon or pollcy of any of
the sponsors and no off'cml"endorsement of them should be |nferred
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~modules are entitled: -

o Employ S/mulat/on Techn/ques ' ; _ . 60 pages
. Employ Brainstorming, Buzz Group, 24 pages
, and Question Box Techmques _ SR }
e Conduct Group Discussions, Panel - S ' - 48 pages

D/scussmns and Symposiums

’

. * See page v for information about accessmg the films and the slide/tape presentation if they arc not currently
available to you. L o
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FOREWORD

The older population in America is growing. At the same time resources for social services are

dwindling. While all older people do not need assistance, some do.need help to live in an independent -

manner. The key to effectively and efficiently serving older.people is with well-prepared personnel.
Training for students and staff that prepares them to handle the problems encountered when working

- with older people can be most useful.

- Working with Older People: A Resource Kit is a package of simulation training-materials and
performance-based teacher education modules that will facititate the needed educational experiences

. for students and staff. The kit stands alone, yet is modular and flexible. It can be used according to = _
~ the needs of the instructor and the learners. ;

Dr. Juliet V. Miller was project director for this effort, which combined g_xis'tin‘ﬁ curricula into a
total kit and disseminated the materials nationally. She was assisted by Jill Frymier Russell and Leila

Hutchison. Cathy Kendall provided secretarial skills to the project.

Prior to publication, the /nstructor’s Guide was reviewed by fivesindividuals: Marian Actin of
the Ohio Commission on Aging, Terry Budlong of the Central Ohio Area Agency on Aging, Dr. James

Hamilton of the National Center, Sister Mary Ann Mulligan of Ohio Dominican College, and Mary

~ Suilivan of tiie Ohio Commission on Aging. Their input was most useful and their suggestions were

taken.into account during development of the final version of the publications. The assistance of the
Ohio Commission on Aging, which cooperated fully with the National Center, is also appreciated.

" Robert E. Taylor
o . . Executive Diréctor
- : : : The National Center for Research
E in Vocational Education
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_ ’“"Olii’o'.'Commi'ssi'don on Aging

'-7 50 WEST BROAD STREET, 9TH FLOOR - ©~ James A, Rhodes -
COLUMBUS, OHI0 43215 ° : o _ : . Governor
- (614) 466-5500 -

) ‘Martin A, Janis
June, 1981 : _ L Executive Diréctor

Dear Colleagues:

The Ohio Commission on Aging is pleased that "Working
Wg;h;glggtﬁgggplg;ﬂmSimulations_fbr_Eractitioners," -
- has been selected by, the Administration on Aging for

national dissemination. - Resulting from extensive

research, these materials will enable you to simulate

realistic settings involving the practitioner and older

persons. As @ result, they provide practical and rele-
- vant training for persons who work directly_with/older

‘. 1 people. m' C

. It is our hope that you will use these resources, in
. - conjunction with the Performance Based Teacher Educa-
) ‘ ¢ tion modules from the National Center for Research in
. Vocational Education, to strengthen and improve your
training program. The total package of materials will
help you and others to serve older persons with even
greater skill, sensitivity, and effectiveness than
before, always preserving their dignity and personal
Tights, ‘ : S




EXECUTIVE SUMMARY .
r ) . < . .

As an individual interested in improving the skills of those working with older pcople, you aim
- to provide relevant learning experiences for staff and udents who deal with older people. Working
with Older People: A Resource Kit will help you to cafry out training that is practical and designed -
to'meet the needs of your workshop or course participants. The goal of these curriculum materials '
is to help the learner develop the interpersonal skills needed for effectively dealing with the problems
that may be encountered when wdrking.;vith an older person. :

v

Simulation is the primary instructional technique used in these training materials. This method
allows the learner to practice the skills and beliaviors (in a safe environment) that will be helpfu! to

them on the job. Simulation, as an instructional technique, may be unfamiliar to some instructors or ' pe
trainers’who are interested in using this currictlu m-package. Thérefore, three Performance-based
Teacher Education (PBTE) modules are included within this resource kit to increase the tr'aincr’s'

skill in using the simulation methods .and other techniques. The total resource kit includes:

~® Instructor’s Guide : ' o
- . ® Working with Older. Peuple: Simulations for Practitioners (a set. of forty-three simulations
4 : and accompanying discussion questions) i _ .
t S e Fifteen simulation films (within three film cans)* ’

.. ® One slide/tape presentation for ofientation of trainces, staff, or students*

® Three PBTE modules concerning simulation, group discussion, brainstorming, and

other techniques - ‘ : ' ' : :
The simulations within Working with Older People are based on fifteen of the most common
problems encountered by workers who spend mtich of their day with older people. The simulations
are set in a varicty of work settings and are appropriate for both paraprofessional workers and
professional personrel. Students in a wide range of disciplines also can benefit from exposure to the = |
simulations and the accompanying debriefing exercises. You can select the simulations that are most—
appropriate for your group of learners becausce the simulations are independent of cach other. For
example, you may use one simulation per week in an ongoing course for psychology students, or
you might use five of the simulations interspersed throughout a two-day, inscrvice workshop for *
outreach practitioners. ' , : ' '

The PBTE modules are self-paced materials designed to enhance your skills in the use of , '
simulation, brainstorming, and group discussion. All of these instructional techniques are needed to .
- use Working with Older Peopie, You will be able to improve your instructional capability while you
are conducting a unique learning experience for your staff, students, or trainces,

o

* See pagc v for information about .wccssihg the tilms and the élidcllapc presentation if they are not currently -
available to you. ‘ . " , , -
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This resource kit stands alone; it is not necessary to locate additional reference materials or
experts in gerontology to conduct training. You can direct these activities with a minimal amount
of preparation time. Learning is guided by the participation in the simulated problems and through .
the discussion questions that reflect problem-solving processes. The learners will be actively deter-
mining the best ways to work with older people and will benefit from the experience and ideas of
their peers. *

——
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INTRODUCTION | 5

”
F]
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' B
As an indiyidual interested in improving the skills of those working with older people, you aim
té provide relevant learning experiences for staff and students who deal with older people. Working
with Older-People: A Resource Kit will help you™o carry out training that is practical and designed
+ to meet the.needs of your workshop or course participants. The goal of these curriculum materials
is to help the learner develop the interpersonal skills needed for effectively dealing with the problems
that may be encountered when working with an older person. '

[

Simulation is the primary instructional technique used in these training materials. This method
allows the learner to practice the skills and behaviors (in a safe environment) that will be helpful to
them on the job. Simulation, as an instructioral technique, may be unfamiliar to some instructors or
trainers who are interested in using this curriculum package. Therefore, three Performance-based
Teacher Education (PBTE) modules are included within this resource kit to increase the trainer’s
skill in using tbe_.simulation methods and other techniques. The total resource Kit includes:

e _iristructor’s Guide

T @ Working with Older People: Simulations for Practitioners (a set of forty-three simulations
and accompanying discussion questions)

— o Fifteen simulation films (within. three filmscans)* . .
® One slide/tape presentation for orientation of trainees, staff, or students*’

3

® Three PBTE miodules concerning simuiation, group discussion, brainstorming, and " '
other techniques _ :

The simulations within Working with Older.People are based on fifteen of the most common
. problems encountered by workers who spend much of their day with older people. The simulations
are set.in a variety of work settings and are appropriate for both paraprofessional workers and "’
professional personnel. Students in a wide range of disciplines also can benefit from exposure to.the
simulations and the accompanying debriefing exercises. You can select the simulations that are most
appropriate for your group of learners because the simulations are independent of each other. For o
- example, you may use one simulation per week in an ongoing course for psychology students, of
you might use five of the simulations interspersed. throughout a two-day, inservice workshop for
outreach:practitioners. : : o 1

“The PBTE modules are self-paced materials designed to enhance your skills'in the use of
simulation, brainstorming, and group discussion. All of these instructional techniques are needed to
use Working with Older People. You will be able to improve your instructional capability whife you

are conducting a unique learning experience for your staff, students, or trainees,

\ ‘
. .

* See page v for information about éccessiﬁg the films and the slide/tape presentation if they are not currently
available to you. S . - : |



3

© .

* This resource kit stands alone. It is not necessary to locate additional reference materials or
experts in gerontology to conduct training. You can direct these activities with a minimal amount of
preparation time. Learning is guided by the participation in the simulated problems and through the
discussion questions that reflect problem-solving processes. The learners will be actively determining
the best ways to work with older people and will benefit from the experience and ideas of theiripeers.
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OVERVIEW OF THE INSTRUCTOR’S GUIDE

’

Goal

Uslng the resource kit, you will design and‘sdellver training that will help those who work with
older people develop skills for handling the d|ff|cuIt problems encountered on the job.

N N
-8 ¢

. Enabllng 0b|ect|ves

. 1. After compléting section 1 of the Instructors Guide, you will understand the common
- problems faced by those who work with older people

2. After completlng section 2 of the Instructors Gu;de you will have revnewed and seIected

those problem areas that are most relevant for use in tralnlng activities with your staff
students, or tra|nees :

.3, After completlng section 3 of the /nstructor’s Guide, you will develop a written plan for
using this resource kit to deI|ver training to your staff, students or trainees.

_4. After completing section 4 of the /nstructor’s Guide, you will deveIop a plan for uslng
. the Performance-based TeacherEducation modules to strengthen the skills needed to
conduct this trainirig program for your staff»students or trainees;-

Resource‘s o

All of the materials you WI|| need to conduct this tran’ilng are |ncIuded wuthln this resource kit.,
Following is a listing of the different components of the kit that you WI|| use to complete each of
the four sections of th|s Instructor’s Gu;de _

Sectlon 11— Workmg with Older People: Simulations. for Pract/t/oners.

. Section 2 — Workmg with Older People: Simulations for Pract/t/oners - 0
o “Sectlon 3 — Working with Older People: Simulations for Practitioners ‘
' Sectlon 4 — The three PBTE moduIes _ . S

a. Employ S/mulat/on Techniques ;
b. Emplo y Brainstorming, Buzz ‘Group, and Quest/on Box Techniques '
c. Conduct Group Discussions, Panel Discussions, and Symposiums




SECTION 1

UNDERSTANDING THE COMMON PROBLEMS
OF WORKING WITH OLDER PEOPLE

. 'Working with older people can be challenging and rewarding. It can be satisfying to know that
you are helping individuals live more comfortably or that you are helping them expand their
horizons. Yet, working with older people also can be frlistrating. Some older persons’ situations are
so complicated that you are unable to help the way you would like to. Other times there are obstacles
that prevent-you from assisting the older person. Many situations can occur that cause workers to feel
inadequate, angry, or sad as they try to do their jobs. -

Resedrch condt'cted during the development of these mate_rials has identified fifteen of the
most common and most distressing problems that workers encounter when assisting older people.
Those problems of older persons that are difficult for workers to handle include the feilowing:

- 1. Coping with bureaucracy '
Dealing with family members
. ~Depression

Coping with the death of others

Getting along with others .
" Refusing offered solutions

Losing contact with reality
.- Coping with health problems
. Coping with poverty
10. Coping with loss of independence _
11. Being overly dependent upon the agency service
12. Acknowledging agency or personnel restrictions
13. Recognizing an emergency .
14. Being in an unsanitary condition
15. Losing friends, family, or roles

* Notice that these fifteen problems are the situations causing difficulty for the worker, not
"necessarily for.the older person; although some are problems for both the older person and the
-worker. For example, beiig in an unsanitary condition might not bother the older person, but it
can be dangerous and the worker sees it as a problem. :

STOP HERE You can better understand these fifteen problems by reading the comments made by
) the workers who were surveyed in the original. research. These quotes show how the
- workers felt and provide specific examples for each problem area. Turn to the Working
with Older Persons: Simulations for Practitioners sections of this notebook and read
page 7 to page 11. When you have finished, return to this place in this /Astructor’s
Guide. ' '

i
¢
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‘ As you probably noted while reading the problem statements, there are many problems that
“workers encounter when trying to help older people. Workers need to learn how to deal with these
problems. There are many solutions. Sometimes the worker can take action to resolve the problem;

. other times they need to deal with their own feelings. |t is important to provide experiences for
workers that will help them |dent|fy and implement alternate solutlons to these common problems
of working with older people.

Training is one way to help workers create solutlons for thesetypes of ‘problems. Otherways———
to handle problems are as follows:

o To change rules or regulations ‘
To make use of volunteers
To change the clients’ situation -

" To hire more highly trained or experienced personnel

To change work procedures or service delivery patterns

Any one of these alternatives may be helpful, but sometimes training will be the most appro-
priate course of action. When the decision has been made that training is.needed to change the
attitudes and skills of students or workers, there are many educational methods that can be used,
such as individualized instruction, lecture, textbook reading assignments, tutorlng group discussion,
field trips, demonstratlons and mstructlonal films. :

.

"The goal of training is to improve the Iearner’s skills and abilities in solving the problems of
working with older persons. Simulation is an effective method that helps the learner experience
what it is like to be in a given situation and practice skills needed in the situation. It permits the
learner to experience a difficult problem in a safe environment. Next they can cofisider alternative
solutions to the problem and think about how their own values relate to the problem situation.

. Simulation and.group discussion are the methods used in Work/ng with Oider Peop/'e

' You may wis_h to read pages 3 through 6 of Working with Oider People to obtain a better
understanding of the usefulness of training and the appropriateneés of simulation.

The content of trammg programs for workers who deal W|th older people should include several
areas. Learners need to know about such topics as normal aging processes; legislation affecting older
people; Ilstenlng te: hnlques the procedures for completing necessary forms and applications; socio-

* logical theory Tegar:.ing aging; the role of an advocate; and the social services delivery system. Work-
_ing with Older Peopie focuses specifically on the problems encountered in dealing with older persons.
‘As you plan your training programs you will need to assess your learners’ needs and provide addi-

tional learning experiences related to other training topics. . <

This /nstructor’s Guide and-the PBTE modules will help you develop skills in using the simula-
“tion and group discussion methods needed to deliver training through the use of Working with Older
Peopie. The next section of this /nstructor’s Guide will help you to select.those simulations that you
will use in your training program.

-
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STOP HERE  Listed below are the fifteen common probiem areas. Read them again, and on a
’ separate piece of paper list an exampic of-€ach of the problems from your own
- -experience. When you have done this, 80 on to section 2 of this guide.

Problem Af;as
" 1. Coping with bureaucracy
2 | Dealing with family members
3: _Debréssion_
4. - Coping with the death of others
5. Getting along with others ' ’
6. Refusing offered solutions
7. Loéing=‘_cc;n.tact with reality
8. éoping with health problems
9. Cobing with poverty
10. Coping with loss of independence
. 11. Being overly dependent upon the agency service
12 Ackndwlédg.ing agency or personnel restrictions
13. Recognizing én emergency
14. | Being in an unsanitary condition

- 15. - Losing friends, férﬁily, or roles

o

| T
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SELECTING PROBLEM AREAS FOR YOUR TRAINEES® -

This resource kit includes forty-three simulations that are based upon the fifteen problems
described in section 1. Since the simulations are independent of each other, you can organize the °
training to use those simulations that are most relevant to your learners. - ’ :

These tnaterials can be.used for préservice education, an orientation for new employees, or
staff development for €stablished workers. Students may be enrolled in one of several disciplines:
psychology, social work, sociology, nursing, education, or recreation, for example. Based on the
iearner’s specific interests, you can select those simulations that deal with the problems they are '
likely-to encounter. A psychology student might be interested in simuylating the situations in which .
an older person is losing contact with reality. A recreation student would be most interested in

 those-problems that occur-in group settings. Nursing or health technology students would need
experience with those problems that involve an older person with ill health. -

\\‘ |

When designing orientation training for new employees, you may_wish to exposé learners to
samples of the types of problems they may encounter. Another strategy is to select those simula-
- tions most closely related to the new employee’s job description. The educational preparation and -
- past work' experience of both new employees and-established workers will determine which simula-
tions can be most effective. It is important to know as much as possible about your trainees or -
students to select the simulations that will be most relevant. o :

'STOP HERE ~ :If you know in advance those who will be participating in your tréining'se_ssion or
S coursej list their names.on a sheet of paper and indicate their background character-
istics in the following categories: _ - ' ‘

1. Status—student, new employee, established worker

2. Work experience—senior center, nursing-home, information and referral agency
3. Subject: matter.specialty—-pSychology, social work, nursing, education
4

. Professional att:iinmént—-hi'gh school diploma, associate degree, bachelor’s
degree, master’s degree '

. 5. Clientele—work only wi;h older péople, or work with persons of all ages, some
- of whom are elderly ™ L . : _
. Whether or not you have access to this information about your trainees or students, you should
conduct some form of needs assessment so you can select the most appropriate simulations. Follow-
« ing is a suggested needs assessment form to collect information that will help you plan.

: . ot
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1.

\\"‘“*\G\\ Copmg wnhbureaucracy o |

2.

3.

I
’

TRAINING NEEDSA_S_S!ESSME_NT FORM

Please check the top five problems that you f|nd d|ff|cult to handle
when worklng with older people.

\DEaling‘y\'ith family members

' ,vDepresslon\'"‘ ' S
Coping with.the death of- others

' Getting along ‘with others
Refusing offered solutions
Losing contact with reality

- Coping with health problems
Coping with poverty
Coping with loss of independence -

LY

DDDDDDDDDDEDDD

Being overly dependent on the service
Acknowledging agency or personnel restrictions
Recognizing an emergency

Being in an unsanitary condition -

Losing friends, family, or roles

Rlease check the work setting in which you encounter the most problems.

Older person 's home ona one- to-one basis

Group setting, such as a senior center or nutrition slte
Outside the older.person’s home on a one-to-one basis
Telephone services for older people °

DDDD

Please check the description of how you spend most of your work day. -
With older people T
Supervising staff who. work ‘with older people
Both. of the above :
With older people and with other age clients
Other (describe) _ '

_DDDDD

~
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As you can see, this questionnaire is designed to be completed by the prospective learner. The
data can be collected in a number of ways, including the following: ‘

1. Send the questionnaire to your students, trainees, or staff for their completion prior
to the training session. . e - :

2. Administer the questionniire during thefirst training session.
3. Conferwith others who know the trainees or students (e.g., coworkers or supervisors).

4. Generaliie from similar groups Whom you have taught or with whom you have worked.

STOP HERE  Develop a plan for conducting your needs assessment including (1) who-you will
survey and (2) when you will survey, Continue reading this.section to learn how to
use your needs assessment results to choose specific simulations for your training

program, - o . -

. When the data have actually been collected, you will summarize them on the Simulation
Selection Form that follows and consider several additional factors. This form is a planning tool
for your own purposes. o : ‘

STOP HERE  Tally the data from the needs assessment forms that you collected from yohr staff,
_ students, or trainees, Next, review your list of trainees and their background charac-
~ teristics (the activity you completed on page 9 of this guide). Third, complete the

- following Simulation Selection Form.




1.

“a.

.SIMULATION SELECTiON FORM

~ Summary of trainees’ or students’ background characteristics.

-Status — Indicate the proportion of learners who are: -

students , new employees , and estabhshed workers

.' Work Experlence — List the types of work presentIy belng done by staff or to be
- done in the future by students. - .

. List the types of past work exXperiences of the learners. _

“high school d_|p|0ma

elderly

' SubJect Matter Specralty - L|st aII the subject matter specraltles represented by

the learners.

»

Professlonal Attainment — Indlcate the proportlon of learners who have recewed
(at the m|n|mum)

, , associate degree -, bachelor’s degree

master’s degree , or other relevant training

Ciientele - lndicate the proportion of students and staff_Who do or will work:

| |

on ly\WIth older people /_,or with ‘peo_ple of all ages, some of whom are -




Simulation Selection Form, cortinued

[y

2. lndlcate the number of mdmduals who checked each of the following problem areas:

Coping with bureaucracy
Dealing wuth family members
Depression

. Coping with the death of others
Getting anng with others
Refusing offered solutions

Losing contact ‘with reality
Coplng with health probIems
—_ Loping with poverty

Coping with, loss of independence

Being overly dependent on the agency service
Acknowledglng agency or personneI restrlctlons
Recognizing an emergency E o .
Being in an unsanitary condition

‘I | |>i‘

Losing friends, family, orroles

3. Indlcate the.number of individuals who checked each of the foIIowrng work settlngs

. Older person 's home on a'one- to-one basis

Bl
| ,'.

. Group settlng, such as a senior center or nutrition site

-

i Outside the older person ’s home on a one- to -one basis .

TeIephone services for older people

4, Ind|cate the number of mdmduals who checked the foIIowmg descrlptlons of how
‘ they spend the|r time: :

"With older people

Superwsmg staff who! work with older people

Both of the above 4 o o
With older people and other age cI|ents : ' '
Other (descrlbe)

llzl.-‘l' l l

L3
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. 5. lndicate the three simulation formats that you, as instructor, prefer most: " - 2

F|Ims (brief movies depicting a problematuc sltuatlon)
Role plays (roIes for'several people to act aut using thelr own words)
« . Narratives (a descrlbed problem) o .o

In- basked ‘memos (a report or memorandum to a supervisor about a problem
encountered when working) - :

Playlets (a scripted scene, wh|ch may be acted out)

N f‘ ' : . | t
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. Now that you have summarized information about your trainees and students and have
‘considered their needs, you can select the specific simulations that will be best for your training
" session or course. The chart on pages 20 and 21 of Working with Older People:-Simulations for
Practitioners will facilitate your selection. o - . :

'

o

.STOP HERE.  Turn to_page 20 of the simulation materials. While examining the chart, identify and
: list those titles and page numbers of the simulations that are most responsive to the
needs of your group of trainees, staff, or students. Now look up the page numbers
- of each simulation and the debriefing questions. If you selected films you can read
the script, which is-provided in the printed simulation materials, but you should also
preview'the actual films, if possible. TNt T T
After reviewing the simulations, list each one that you think you would like to use
in your training session, y '
You may use this same process again for selecting the best simulations or for obtaining more
complete needs assessment information about your trainees as you plan later training sessions.

- &
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“-—_SECTION3 . o .
DEVELOP A PLAN FOR-THE USE -

OF THE RESOURCE KIT\

-~ By this point in the /nstructor’s Guide, you have learned about the common problérﬁof\work-
ing with older people and have selected those problems that'are most relevant for your training \\
audience. This section will help you develop a plan for using the simulation‘materials in a training
program. - : o . ' “

- Description of the Simulation Materials

Working with Older People: Simulations for Practitioners is a self-contained package of training
materials. It includes forty-three simulations of problems encountered when working with older
people. Each simulation has an accompanying set of discussion or debriefing questions. The questions -
guide the participants through problem-solving steps and an examination of values. The simulations
are in five formats: films,* role plays;, narratives, in-basket memos, and playlets. The package is designed
to be flexible and adaptable to your needs, ¢ you can select the sin:lations that deal with the situa-

~ tions most pertinent to your training audience..In addition, the package includes an orientation slide
show* to familiarize the participants with the training format. Also included are directions for use,
information about the developmental fesearch used to develop the package, the rationale for the

approach, and a bibliography of related materials.

STOP HERE  Look.through the contents of Working with Older People: Simulations for
) ~ Practitioners. Read the overview on page 1. Make note of the sections you will
- want to read in greater.depth later. Also examine, if available to you, the films

. and'slide/tape presentation. N : _ . ”

The objectives of Working with Older People are as follows:
.'o\To provide practice in solving the more difficult types of problems
® To clarify values regarding the elderly b
e To applly theory to pro_blém situations

The materials will help your learners to do the foII‘bwing: . , _
e Become familiar with the more common problems they might encounter

e Be awgre,’bf.alter'n,ative ways of handling the problems and possible cbnéeqdénces
. ® Practice dealing with the problems of working with older people
- ® Realize that their own beliefs and values about the issue at hand need to be recognized

* See page v for information about accessing the films and the slide/tape pj’esentatioh if they are not currently N
. available to you, : - C 1. T ' ‘
- S /
21 /‘
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» ® Consider how theory applies to- practical situations
® Know the steps involved in solving new problems they may encounter
® Realize that their coworkers also become frustrated at times as they try to do their jobs

The materials do 1ot provide “right answers” regarding how to solve the problems that are -
simulated. The participants of the training experience will need to determine their own “best”’
responses as individuals, and as part of a group>-You, as the instructor, can help with this process by
offering your opinions. You might also wish to bring in’experts or consultants to offer their views
on the most appropriate ways to solve the problems. - ' :

K]

Developing Your Training Plan

The purpose of the simulation materials, as noted earlier, is to provide practice in problem™
solving, to clarify values about older people angltheir problems, and to apply theory to problem
situations. [f these are the main goals of your training you may wish to use the simulation materials
without further resource materials. - ' )

_ If you have additional training goals, your training will need to include other activities. For

~.._example, you.may want your students, staff, or trainees to understand current theory and facts about

3

“death and dying, as well as to have the-ability to deal with situations involving death. If you have a

one-dﬁwor,lgshop, you might have an hour presentation of. ctirrent theory and research findings,
followed by one-of the simulation exercises related to this subject. Next you could have a film on
the subject of hospices;followed by anbther-simulation exercise. The day could conclude with a
panel discussion about personal.experiences in helping an older person cope with death. In this way

~ you would have conveyed informﬁion\abcut death as well as provided practical experience in handling
related zroblems. : S~ i . ot

™~ )

STOP HERE  Turn to page 15 of Working with Olde\ri?eo})le to read the description‘of how these
simulation materials fit into the larger ’gerontolo\gical learning scheme.

Before conducting your training, you will need to have a train fﬁg\plgn that .includes at least the
following components: : : . . ‘

- S
N

~® Training goals- ' : ée

‘e o

Training schedule

Trainee recruitment/selection plan ~ . \
Pretraining communication with trainees or students IR

Training facil.i'ty (room reservation and furniture arrangement)

Resources (equipment, materials, or resource qpeople) '

Evaluation plan

~
Instructional plan (the simulations you will use and any other activities you 'Wilwlude)

-

sToP HERE Review the brief _descripfion of thé death and dying.workshop above. Now read through

the sample training plan form for that same workshop. It is a three-page form that begins

on the next page of this guide. ‘ (

-

-
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SAMPLE
TRAINING PLAN FORM
One-Day Death and Dying Workshop

1.  Training Goals

Content goals (facts and |deas)
A. Fam///ar/ty with current theory and research regard/ng death and dving

B. Knowledge of behavior patterns of dy/ng persons and their fam// ly and intimates

“Process goals (new ways of domg things) -
C Awareness of common prob/ems of work/ng w:th dy/ng and gr/ewng persons

D. Ways of dealing with dy/ng or gr/ewng persons: - . o s

i

2. -lnstructlonal Plan L o | R

Tralnmg actlvmes lnvolvmg sumulatlon : e,

'

: ”Bertha s Fr/end" a p/a ylet: gr/ewng for a friend and worrylng about
own impending death

The p/ay/et will be demonstrated in front of the group b y two lnd/wdua/s who
. are prepared ahead of t/me to demonstrate an msensrt/ve way of hand//ng the .
srtuat/on R

B. ‘"The Phone Ca// " _a. ro/e play: depressron and potent/a/ surcrde
~..In small groups, all participants will do the ro/e play and have the/r dlscuss/on
A /arge group d/suuss/on will follow. :
C. “Margaret s Sister”’ — f//m grieving fora sister.

- All.will view the f//m form their individual react/ons go into small groups for
. d/scuss/on and then.meet as a large group, - T

‘Other tralnlng actlvmps
i

A 'Lecture on theory and research Lo

B. Hosp/ce film _
C. Panel presen tation with' participants' who have experience with dying persons.

- © 237
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Training Plan Form, continued

[

' 3. Training Schedule

Date(s) May 74,79 ____

Time  8am.-5p.m.

Agenda and sequencing of-events for the workshop or course

8:00 — 8:30 — -Registration and coffee -
8:30 —~ 9:00 — Welcome and.introduction
. 9:00-10:15 — Lecture and questron-and-answer period
~ 10:15 — 10:30 ~ Break :
10:30 — 11:00 — Playlet demonstration: “(Bertha'’s Friend) with debriefing dlscussron
11:00 — 11:45 — Hospice movie and que,;tlon-and-answer perlod
11:45= 7:00 = Lunch -~ = - —
" 1:00-- 1:15 — Orientation sIIde show for “Working with Older Peopie”

1:15— 2:15 — Film (Margaret s Sister) with debriefing discussion
- 2:15—~ 3:30 — Panel presentatlon with questlon-and-answer perrod
3:30 — 3:45 — Break |
3:45— 4:30 — _Role pIay (The PhoneCall) with debriefing dlscusslon
' 4:30 —~ 5:00 —-'Wrap-up and evaluatlon

- —=5:00-— Adjournment S -
- . , -

-4, ‘ldentlf' catlon, Recruntment and Selectlon of Participants

® Develop and d1stribute brochures through all Iocal agencies funded by the area
agency on aging o R
® Set g top limit.of sixty particlpants o :
] Requlre preregistration with first priority to practltloners, second to admlnlstrators
" third to remalning agency staff

5. _PretrainingCommunication __'_ _' '

® Cover letter to agency directors to advertise the workshop, whlch Include '
‘preregistration forins .
‘® Preregistration form, which: Includes baslc partlclpant Informatlon, some aspects of

a needs assessment, and a pretest - :
e All forms must be submltted two’ weeks prlor to the workshop and a check for the

Iunch needs to be Included

6. Facnllty Arrangements o e

- ® Reservea meeting room. to hoId slxty peopIe, pIus three addltlonal breakout rooms.
(a college campus might have: free space} .
® Have movabfe tables.and chairs. When flrst set up, the tables shouId have chairs on
onl ly one: side, facing the speakers table.




Training Plan Form, continued

7. Resources

Money for film renta/ refreshment breaks, /unches, speaker honorarlums,
: materials being duplicated o

Resource people  a/ecture speaker, panel presenters, person to conduct question-and-
answer periods and to moderate the entire workshop.

Equipment 16mm projector, film screen, slide-tape equipment -
" Materials =~ - lecture handouts, handout regarding helpful agencies for referral,
simulation materials, handouts, brochure about hospices o

2

8. Evaluation Plan. (dnd you accompllsh your training goals?)

- _There will be a pretest and posttest and a participant reaction form comp/eted The
results will bé comparéd to assess the impact of the workshop. PR A

.. Pretest — the preregistration form will Inc/ude a pretest component with the fo//owrng
questions:

1. What familiarity do you have with death or dying (through reading, work experlence
or’personal experlence) ?

2. If confronted with a grieving or dying person, wolld you fee/ - . Q

you could truly be helpful to the extent possible;

you could be comforting and get them to qualified assistance;

you could be comfortlng, but not much more,

nervous; :

you are totally lnadequate and unprepared and would try to avoid them?

0oooo

3 Do you know the Kub/er-Ross stages of dying? List them.
4. Do you know what a hospice is? Describe their purpose and funCtions.

5.. What purpose does a funeral service serve?. -

-

6. What are typlca/ grieving reactions?

7 What is most he/pfu/ for the dylng person?

Posttest — six.weeks following the tralnlng

. o Repeat questions 2 through 7
7 Participant Reactlon use form in Appendix B of “Workmg wuth Older People”.at
the conclusion of the workshop day - v




Next you will be developiﬁg your own training plan. .

STOP HERE  Turn to page 15 of the simulation materials and read through to page 18. When you
e have finished, return to this point in the Instructor’s Guide. '
Following is a description of some of the factors to consider as you vdevelop the components
of your own training plan. . ’

1. Training goals — Determine what you want your trainees, students, or staff to know or be able to

do differently after completion of the training. If possible, state these goals in a manner so that
. their accomplishment could be demonstrated or measured. ,

2. Instructional plans — Determine what means and processes you will use to accomplish your
training goals. If you feel an experienced-based form of learning would be most useful, you will -
want to use the simulation materials. You will then-need to choose which formats you prefer ‘
(films, role plays, or playlets). Next you will outline exactly which steps you will-use for each
format and each debriefing. Remember that you need an introduction to the whole subject of
simulation.

If you will need other learning activities, such as a lecture or readings, they will need to

be designed. Additional resource materials may need to be located.

3. Training schedule — Determine the sequétj’i:ing and time Iéngth for each activity included in your
* training. Remember to vary the formats so that participants do not become bored. You may want
to include refreshment breaks for sessions lasting more than two hours. : o

4. Trainee recruitment/selection — Consider the total population of individuals for whom your
training is appropriate. Determine how they will be inférmed about.your training and would apply
to participate. Is the workshop.or course opgnto all who enroll, or are there a limited humber
of training slots? -

5. Pretraining communication — Plan your needs assessment activities and the time you will need to
carry them out. Determine what points of information about your training that you would like
to have conveyed in any promotional materials. Decide if preregistration is needed. Consider how
you will use the preregistration information if it is available. ' - S

6. Training facility — Determine where your training will be conducted. You may want the site to be
accessible to handicapped and to have adequate parking available. Inside the building, you will-
need adequate space for the whole group to meet and for small groups to meet when using the
simulation materials. Furniture will need to be movable or at least not difficult to arrange in a
pattern conducive to group discussion. }

7. Resources — List all equipment, materials, and persons that you need to make your training most
effective. Consultants (whether paid or not) can be helpful in presenting information or in reacting
to group conclusions. ' : :

8. Evaluation plan — If you want to know if your training accomplished its goals, you will need to
design some form of evaluation. Your évaluation should answer the questions: What did the
trainees learn? What did the trainees not learn that they should have learned? The evaluation
should be planined prior to the trdining so that it can fit in with the other activities and so that -
the needed information can be collected at the best times. You may wish to have participants’

2% 2
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reactions at the conclusion of the training session or sometime after the session. You may wish to
- have pretests and posttests that measure learning. There are many ways you may evaluate your

training. The main point is to assess if your process and content goals were achieved, and why or
why not. ' : :

STOP HERE Now you will plan your own training: Copy the blank Training Plan Form and
complete it for your training program. When you have finished, return to this point
in the /nstructor’s Guide. ' :

!

You-now have your completed training plan. Section 4 will help you develop the skills needed
. to conduct your training program. It will explain how you can improve your instructional skills

by using the three Performance-based Teacher Education (PBTE) modules that are included in this
resource kit. '

27

€V
)



. °

TRAINING PLAN FORM

1. Training Goals

Content goals (facts and ideas)

Process goals (new ways of doiﬁg things)

2. Instructional Plan

Training activities involving ;sjmulat/'on

.. )

Other training activities -

S NE



Training Plan Form, continued

3. Training Schedule
Date(s) : o

Time

Agenda and sequencing of events for the workshop or course

4. Identification, Rec‘ruitmenf, and Selection of Participants

2 N

5. Pretraining Communication T b

’

6. Facility Ar;angéments '

o
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Aruitoxt provided by Eic:
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~ Training Plan Form, continued

.

7. - Resources *

- Money .

1
]

o
1S
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V
1.

»

—_—————. .

Resource People 1‘

Equipment. ..

. Materials
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SECTION 4
DEVELOP PLAN FOR USE OF PETE MODULES

~Description of PBTE Modules

. There are three Performance-based Teacher Education (PBTE) modules included in this.resource
kit: ' o T -

C=2 Conduc_t Group Discussions, Panel Discussions, and'S ymposiums ’

C-3 Employ Brainstorming, Buzz Group, and Question Box Techniques

C-5 Employ Simulation Techniques ' : ‘ ©

Each module is included in this kit because it contains instruction on appropriate methods for use
with the simulation materials, Working with Older People. By using the modules, you can gain'skills
or improve the skills that you will need in conducting training workshops for persons who work with
older people. . C : : T T :

Each of the PBTE modules is designed to enable you to learn skills or improve your skill in -

-the competency (instructional method) that it covers. For example, the module entitled Employ
Simulation Techniques presents information on'simulation methods and provides you with practice
in using them. The practice activities are a series of required and optional exercises that simulate the
actual skill that you are learning in a real'situation. As you perform the practice activities, feedback
on your performance is provided in the module through self-checks, model responses, or checklists.

+The final experience-of the module gives you an opportunity to improve skills in an actual training _
Situation. You are asked to perform the skills'you have learned while a “resource person” checks and
evaluates your performance using the Teacher Performance Assessment Form (TPAF). Evenif you
do not have access to a resource person you can still learn a great deal’by reading the information °
and performing the exercises. T : ' - ‘

STOP HERE Review the basic contents of Module C-S,,EMploy-SI(ﬁbla_tluon Tecﬁhques, to
: familiarize yourself with its contents. When you are finished, return to'this point
- -in:the Instructor’s Guide. . S

_ The othe_r’tw.o modules;‘Co_n'duct Group Discussions, Panel Discussions, and Symposiums and
Employ Brainstorming, Buzz Group, and Question Box Techniques, are constructed exactly the
same way as Employ Simulation Techniques. o :

S

" All of the PBTE modules are modularized to be extremely flexible and adaptable to the user’s
needs. They are designed to build skill in the areas that you will need as the trainer; You may select
optional activities that are'suited to your:needs, or-even select only part of a‘module for use in .

-improving your skill in a-particular area. For example; in Module C~2, Conduct Group Discussions,
‘Panel Discussions, and Symposiums, you may opt to select the reading and learning activities per-
‘taining to group discussions only; because that is the method you will use in your training program. .

B Y




AN

\\

STOP HERE  The material on group discussions is found on péges 9-11 of module C—2, pages 21-26\
- of the practice activities, and items 1-14 of the TPAF, pages 4i and 42, Look at ‘

these sections of module C-2.
The PBTE materials allow you to proceed through the learning experience at your own pace,
You should be able to complete the module activities and the final experiences in a much shorter
length of time than that recommended on the overview page of the final experience. For an example,
see page 39 of module C-2. Faur to six weeks in an actual school setting is recommended for com-
pletion in the activity note, but it yitt probably take less time to complete for your purpose,

The PBTE materials are also written to “stand alone.” You can and, in most cases, should pick
. up the three modules and learn the skills presentcd in each one with no other outside resources
except the resource person, if available, and an actual training setting for the final experience. -

Your resource person is someone who is competent in the training skill that the module presents.
Ideally, your resource person would be your work supervisor or a teacher of education. However,
you might not have access to a person like this who can‘supervise your learning experience and rate
your performance. In that case, you might need to enlist the help of a peer. If there are no peers -
available, you might arrange to have your actual performance videotaped for your own review. You
can then use the Teacher Performance Assessment Form to determine whether you have performed
the skill adequately according to-the provided checklist. : :

An actual training setting for the final experience could be a workshop, a seminar, a classroom,
or a conference in which you actually use the competencies that you have mastered in presenting
Working with Older People. ' ‘ v

Instructions fdr Use of PBTE Modules

Each of the three PBTE modules that you will be using contains an overyiew page entitled ~
“About This Module.” (See page 4 of module C-2 for an example.) In the ‘‘About This Module”
page, the objectives, prerequisites, and resources are listed for each learning experience in the module,
The prerequisite competency for each of the three modules is skill .in developing a lesson plan. In
completing section 3 of thjs /nstructor’s Guide you have been developing the equivalent of a lesson
plan—your training plan. Ce ' '

These threﬁnodules are'designed to allow you to individualize your personal training experi-
ence. You need to use only those modules covering skills that you do not currently possess.‘Also,
you do not need to complete any learning experience within a module if you already have the skill
needed to complete it. To evaluate your own skills in terms of the competencies presented in the
three modules, you should carefully review: (1) the introduction, (2) the objectives listed on page 4,
(3) the overviews preceding each learning experience, and (4) the final experience. '

STOP HERE  Review these sections of module C-2, keeping in mind your own skills and compe-
- tencies. When you have finished, return to this point in the /nstfuctor’s Guide.

After comparing your present needs and competencies with the information you have read_in

these sections, you should be ready to make one of the following decisions:
“

® You do not have the competencies indicated and should complete the entire module.

® You are competent in one or more of the enabling objectives leading to the final
learning experience, and thus can omit those learning experiences. :

3 C5
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. You aré already competent in this area and ready to complete the final learning experience
in order to~‘test out” on the competency that it covers. __—

e The module is inappropriate to.your needs at this time.

When you are ready to take the final learning experience you should have access to anactual
training situation, ideally the one in-which you will be using:the Working with Older People simulation .
materials. You should have identified a resource person, if possible, when beginning the first learning’
experience, and have arranged for this person to view your performance and evaluate it using the
Teacher Performance Assessment Form. If yau are unable to locate-someone to act as a resource
person, it is still possible to use a videotape of your performance as a vehicle for self-assessment. This
is not ideal; however, you can use th2 TPAF - to assess your own performance. If you do not complete
. the final experience successfully, meet with your resource person and arrange (1) to repeat the experi-
ence, or (2) complete (or review) previous sections of the module or other related activities suggested
by your resource person before attempting to repeat.the final experience. - o

a

. Options for repeating activities are also available in each of the-learning experiences preceding

the final experience. Any time you do not meet the minimum level of performance required to meet

+ an objective, you and your resource person may meet to select activities to help you reach competency.
This could include: (1) completing parts of the module previously skipped; (2) repeating activities;

(3) reading supplementary resources or completing additional activities suggested by the resource
person; (4) designing your own learning experience; or (5) completing some other activity suggested
by your resource-person,— - —-— o ..o T T

- e h . N
-

- Planning to Use the PBTE Modules

In planning to use the three PBTE modules, your goal will be to increase or gain instructional
competencies while you are preparing-to train and a‘e actually training others using the Working with
Older People simulation materials. ' : N
Step one is,to determine your own needs for skill development in the competencies covered in
* the three PBTE modules. The first consideration that you will have in determining your needs is to -
decide what your goals are for training your staff, students, or trainees to work with older people.
Knowing your goals for training will help'you to focus on the materials presented in this resource kit
that are relevant to your needs. For example, one.of your instructional goals might be tp train your
staff to-work more effectively with older people who have. nutritional problems. - o C

STOP HERE Refer to the instructional goals that yoﬁ" developed in sectign 3 for training your
staff, students, or trainees. N : . ‘

. Step two is to select the modules, and the learning experiences within each module, which

apply to the training goals that you have set.°You will select the odules according to—

(1) the instructional goals that are required by your trainihg goals; _
 (2) your self-assessment of your own present level of.instructional skills and need for , '
A improvement in the reuired skill areas. . = - \ .

For example, if one of your training goals is to assist your staff in dealirig more effectively with
elderly people who have nutritional problems, one of the methods that you m(ig t use gould be
group discussion. Since.conducting group discussions is one of the skills covered in module C-2,
you would then look at C~2 to détermine whether you have already. developed 'sklhi\it: the compe-
tencies'involved in conducting group discussions. (To do this you siiould look at the ihtroduction,
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, tency in conducting group discussions further, you can

-

the objectives, the overviews preceding the learning experiences relevant to conducting group discus-

sions, and the final experience of module C-2.) If you decide that you need to develop your compe-

n then plan to use module C-2 in p¥eparing a

training session on dealing effectively with the nutritional problems of older people. '

STOP HERE Review the three PBTE modules to determine which modules and learning
experiences are relevant to (1) your instructional goals, and (2) your own skill
needs. List the modules and learning experiences that you have selected.

Step three is to locate a resource person who will assist.you in _learning the competencies covered

in the learning experiences you have selected. It would be best to have your work supervisor or a

teacher educator act as your resource person. Your resource person should have competence in the

instructional skills that you have selected in your instructional plan (step two).

STOP HERE Lacate a resource person who will be able to assist you in gaining competency in

the instructional skills that you have selected for your instructional pjan. Your

. resource person should have the instructional skills that you wish to learn or at

least should be willing to gain them in order to supervise you effectively.

Step four is to meet with your resource person in order to determine what the actual training
situation(s) will be for.the final experience(s) of the module(s) with which you have ¢hosen to work.
An actual training situation could be an inservice training workshop for staff members or an informal
meeting in the community in which you preserit the portions of the resource kit using the skills that
you have learned in the selected PBTE modules.It will be necessary, however, to demonstrate the

~skills-that -you- have-learned.in_the actual training situation so that your resource peson can evaluate

your performance adequately. (See module C-2, page 39, the activity note, for an-example. of the
documentation that is required for the final experience.) : ’
Step five is to make out a schedule of activities with the assistance of your resource person,
which will include all of the selected learning activities for the modules that you will use. The feed-
‘back activities'on your pérformance should be incorporated into the schedule so that your resource
person has adequate time to provide instruction, correction, and evaluation as neéded. The final
experience should be also scheduled. You should discuss with ‘yourTesource person how much time - -
should be required for the final experience in order to-fully test your mastery of the competencies.

STOP HERE Meet with your resource person to arrange an actual training situation for your final
experience(s). Ideally the final experience should be geared to presentation of the
Working with Older People simulation materials. With the assistance of your resource
persons you should also make out a schedule of your activities including all of the
learning experiences for the modules that you plan to use in building your instruc-
tional competencies. If you cannot locate a resource.person to help, you should

. determine for yourself the schedule and how to ensure that you have gained the
desired skills at the completion of the module. - :

The final result of your instructional plan for the use of three PBTE moduiles will be a written
outline of your goals, selected learning experiences, actual training situation, and a schedule of

activities that you will undertake with your resource person. The written outline of your instruc-. . .
tional plan wiil serve as a framework for vour own “inservice” development as you work to improve/

+ " gain instructional competencies for the purpose of teaching others how to work-with older people.

————



~ SUMMARY

‘Now that you have read this /nstructor’s Guide and completed the activities that it outlines,
. you should be prepared to offer tralnlng that erI help students of aglng or workers who deal wrth
" older peopIe -

You now understand the common problems of those who work-with older ‘persons because:

® you read the results of research that asked pract|t|oners about those problems and
reviewed actual quotes describing difficult situations;

® you considered alternative ways of respondrng to problems—training belng one way; and

- ® you generated examples from your own experience to illustrate each of the fifteen
‘problem areas. :

You assessed the needs of those who you will be tra|n|ng and selected simulations for use in
your training by: <,

L consldering the background characteristics of your students, staff, or trainees;

L coilectlng needs assessment data from those you will be tralnlng,

o "completing a Simulation Selection Form, o

®_exam ining the chart that describes the essential components of the s|mulat|ons, and
. revnewnng the actual s\la‘f‘onsand accompaJIng debrreflng questlons i

—_—

You developed a tra|n|ng plan asa resuIt of: a S . -
L learn|ng about the srmulatlon materraIs package and its d|rect|ons for use;
® reviewing a sampie tra|n|ng plan for a death and dying workshop;

. ® considering the factors i lmpcrtant to each aspect of your training pIan (goals, schedule
pretramlng communication, facility, evaluation, and se on}; S

reviewing the simulations you selected earlier; and =
® completing your own Training PIan Form ‘

You also developed a plan to rmprove your |nstruct|onal skills because you:
' acquamted yourself wrth the Performance-based Teacher Education Modules,
: determlned your-own needs for skills development; '

selected. the ‘modules or portions of’ modules that you wanted to complete,
located a resource person (if possnble) to heIp you;

chose a **final experlence ' to demonstrate your.competencies; and "

develnped a schedule of actnvrtres to complete the. Iearmng experrences feedback actrvrtles, ”
"and lrna‘ experlence . " e

\
o 6. ® e e e

©  Bestof luck i in conductmg your staff deveIopment effort teachnng your students, or otherwise
improving the SkI“S of those who work with older people
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Workmg Wlth Older People is a package of snmula A
tion style training materials designed for workers inthe

field of aging. The materials (films, role plays, narratives,
etc.) present situations which workers have reported as
difficult to handle. With these materials learners can
" - experience problems in'a safe environment. The training

" s practical and oriented towards problem solving. No - _
" “right answers” are provided because real life does not:

- usually offer )udgement on the rightness or wrongness of

. decisions.- However, the group processes involvedinthe

use of these materials can help: an individual in determin-
- ing whether they think a particular response is correct

for a given situation. The ob)ectwes of Working With '

_Older People are: -
(1) to prowde practice in solvmg the more bother-
some types of problems, -
(2). to clarify values regarding the elderly, and

(3) to apply theory to problem situations. B e

: Followmg is an explanahon of what it is like to
..-participate’in ‘Working Wlth Older People.. '

" ~As the participants enter the room, they usually

_have some ideas as to what will happen that day.

" “~Whether the notions of “problem solving” or “sim-

- ulation” have actually been - introduced. or only

‘ referred to, they” probably expect active involve-
ment in the learnihg process. The instructor or
trainer bnefs those present about what will happen
and an onentatlon slide show sets the stage for the -
_upcoming simulations. Then the first simulationis

-~ presented. It may be in-one ‘of several forms. film; - - ‘

role-play, or narrative. Partncnpants have a chance
~ to consider individually how to handle the problem
situation. Next, in small groups they discuss var-
ious aspects of the problem and alternative solu-
tions. As a final activity the groups arerejoined and
each-presents- their conclusnons -

\

Workmg Wzth Older People is modular and ﬂexlble

and may be used as desired by the instructor:- This -

document includes a description of the research behind

" these materials; the instructions and suggestionsfor use; -

and the printed simulation materials. In addition, a biblio-
graphy.of materials relevant to training workers in agmg
is mcluded



WHY SIMULATION? - o

" All people learn in rhany ways, every day of their lated - experience was pleasurable The results of -

lives. Some of what is learned is forgotten immediately research on the effectiveness of simulation training are
and other ideas and experiences are retained perman- - mixed. Some studies have shown no significant differ-
ently. People tend to remember that Wthh is relevant to ence in learning between simulation: and traditional .
them. When conducting aformal educational experience .~ . means, while others have found that simulation canbe a -
for a group of individuals, teachers should be aware that more effectwe means of teachmg 6

the more significant the | content is ‘to each individual in "+ Insummary; simulation has usually been foundtobe

the audience, the more likely it will be remembered and at least as effective as traditional means of instruction: I
integrated. Although real life situations are most rele- addition, it offers the instructor-am alternative approach

vant, real life is not always structured to allow time to_ __and- thrstu‘m enjoyable learning experience. -
think about the consequences of each action. Peopledo-—— ‘

t the ty to stop.th ldand . Although Workmg With Older People: Stmulattons .
not have the opportuni y10stop.the world and consider . For Practitioners simulates the problems faced by those .

the best response when experiencing an unusual situa- ,
“——%on. For example, if confronted by someone who is working ih the'field of aging, simulations-have also been .

» trying to describe their feelings about a difficult expe- developed ‘which recreate specific aspects of what it is
rience, it is easy to say, “Oh, everything will be alright like to feel old. For example, aides and health profession- . _‘
soon;” unfortunately, everything may not be alright - als at the Dallas Home for the Jewish Aged partncnpatem_- :

soon, or ever. The opportunity to leam from real life may . a program designed to increase understandmg of howit
be side-stepped. .© . ' - feels when an individual experiences a sensory lcss. -

Since real life is not usually structured to facilitate . Techniques used include wrapping Saran Wrap over

swim goggles to produce the average vision of older

" what needs to be taught, an-alternative is the use of
simulation. “A simulation is a working model of ari object people, wearing ear plugs and earmuffs to simulate hear- -
; ing losses, and buttoning a shirt while wearing gloves to

* or situation ... ;A social simulation is a representation ofa

situation involving human interaction.™ An example - demonstr‘[f_dgcreasmg agility.” .
which illustrates. how simulations are used to teach is Simulations  can provnae‘ valuable expenences
SIM-ONE, an artificial human body on which anesthesi- -~ which are unavailable normally. The knowledge and
ologists practice surgical techmques The “body” reacts understanding gained from the experiences can help one
to the doctor as would a real body, including muscle - to become a more effectwe mdwndual when dealmg wuth
twitches, heart arrests, and pupil dilations. SIM-ONE is older pecple. -
controiled by acomputer andis used for traininginlieuof -~ o
real patients.? Another example is that of a student driver NOTES
- operating a driving simulator, an “electromechanical " S IA.and CI " Stoll. “Life Career G
ivingston, Samuel A. and Clarice Stoll. “Life Career Game”,
d;zwce dte S:Tg‘n ;g t.osrepresent the driver's compartment Simulation Games: An Introduction for the Social Studies
of an automabile o . Teacher. New York: Free Press, 1973 p. 1 e ‘
Advantages of snmulatnon are many. For example . :
simulations: : 2 Cruickshank, Donald R. Slmultmon as anInstructlonalAlter-
® provide a setting where theory and practice can be native in Teacher Preparation, Washington, D.C.: Associa-
 joined, tion of Teacher Educators and the ERIC Clearinghouse on
- ® force participants to take action and bear resultant _ Teacher Education, 1971, p. 1. o
‘consequences, o 3'\.ru|ckshank. Donald R. The First Book of Simulations and
® _are relatively safe, : Games. Columbus. OH: The Ohio Stpte University.
‘® are psychologically engagmg,
® permit control, ' ’ : 4 Cruickshank, Donald R. Abstract: A Review on Utilization of -
@ broaden the training horizon, . : g;':t:"l'jl:&?s;{;ad'er Education. Columbus. OH: The Ohio
® are relevant, \ _ .
® permit the student to be himself, and ' 5 Tansey, P.J.,and Deruck ‘Unwin. Simulation and Gaming in
® are effective.$ ) o Education. London Methuen Educational Ltd., 1969 p. 26.
A number of studies have attempted tomeasure the 6 Tanséy, P J., editor. “Teacher Education Looks at Simula-
impact of simulation as a teaching method. In general, .- tion: A Review of Selected Uses and Research Results”,
the results are inconclusive; however, students usually Educational Aspects of Slmulatlon NewYork McGraw-Hill.
enjoy simulatien a great deal. Garvey indicates in one

study that 93 percent of the population found simulation - 7 if:':l‘elgwli( W. “Put Yourself in Their Place" Family Health,

enjoyable, and Tansey and Unwin. report that 98 percent
‘ of thelr group indicated that participation in the simu- -




. RATIONALE

Working With Older People is a response to the
need for practical training voiced to the Ohio Commis-
sion on Aging by participants-in workshops and confer-
ences. It is modeled after a-package of teacher trainin,

S

materials entitled Inner City Simulation Laboratory?

' ‘which simulate the_problems-an inner city elementary
_____schoolteacher can be expected to face. The-develop-

mental process of Working With Older People involved:
(1) researching the literature on.the problems of working

with older people, (2) conducting survey resaarch with..

practitioners in the field,(3) creating the first dféftof the
simulated situations, (4) field-testing the materials, (5)

“making revisions, and (6) producing the final version.

Throughout, an advisory committee composed of staff
from various agencies which serve older people oversaw
the development of the materials. In addition, several
members of the Ohio Network of Educational Consul-

tants in the Field of Aging were asked to provide advice

and input.

An éxplanat.ion of those concepts upoﬁ Which
Working With Older People was founded will help to

- clarify how the ‘materials are intended to work. Two.

theoretical areas in particular which influenced the struc-

ture and content of Working With Older People are: (1) -
* how people learn, and (2) why older people behave as

they do. These subjects will be examined briefly from the
author’s viewpoint. Further bibliographic references
can be found on page 147. S

. How People Learn  *

. People learn differently.; They learn by being, seeing,
reading, listening, experiencing, reflecting and in many

other ways. Although Working With Qlder‘People is
focused on presenting experientally structured learning,
the different formats (films, role plays, playlets, narra-
tives and in-basket memorandums) provide a variety of
diverse learning experiences. Five formats also expands

" the number of simulations which can be used with a

group of participants during one session, because the
variety of form increases interest.

People also learn by experiencing doubt and follow-

ing up on that doubt by exploring, reflecting, and hypo- .
thesizing.2 As Working. With Older People presents

situations, learners-are intentionally presented with a

difficult problem which they may not know how to han--

dle. Exploring options and reflecting on those options are

the next steps; followed_by developing hypotheses for :

passible solutions.

Working With dlder Peopleis designed toserve asa
link between theoretical conceptions of why older people

behave as they do and the real-life experiences of being:

with an older person. In reality, when one isforced toact
ina situation, often times a lengthy analysis of possible

o .
-

G

-

consequences cannot be accomplished.
when one is studying theory or facts-regarding older -
people, a clear connectiori is not always evident regard- .

g/ing-how‘tﬁiﬂ:lement the given knowledge. Throigh the

use of Working With Older People participants structure

. .- their own solutions and links between theory and prac-
 tice. And, by formulating the answers in conjunction with

peers, they can feel as though they have worked logically
towards the knowledge.

Why Older People Behave
AsTheyDo

> To delineate all factors inﬂuencin'g-oldér ﬁeople_'s

.behavior would be impossible. However, since so many

myths abound in this culture regarding old age, those
who deal regularly with older people must keep in mind
that real people may not live by myths. The older woman
who keeps stumbling may not be just clumsy, forgetful,
and approaching senility; but rather may have suffereda-
small stroke. Those factors believed to be influencing a
given behavior may not be relevant to the case in the

to do a little research before jumping to conclusions.

Cgf':,ve,*selyr -

* least. When dealing with older people and tryingto guess .-
. why they do something the way they do, it is a good idea

Another fact to consider is that any person’s -

behavior is primarily determined by past experiences. Ifa
seventy-seven- year-old gentleman has been highly

' authoritarian and dogmatic all his life, he will probably.
‘remain so in his old age. His bossy and closed-niinded.

behavior is nothing new nor a result of the aging -
processs, but a part of his personality. \

Physical changes can affect older people’s b\éhévidr

also. If an older person can’t hear others very wellany- |

more, they may talk out of turn or on the wrong subject.
People will look at them funny. Soon it is easier on ‘their -
ego to stay at home. If an outreach worker invites them
to come to the Senior Center, it is simpler to respond
that.they don’t want to be with all those old people than -
to admit that it seems that people don't like them any-
more. _ - S

" Another influence on an-older person’s. behavior
may .be their individual reaction to the societal role
changes which occur as they age. Some people react

. with anger, others with depression, to their recognition
of the fact that they are no longer valued. Being forced -

" into new roles can place older people in a position of ~

. choosing between effective survival and life-long values.

The person who was taught and has always believed in
an independent life style. must make a difficult decision
when faced with depending on relatives versus staying at
home and possibly becomingill, injured, hungry or dirty.

1



They may not all be reachly evident, or even-acknowl-
edged by the older pe,r,son,—but thase who deal with the -
older popuilation on a regular basts must begin to con-
sxder the poss:ble motivators for words and actions. -

NOTES PR .

Crulckshank Donald R. Inner City Slmuiahon Laboratory
.-Scrence Research Assoc:ates, '1969.

4 2'Dewey.dohn "SomstagesofLogicalThough: , Philosophi- .-
cal Review 9 (1900), pp. 465-89. :

o Many factors can affect an older person s behav:or/

A

I



. asfollows. .

DEVELOPMENTAL RESEAR‘CH

When developing these training materials, research

was conducted to identify ‘which situations with older -

people are the most difficult for workers to handle. Indi-
viduals who work in a variety of agencies serving the
aged were surveyed. T*ey provided descriptions of inci-

dents which caused them a great deal of stress. These

incidents were then developed into simulations. The rati-
onale was that if an individual could have practice in

handling such problems, they would be better prepared -

to react appropriately if a similar situation actually

occurred. This chapter presents the methodology and -

recults of the research which served as the basis for
Working With Older People Simulations For Practition-
ers.
. ) *“f .

Methodology

The research began by askmg for partmlpahon from .

those social service agencies in Ohio™ receiving funds

through the Older Americans® Act. Agency directors -

were asked to have their employees who spend the
majority of their time working directly with older people
complete Problem Identification Forms (see ‘Appendix).
The responses were grouped according to both the type

of problem described and the job-setting of the worker. .

The results were tabulated and are presented in Table 1.
The results describe the variety and frequency of
responses to the open ended statement—“The incident
between myself and an older person with whom I work
which caused me the greatest concern today happened
" Each individual who completed this state-
ment was asked to respond for each of five consecutive
working days. Following are two examples of responses:

“I'just don’t know how to handle so many of the elderly '

members calling me at my home and asking me to take
them places, or it may be they just want to talk when |
have so much to get done. . .;"” and “] visited a woman in
failing health. Nothing can be done for her condition and
we both know she will become more and more uncom:-
{fcrtable and disabled as time goes on .

frustrated.” -

As the responses were analyzed recurring types of

. 1 feel

problems were delineated. All usable forms were -
grouped according to fifteen problems. The fifteen cate--

gories involve working with older people who are having
. problems in the following areas:

(1). Coping- with bureaucracy -
(2)s Dealing with family members

(3) Depression

(4» Coping with the death of others

(5) Getting along with others
(6) Refusing offered solutions
(7) Losing contact with reality .
(8) Coping with health problems

*

Fa
(@)

9) Copmg wnth poverty ke
(10) Coping with loss of independence
- (11)Being overly dependent upon the service
(12) Acknowledging agency or personnel restrictions
(13) Recognizing an emergency
(14) Being in an unsanitary condition
(15) Losing friends, family or roles

Respondents were also. asked to provide a brief

. description of their job position and the setting in which

they worked. For.instance, outreach worker from a
nutrition center, club leader with a senior adult groupina
community center, or publlc hea]th nurse in a senior

:Citizen health assessment clinic. The job descriptions -

were grouped according to four categories: (1) in the

: home, one-to-one; (2) group setting (senior center or

nutrition site); (3) outside the home, one-to-one; and (4)
telephone services.

Problem Sntuatlons

Following are definitions of each of the fifteen
problem categories and sample responses from each
category. The responses are quoted directly from the
Proklem Identification Forms submitted by respondents.
(1). Coping With Bureaucracy -

These problems center on the difficulties which _

" emerge due to the bureaucratic procedures involved in

many social service and income maintenance programs.
The older person may become confused about the

or not receive adequate service. Examples of thls

problem as reported by workers are:

(2) “] visited the home (recently condemned) of an 84
year old black woman. She did not understand the
condemnation process and was refusing toleave her

home. She has no local relatives and is very -

distressed. Relocation possibilities look bleak.”

(b) “An older woman who | work with told me her
disability Social Security had been discontinued. She
had neglected to seek help to have it reinstated

because she did not understand the proper "
procedure. [ think it is lack of understanding 'a'nd~

education of the Social Security System.” ,
(c) “I was helping a client in the process of food stamp

recertification. Before she was recertified she had an

emergency allotment, therefore, she paid only $6 for

1

~ benefits to which they aré entitled, not understand mail, "'

$46. of stamps.' When she was recertified (the . .

emergency allotment was cancelled), the cost was
. raised to $18 per month and 1 had to explain to her

why the price was raised since I recertified her o

stamps. It was hard for her to understand why the
price was raised and especially by that amount.”
Dealing With Family Members

" These problems focus on the difficulties relatmg to

@



family members of the older person. Examples follow:
(a) “A woman who was declared incompetent had
called us several times enlisting our helpin removing
-the guardianship from her daughter. The woman
claimed the daughter was not providing support and
" was misusing the funds.” o -

* (b) “Iworked with an elderly pair (mother & daughter).
- The daughter feels that she would like to get out for a
job and activities but feels she cannot leave her

~ mother who is 96 and does not want to go to a day
care center, participate in any recreation, or have
anyone come in.” . » ’

(c) “Mrs. D. was upset again because son left her alone

all weekend. She is very lonely. How can son Jeave -

bed ridden mother alone? I had talk ' with son who
- said it will not happen again. But it will.”
(3) Depression .

- These problems occur when a worker has to deal -

with a very depressed individual who.feels like giving up,
sees no reason for existence, or is just tired of coping.
Examples follow: o
(a) “A participant of our “take out” program is
" recovering from -a ‘stroke that has affected her
speech and 1% ‘right arm. Today she was crying. |
ask if there was anything I could do for her. She
explained that being in theapartment somuch of the

“time is very depressing for she has also been -
. attending her husband who 'was left partially

paralyzed from a stroke eleven years ago. She said
she has a feeling she will never get out again. I'm not
quite sure what to say-or do in a situation like this.”
- (b) “Today when I arrived Mrs. W. very upset started to
’ cry and said she wanted to die and had no reason to
live. She said she is going to stop eating so she will

e . die) S w . . S
~.(c) “One woman broke down in tears when she began to
talk about the loneliness she feels when at home. She
then proceeded to talk about her divorced

schizophrenic husband, which also brought her to .

tears.”
(4) Coping With The Death Of Others
_The problems of older people concerned about their
own death (except those wanting to die) did not seem to

be mentioned as a problem; it was fairly common;

however, for workers to report difficulties in dealing with

an older ‘person who was upset about‘anothgr person’s -

’

-<death. Examples follow: _
(a) “Retired Registered Nurse, aged 69, lost her 45 year-
~ old son this summer, and she has undergone a

radical personality change. Very fidgety, confused, .

repeats herself, and seems to forget and lose
. _ everything.” ’

(b) “I visited an 83 year-old widow, living alone,

depressed and grieving over recent death of ‘a
younger brother whom she had cared for for years.

She is not eating regularly and does not get out with _

others. She has no means of transportation and

o

relatives are far away.”

(5) Getting Along With Others
This problem was wide in scope. It occurs most .

often in group settings and involves older persons

arguing among themselves or upsetting others. In
general, this problem is the result of impolite behavior.

The worker often feels they must calm everyone down or

keep everyone happy. Examples follow: '

(a) “A daily visitor at the center is a man that knows
everything, has done everything (better than
anybody else) and been everyplace. He respects no
one else’s opinion, monopolizes the conversation, .
harasses some people and keeps some people from
coming to the center. In playing games he tries to tell
everyone how to play and is a general nuisance all
the way around. This is not just a bad day thing, but

his personality from way back. As obnoxious as hei ~

he needs the center and what it has tow\

» as anyone probably.”

I (%) “Alady came to the Site today and insisted she sitat

a table that was already filled—none of the people

- already seated wanted to move. Thismade her angry
and there were a few words exchanged. She agreed
to sit elsewhere reluctantly.”

(c) “One lady keeps interrupting me no matter if Iam
talking to.someone or on the telephone with a long
distance call or important call. I say, ‘just a minute’,
but she keeps right on talking to me. Today she cut
in on a phone call | was making six times concerning
one item. No matter how try to explain to her not to
do that, she does it more.” '

(6) Refusing Offered Solutions .

This problem occurs when a worker offers either
one or several solutions to'an older person’s problems,

but each is rejected. The worker becomes frustrated, -

and feels as if the older person is being stubborn.

Examples follow: ' .

(a) “A client has had arrangements made for the meals
program. The van comes to pick him up but every
day he has a new reason why he can't attend. He is
physically capable.to attend but is very reluctant to .
carry it through.” - L

" (b) “Today as part of outreach 1 visited some ladies in

their homes. All were upset that they might become
ill or die and no one would find them for days. When|
ask them to have their friends drop by or to join
clubs, they say no they don't socialize or like to come

. out of their rooms. They expect others to help them
and are afraid for themselves yet they refuse to help
or talk to their neighbors. Keep in mind that this is a
high rise with twenty-three apartments on each
floor.”. _

(c) “Visited patient who is a widower and lives alone.
Constantly complains of loneliness but doesn’t want
to take the initiative to make relationships. Refuses:
to investigate the possibility of Senior Citizen
involvement, church, etc.”
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(15) Losing Friends, Family, Or Roles ;

- These problems arise when working with older
persons who are eithér very lonely or who seem upset by
the loss: of ‘their roles or friends. A- possible role loss
would be ‘that of “mother” or “provider” or “fellow
worker”. Examples follow:- - _
(a) “One of my male volunteers feels that he is totally

indispensible—today he decided to take over the
whole desk. (We normally divide: our jobs between
two volunteers and myself.) He was quite nervous
and ended up making. more of a mess than if he

~would have had. patience and waited like he was
* supposed to do. He had everyone upset and we had-

problems with the rest of the day.”

(b) “A ninety-two year old man in good health—retired

school administrator from New England. He sold his
home, summer home, and his boat, etc. immediately
upon the death of his wife and moved to Cincinrmati
to make his home with his daughter and her husband
who travel a great deal. Mr. M. is asked to go on a
cruise or trip each time his daughter goes away. Heis
tired of this. He is so desperately lonely, he comeson
too strong in trying to make friends and people avoid
him.” - .

(c) “One of the' problems a secretary runs into is—

- people who call and -keep me on the phone just
talking about their aches, pains or family. We realize
that these people are lonely and need someone to
talk to.-Our phone is a business phone and other

people are trying to call for Information and |

- Transportation.”

~_ Participant Analysis.

. An analysis was COn_ducte'd on those individuals and

their respective agencies who completed usable Problem :
* ldentification Forms. Some directors of agencies who
. originally indicated their staff would participate did not

do-so. Also, a number of individuals from coopeérating

-

agencies completed forms which were later rejected as

unusable. . .

Five hundred and ninety-eight - usable Problem
Identification Forms were completed by one-hundred
and ninety:six individuals. A mean of three forms per

 person were completed and usable. The one-hundred and

ninety-six individuals represented fifty-nine social service

agencies throughGut Ohio. Only Title I and Title VII

(Older Americans Act) projects were originally surveyed
and forty-eight of the fifty-nine were funded through Title

‘.

lII (Comprehensive Services), with the remaining eleven

being Title VIl (Nutrition) Projects. Twenty-five of the
" fifty-nine agencies served urban _areas, - twenty-two .
- served rural areas, and twelve served smiall cities. Almost

~ thirty-three percent of the workers dealt with oider

people in the home setting. Approximately ‘fifty-two .

percent worked with older people in a group setting such-

‘as Title VII meals sites or a senior.center. Ten percent
de‘alt with olderpeople on a one-to-one basis outside the
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" older person’s home, and four percent dealt with older
clients by telephone. '

Representation from a single agency ranged from
one person who completed at least’one usable form to
twenty people from a large Title Vil project who

completed between one and five uéablé forms.

]

Results

-The results of the categorization and tabulation of
responses on the Problem Identifcation Forms are
presented in Table I. - ,

- The'results indicate that the major problem of the
workers in this sample is dealing with an older person
who is’ coping with health difficulties. The next most
frequently reported -problem was dealing with older
people who are having difficulty getting along with each
other. However, eighty-four percent of these reported
problems came from respondents in the “group-setting”

N job category, which had the largest number of .

respondents (313 of 598). Therefore, this is only a major
problem for those in a congregate setting. The next most
frequently reported problem fell in the category of
dealing with an older person who either would hot
acknowledge or refused to go along with the limitations
of the service, the worker, or the agency. The highest -
percentage of workers reporting this problém came from -
the -“outside-the:horhe, one-to-one” category. Many -

- reporters of this problem were drivers from:

transportation services who could not get their clients to
understarid either the procedures or limitations of the
service. The fourth largest problem reported was that of .
how to feact to or help someone who is very depressed. -

~The highest percentage ‘within a single’ job ‘category
‘reporting this problem was from those who 'deal with .

older people by telephone. _
Discussion |
Generalizations from these research results must
be considered in terms of several factors. First, any- .

research ‘utilizing self-report,as the main means -of "™
gathering information introduces a certain amount of - -

- bias. If the workers were too embarrassed by a problem

situation to describe it, or-if they handled a problem by °
disregarding it, ‘the problem “would ‘not even -be -

. - recognized. In either case, those situations would not be
entered as data into this research, - = . F

Bias can also be introduced by the way m which the

* researcher -analyzes ‘and categorizes the problems. A’ -
. significant number of the Problem Identification Forms -
-were rejected-as unusable for a variety of reasons. N

- Usually they were rejected for not answering the specific

question asked on -the form. But some.forms were - |
rejected because the worker described a problem which -
did not seem 6 be a.problem to the researcher. For
example, perhaps a worker was upset because an older

- person would not accept advice, when the advice given .
- actually appeared to be very poor 2advice. In addition; -

t
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many of the problems over-lapped categories, but were

assigned to only one category for tabulation purposes. If

. a- different categorization system had been used, the

g results may have appeared somewhat different.

.‘ © “An additional ‘variable within_this research is the
educatlonal and - experiential - background of : the

respondents ‘Although this might radlcally affect the

t is. sample of workers. Nor is it clear why specific

A . partigipate in' the complenon of the Problem
lde fifisation Forms. -

ed ninetycsix mdeuals are probably very similar
to 0se encountered by most’ professronals and para:
“ professionals “who. deal directly “with older. people.

Fu ther research using a format wluch is structured )

a_ d allow for other statistical analyses. Controllingother
»~f ctprs by obtaining moxe information, such as. the

bac around of respondents, or the supervisors’ ra.tmgs '

of the respondents capa '.lltres. would also oe

roblems reported, the infermation: is not available for -

ies and/or individuals chose to participate ornot to

s thak the” problems . reported by these one-

—



- TARBLE] . : —
i Type.ofWorkSett_ing C
- R /
: In-Home, - Gmup Setﬂng Outside Home,
Problem Category One'to-One  (Senior Center or .One-to-One Telephone TOTAL
. . 4_ Title VIl Site) - ‘ o T o
1. Coping with bureaucracy , o S v v R
Frequency : L 15 1 4 1 S 3l
S Column% . _ . 765 350 /6:30 3.84 5.18
: Row® - . 48.38 .- 3548 . - 12.90 . 322 100.00
Total % ‘ ‘ - 250 183 66 16 - 518 '
2. Dealing with family members ) o . A
Frequency . 21 | . 16 3 © 3 - 43
Columin % : « -. 1071 ' 5,11 470 11.53 719
‘Row% _ : . 4883 3720 6.97 690  100.00
Total % T 3 51 267 50 4 50 7.19
- . 3. Depression : B : v
Frequency : - : - 12 . 23 : 8 7 50
Colunin % S 6.12 734 ' 1269 2690 836
Row® . . 2400 ° 46.00, 16.00 1400 100.00.
Total % o 200 " - 38 - 133 117 - 836
"4, Copmg with death of others A o K R '
“Frequency 7 12 _ 2 - 1 . 22 .
Column % 357 - 383 . 317 . 384 - 367.
Row® . I 31.81 . 5454 - 9.09 450 . 10000 .
. Total % e . 117 ... 200 33 - 16 367 -
.- - 5. Getting along with others - - T .
* Frequency _ 10 ' 76 3 1 9%
" Column % . - 510 . .2428 470 -3.84 1505 -
Row % L : 11.11 84.40 333 -110  100.00 -
Total % 167 12.70 50 16" 1505
6. Refusing offered solutions : L s _ o
* Frequency 16 6 .1 0 23-
Column % B .-, 816 o191 « - 158 0 - . 3384
Row % ' ; 6959 - 26.08 . 430 . 0 100.00
" Total % e .. 267 1.00 16 0 - 384
7. Losing contact with reality ) o SN . o : <o :
Frequency o .9 26 . 4 : S 40
. Celumn % . o 4589 . 8.30 - 630 - ..384 = 668
Row % A 250 . -650 © 10,00 250 10000 -
‘Total % o : 150 - -  434. - 66 7 16 - 668
8. Coping with health problems : . o : : .
" Frequency L 34 - 49 11 . 1 95 .
- Column % ' 17.34 © ' 15.65 1746 384 15.88
Row % 3578 51.57 . . 1157 1.05 100.00
Total® : - 568 . 819.°,, 1.83 -.16- - 1588
Q . :32




X Coping with poveny

Frequency
Column %

’//‘\

.

Coping with loss of lndependence

" Frequency

. Column %

1L

Row %

"'-‘Total%' ' .

Being overly dependent upon the |

service

" Fréquency. -
~ . Column%® - -
.. Row®

i2

- 18

a
- Frequency

‘l‘otal %

Acknwledgmg agency or d
' personnel restrictions

.Frequency

Column % -
Row® . -
Total %

o
Recognizing an emergency
Frequency .

Column %

Row%®
Total %.

Being in an unsanitary condition

- Column %

" Row®

7  15.

Total % -

Losing fﬂends, family, or roles
Frequency :

o Column %

16.

Row %

“~ Total %

TOTAL
Frequency .
Column % _

" "Row %

Total %

13

459
1363 .
150 .

-1.53
30.00

13

54.16

2.17

255
17.85

196 -
100.00

~32.77
- 32.77

. 660
92.85
217

415

1.53

S
. N .
(=R NN

42

. -1341.

7.02

1.59
50.00

29.16
1.17

19

6.07
67.85

317

313
- 100.00
52.34
5234

<
o

220

. 158
7.14

11
1746
16.66

1.83

3.17
20.00

. 1660

3.17
7.14
~ 33

100.00

1053 .
1053

2.

. 769
6.25,
33

1153
10.00

50

(=N NNl

15.30
6.06

OO 0OO

cooo

769
.7.14

26

434

100.00

100.00

32
100.00
535

30
5.01

501

14
234 ——
10000

. 234

11.03 °
100.00
1103

10

10000
" U160

24 .
4.01
401

28 o)

100.00
4.68

598

10000
100,00
100.00



' DIRECTIONS FOR USE". .

- Working Wit Older Peaple is meant to be flexible.
Your heeds and the needs of the students determine
what ‘sections. of the package are used, and in what

-~ manner they are used. However, there are suggestions

- after reading this directions section, is to read and

- which help the first-time user. The first step you take,

" examirie the simulations. Reviewing the sections of this

manual regarding the research and development of the
matetials and the concept of simulations also is helpful.
In addition, the overview section delineates briefly what it
is like to participate in Working With Older People. It
clarifies the intended purposes of the materials and gives

;2 sample procedure for activities.

The Role Of The Instructor

~ Altheugh this package of materials is designed to be
comprehe_nsive and provides simulated situations and
accompanying discussion questions, your role is very

-important. It is. the instructor who coordinates and -
explains the activiiies and adds to the group discussions *
" by means of their knowledge -and experience in the field

of aging. You need to be familiar with the materials, be

- able to select the' appropriate simulations for the given

a.

audience, and be able to tell the group how they will use
the. materiais. Prior to the learning session you must

organize-the materials, the meeting facilities, and the’

time. You need to understand and explain how each

simulation mode .is designed and carried out. For’
- example, the films-are viewed/and reacted to; while the
role plays are acted out (with each person havingarole}, -

then criticized and discussed/ You organize and initiate

the group discussiors and add what you feel is

appropriate. Throughout, yo;{; must explain the premises
for the simulatiorg defending the plausibility of the

situations -and reiterating that in'real life one does not |

always know.all the details of each situation. Finally, you
may wish to evaluate the effectiveness of the-use of the
materials with participants.

- Knowing Ibg,_4M&ience

The better'yddl"izﬁéw' the expected audience or

™

..—-group of participants, the better you can plan for the

L . . .

most ‘effective use of Working With Older People. For
example, a grcup of undergraduate sociology students
- reacts differently to the materials than does a group of

.ourreach workers from a social service agency who are - -

having an in~service_'edu§:ation- day. Therefore, the
factors to consider regarding the audience include: -

(a) the education of the participants: in what areas
and how extensive?, and :

(b) the experience of the participants in working
with older people: direct contact or

: adr_ginistrative only, and in what type of setting?

[t
v

\

Persons who are ¢urrently working can often come .

up with more practical solutions to the problems, while it
is sometimes easier for students to analyze the situation

theo>etically. The questions -used for debriefing

purposes might therefore emphasize practical areas for -
studen S, and theoretical implications for those aiready -
workingiin the field. ‘

-~ The 'work setting for those who are participating is

important\also. If the audience is composed of senior - _

center staff who are never out of the center, there is
probably no point in having them experience those
simulations which are staged ohe-tc-one in an older
person’s home. ' :

- Selec Qng The Simulations.

Since it is n6§ feasible to actually use all forty-three
simulations at one sitting, you must select thése which
best accomplish your goals according to the needs of the
students. The chart on page 20 is useful for. making this
selection, as is. analyzing each simulatign with its

" accompanying discussion questions. The chart

indicates: (a) the setting in which the situation takes
place, (b) the problem depicted, (c) the rankirig that" " "

problem received (in ‘terms of occurrence) in the
research, (d) the format of the simulation (film, role play,
etc.), and (e) the directness.of the situation (if there is -
contact with an older person or with another worker).
Other factors which may.influence your selection

include: time available, composition and size of the -

. audience, and personal preference. You may Also use .

. -—some form of a pre-test for interest if desired. This could

entail surveying the participants in terms of both the

 preferred format and the nature of the o * fem depicted. v

" The Role Of These Materials

-

As A Part Of ALarger -

Gercntological Learning Experience

Working With Olde;',People is a very specific type of .

instructional materal. It focuses on simulation of

problems for the purpose of practicing problem solving -
and- clarifying values. Facts about grewing older,

~ “personality theory, or the social services delivery ’

system, for example, are not included. Working With
Older People should not be the only formal education to

which a learner is exposed. Learners need some -

ot

. < complementary forms of education related to older

o
A

‘&

people. S
" 'Because Working Witﬁ Older People emphasizes
problem situations, much of thé materials are negative in
nature. Facts whica dispel negative myths about older
people should be introduced to the pariicipants at some -
point in time to offset this condition. Information on

<

- -
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counseling and interviewing techniques is helpful to most

- of those who work with older people, as is information on

public benefits programs, the aging process, the Older
Americans Act, and numerous other areas.

You should be sure that if you are not presenting

other information to the participants about aging that it

- will be presented in the future or has been in the past. For
- additional information on curriculum topics in the field of

aging see Developing Educational Programs in the Field -

- of Aging, by Robert Atchley and Mildred Seltzer, Scripps
- Foundation Gerontology Center, _Miami" University,

‘Miami, Ohio (1977). -~ = .

- . . -

-Pre-Use Activities
. There are several steps to bé taken prior to

. implementing’ Working' With Older People to insure

- (a) -organize the space and the seating according to ‘

V.

efficient delivery. They are as follows:

the numbers of participants expected and the
activities planned, - A
(b) organize the time allotments by determining the
schedule of ‘events and length of each
component, - . S
(c) select the materials tc be used, *

- (d) duplicate the materials in the apprbpriate

numbers, . . : -
(e) organize the materials for easy handout,. -

" (0 outline the instructions and explanations for the

participants, and .

(g)- have the necessary equipment c;n hand, suchas -

16mm projector, film screen, slide projector, and
tape recorder. ' ‘ C

- Poss‘ible*Sched_uliﬁg .

-+ Scheduling of Working With Older People can be
. done in a variety of ways. If you are using the materialsin

a regularly scheduled class, one or two simulations per

 ‘class ~meeting can be presented, Or, if you are
-+ conducting an in-service workshop, the simulations can

~ be used for a morning or an afternoon for.one day or -
* more. It is suggested that simulations alone not be used -

for an entite day. Since Working With Older People

. actively involves. the particvipants and requires moving
. around and regrouping, it is better to have some passive

. learning activities intespersed throughout the day. You .

should decide beforehand-approximately how long each

" step of the simulation and debriefing will take. For

- example:

- view film and write down immediate reaction (5
miautes), S .
. -organize small groups and discuss questions (15
" - minutes), and :
- small groups report back to the whole group and
- discuss further (25 minutes).
It is a good idea to inform the, participants of this

;[t'lmi_ng, so that they have anidea of how long they haye to_

- What the participa

analyze the situation and discuss the questions

Coffee breaks might be included because of the
informal nature of the activities. Discussion usually
continues throughout the break. It also gives you time to
reorganize materials, seating, and so on. -

- Space and Seating

Twenty to thirty persons is a nice size group with .
which to work. You can use movable chairs and wiil not
need separate break-out rooms. It is not a good idea to
have fixed seating or tables which cannot be gathered:
around easily. It is suggested that the composition of the
small groups be different for each simulation, which
necessitates people moving a lot. A room with carpeting
is well-suited since noise levels can grow. Be sure the
room is not too closely situated to other classrooms that
might be hothered by the activity.

What To Tell The Participants

Prior to using Working With Older People the
participants need background information about
simulation and about Working With Older People. An -
additional step which may be taken is that of havingeach
person in the group ‘introduce themself SO everyone
knows each other. Try to explain Working With Older

; People quickly and entertain questions, It is good for the

participants to get into the materials as soon as possible,
_ _ nts will need tu know before viewing
the orientation slide show, is: - '

© (a), that they will be participating in simulations of real

~ life experiences as reported by workers in the
~ field of aging;’ ' '

(b) what simulation as a concept means;

(c) that each individualis to assume they are really in
the situation. If the films are being viewed, they
take on the role of Chris Williams. If the role plays

*or other written formats are utilized, they take on
the specified role; .. - N ’

(d) that there are several types of simulation within
Working With Older People: the film format, role .
‘play format, and any other formats to be used;

(e) that after they react to the situation individually,
they will group together to work on the problem
and structure a good solution; and

(f) - tha! no “right” answers will be provided (except
those generated in the groups).

Use Of The Orientation Slide
: Show _

The orientation slide showis a preparatory -levice to
help the participants: o
(a) understand that they are to t:%e on the role of

Chris Williams, :
(b) accustom themselves to the concept of
simulation, and: .
- -
vo
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‘ (c) know .more about the setting in which the

situations are simulated.

You should use the slide show if more than one
simulated situation-will be presented to the group. If yor
will only be using one' simulated ‘situation, just try and
make sure the partncnpants understand what is expected
of them _

ere is no ac nvnty related to the slnde show after it
is vlewed 1ou check to see that everyone understands
the process end proceed to the first simulated situation.

The slide show involves fifty-four slides and an
accompanying cassette tape. You can either advance
tiie slides by listzning tor audible beeps or use an
automatic sli.'e prolector

How (. Use Each Type
of Simulation

There are 43 simulated sntuatnons within Working
With Older People in five different formats:"

15 films,

14 role plays,

3 playlets, ' B
\hn-basket memorandums, and

6 narratives .

Each format is to be used a little dnfferently and each
is valuable in different ways:
(a) Films :

The films (16mm, color sound) average between
one and three minutes in length. The viewer takeson the
role of Chris Williams (as explained by the slide show)
and is confronted with a difficult situation. When the film
concludes, the viewer is expected to formulate a reaction
. to the problem. The main value of the films is the imme-

diate visual impact of the simulated situation which
increases the feeling tiat ‘one is really there and must

‘react. .
The films are presented with the understandmg that

at the conclusion viewers write down their immediate-
thoughts on_how they would react. Following several
minutes (to allow for the written reaction), the viewers.

. move to groups of five to seven persons to.analyze the

situation together and discuss the questions. provnded

After fifteen to twenty minutes of discussion, the group’s
recorder informs the others present what their group
determined. Further discussion can then takeplace. The’
participants may want to see the film again at some point
_ during either of- the discussion periods. -

(b) Role Plays

The role plays provide roles and describe a situation *

which involves two to five persons each. Some-people

pertray older people, others have the role of workers or - -

family members of the older person. Each participant

needs to know how to role play prior to trying to partici-

e

AY
o

o

(@)

N .
pate. This is accomplished by demonstrating a role play
or by explaining that they are to become an actor or
actress ror the “part” which they are given. The value of
role plays is that one comes to understand a given situa-

tion by bemg forced to verbalize, in dnalogue, the des- -
-cribed role. -

The participants”are grouped accordmg to the--

.\__.

number of active roles in the role play. Either everyone
can do the same role play at once or different groups can
use different role plays. If there are extra participants left
over they can observe a role play and participate in the

discussion. You may wish to use name tags with the role K

play character’s names to facilitate the dialogue.
.Allow about ten to fifteen minutes for the role play.

At its conclusion, two or three-small groups can join

together, or one group of five persons can remain

~ together to analyze what -happened and why it hap-

‘pened, and to disctiss the provided questions. Role plays
can be video-taped, if desired, and cntnqued
{(c) Playlets
This format is actually a scrlpted role play. The
dialogue is predetermined and demonstrates a given
problem situation. The playlets can be handled several
ways.
(1) The appropriate number of persons canact out the
playlet in front of the remainder of the group and
either stop where the playlet stops or continue by

devising their own dialogue. A continued version :

“could be (a) spontaneous; (b) planned to demon-

. strate a good way of handling the problem, or (c)”’

planned to demonstrate poor handlmg of the N

problem. -

groups at the same time with the various possibili-
ties for the endings. |

Video taping and playback for critique would be
" -usable with this format also. Dnscussnon questnons are

provided.
(d) In-Basket Memorandums !

- These simulated situations are formated such that
the participant. receives a written descrnptnon of a prob-
lem in the mail from a co-worker who expects guidance.

- The participants thendescribe, vérbally or in writing,
what their advice to the co- -worker would ‘be. The - -

responses are critiqued by a partner or in small groups.

“Ac"ompanymg discussion questions are mcluded

- (e) Narratives

This is a written description of a problem sntuatnon
Narratives can be read individually or to the group by the
instructor. Reactions are verba'ized by the whole group,
small groups, or written. Then all can analyze the possi-
ble reactions and explain their reasoning. Discussion
questions are provided. ' .

17

Or, the entire group can.do the playlet in small -

a



Debriefing )

The discussion and analysis of a given problemand

.how to handle it, which follow the presentation of each
simulation, can be the most valuable learning experience

- within the structure of Working With Older People.
- During that activity, the knowledge and experience of all

_those’present is pooled to arrive at the best alternative
actions. No “right” answers are provided by Working
With Older People; the'participants and instructor must
arrive at the conclusions together.

The debriefing can be orgamzed in a number of
ways. The first step, in most cases, is to ask the partici-
pants to respond to the question, “What will you do?”, or
. “What is your immediate reaction?"This may not be

appropriate following role plays or-playlets sincein those |

formats some type of reaction has already been formu-
lated. In those cases, you might want to ask the question,
-“What would you do dlfferently from the worker who
‘was portrayed in this role?”, “What did you like and/or
dlshke about the way this worker reacted to the prob-
lem?”, or “How would you act differently if you role
played this part again?" Regardless of the specific word-
ing, you can write these questions on the board,
announce them,or hand them out.

Second, the participants discuss their reactions to
the problem in small groups: how they felt, whether they
are happy with their immediate reactions, whether the
“problem is a common one, what they think caused the

- problem, and so on. Discussion questions* are provided -

- for each simulated situation. The questions can be
" handed out or written on the board. Or, questions may
be used selectively and combined with questions you feel
are important. But it is important for the participants to
-be able to formulate their thoughts and talk freely about
the probl presented. -

The group should know beforehand approximately -

how much time they will have for discussion. They may
want to appomt a group recorder or leader to write down

the |mpo/rtant points and conclusions, and to pace the

group. You may want to rotate the individuals within the

groups after each simulation so that there is a different
composmon of members. Changing composition of |

groups can insure that people are not always with their
friends or usual co-workers whose opinions they may
already| know. Further, the change can provide an
opportunity to gain new perspectives or knawledge from
Others.[ You may wish to remain totally out of the small
group discussions, or be a participant in one of the small
groups, or observe several of the groups. If the small
_ groups/each report their conclusions back to the whole
group/ you could msert your comments at this point in

© time,
*Marly of the discussion questlons are based upon the use of -

Doplald Cruikshank’s problem solving process (Columbus,
OH: The Ohio State Umversny)

Be sure you are not inhibiting discussion by making
harsh judgements about the participant's comments.
You should also try to make sure people are really ans-
wering the questions and not just respondmg with pat
answers. You may want to help the group decide on
which assumptlons they will operate to answer the ques-
tions (meaning that in some cases the group will have to
decide for themselves about a piece of missing informa-
tion before they can go on to answer a question). If
participants try to avoid discussing certain questions by
claiming the problem is unrealistic, you can reassure
them that this problem did happen to one or more
workers, and that they should try to determme how to
handle it.

Evaluation

If you are interested in evaluating the effectiveness
of the materials with those who participated, some form
of feedback can be helpful. A sample participant reaction
form for evaluahon can be found on page 157. The
results can be tallied and analyzed. These statistics will
give you a general indication of the impact of tte use of
Working with Older People. A follow-up questionnaire
given four to six weeks following the training session
which ask participants if they have been able to use what

. they learned as a result of practicingwith the su'nulatnons -

can also be informative.

You can design more elaborate evaluations if you
wish. A pre-test and post-test of the skiils required in
working with older pedple can be developed. You can
use two narratives which describe equally difficult prob-
lems, then delineate those points which ought to be
considered by someone attempting to solve the prob.
lems, thereby-develdping a grading or scoring system.
Participants can write how they would solve the first
problem narrative, sign their name, and hand in the
reaction. This constitutes the pre-test. Followmg several
simulated situations, the exercise is repeated, using the
second narrative as the post-test. Pre-test and post-test

scores showing how well the participants handle the =

problem situations can be-compared. Scoring should be
done by non-biased individuals who do not know which
narratives were used for the pre-test or the post-tests. A
statistical analysis of the change in scorés would be
necessary to determine sngmﬁcance For further mfor ,
mation on possnble evaluation strategies see: '
- Washington, Robert O., Program Evaluatl_on in the

. Human Services. Milwaukee, WI: Center for
Advanced Studies in Human Services, School of
Social Welfare, The University of Wisconsin.
Worthen, Blaine R., and James R. Saunders,
Educational Evaluation; Theory and Practice.
Worthington, OH: C. A. Jones Publishing Co., 1973.



'SIMULATION MATERIALS

Working Wlth Older People contains an orientation
slide show. forty-three simulated situations, and
accompanying discussion questxon§ for each situation.
The simulated situations are in five formats: films, role
plays, in-basket memorandums, playlets, and written
narratives. A description of how to utilize the materials
begins on pagel5. - _

The written-script for the slide show and films are
included in this documeit. Page numbers for the scripts
for each film are indicated on the followng chart. The
remainder of the s:mulanons are all written formats.

Their page numbers are also indicated on the chart. The -

discussion questions follow each simulation.

‘You may also want to use this chart to help you
select those simulated situations which you will present
to the participants. Factors which can examined for each
situation include:

o the problem which is depicted (one of the ..
fifteen problems defined in the research),.

o the ranking of the frequency of occurrence
for the given problem,

o the setting of the situation (group setting;
in-home, one-to-one; telephone services),

®_ the format of the 5|tuat|on (film, role play, -

etc.), and

® the directness of the observer’s role
(supervisory or directly with the older
person). . :

o)



Simulation

The Caller ’ 1
The Refusal 2
The Visit 3
Happy Birthday, 4
Agatha , :
Mr. Norris 5
. N
.The House . 6 ‘
Rescue Squad 7
Craﬁ Day 8
Margaret's Sister 9

Mrs, Abplegéte’s 10
Children o
" “The Wanderer i1

| Lunch Trays | 012
m_;_rfedidne | 13
- T?o;bles 14
The Grsndg,,; 15

‘Mrs. Smith 16

‘Blackbum Famlly 17

ThePhone Cal 18
Pet Food. - 19
“Pide 20
Séﬁngem and. 21
The Volunteer " 22.
~‘Mowing - 23

Homemaker vs. 24
Housekeeper :

27

i

3

8

37

&

47

49

51

. 59

67

73
77

81

9

- Number  Page Problem

Losing ﬁ'le'nds. family
or roles

Coping with poverty

Coping with the loss

of independence
Losing contact with

- reality

Coping with health
problems

Beinginan .,
unsanitary condition
Recognizingan - '
emergency

" Acknowledging

9

"

15

agency or personnel

restrictions

Coplﬁg with the
death of others

Dealing with family
members -

" Losing contact with

reality

Getting along with
others

- Getting along with

others

., Depresslop :

Dealing with family

"'members

Refusing offered
solutions

" Dealing with family
" members

Depression

Getting along !;ulth
others

Coplﬁg with poveﬂy

Losing contact with .

reality-
Losing friends, family
or réles

Coping with loss of
lndepqnde’nce

' .Coping with loss of
- lndependenqe.

13

Film

Fllm

Film

Film

Film

Film

Alm’

Flm-

Film
Film

Film

Film

‘In hormie, one-to-one

- Group setting

* telephone services

Priority Format. JobSetﬁng

Group setting or
telephone services

in"home, one-to-one or .
outside home, one-to-one

In home, one-to-one

Group setting
In home, ohefto-_ohe

In home, one-to-one

Group setting.

In home, one-to-one

Outside home, one-to-one

Group setting

Group setting

Outside home, one-to-one

or group setting

"In home, one-to-one

In home, one-to-one
In home, one-to-one -
Telephor;g "

services

Group setting

_ In home, one-to-one °

In home, one-to-one or

Group setﬂng

. In home, one-to-one

In home, one:to-one

Supervisory/Dircct
Supervisory

Direct.

Direct -

Direct

"Direct

Direct

Direct

Supervisory

_ Direct ’

Direct.

‘Supervisory or Direct

Direct . S

"'Direc;t

Direct . .

Direct '

" Supervisory or Direct -

Direct

" Direct

" Direct

Dirgct

Direct
Supervisory or Direct .

Supenvsory or Direct .

Direct -



[+

v - Simulation ' ) . - s
- Tite , Number :Page Problem ° - - Prlority . Format _Job' Setting - Supelvlsory/Dl;ect .
Lunch - . 25 ‘95  Acknowledging 3. Role . Group setting Supervisory or Direct
Reservations agency or personne! - Py ' . .
: restrictions - : A L
“Card Game : 26 101  Getting along with. 2 Role ] Group setting ' Direct
, . S others - o Play - o ' )
) Hurting Legs 27 107 Coping with health ' 1 'Role ~ Inhome, onetoone Direct
' ' . : problems o Play, - . :
The Driver T 28 111  Acknowledging 3. Role Outside home, one-to-one Direct
agency or personnel - Play , _—
‘ , _ restrictions. o o _
'Medlca.r.e - 29 115 Copingwith ao- "~ 8 Role In home, one-to-oneor ~ Direct B
. : bureaucracy - : Play . outside home, one-to-one
The Gebharts 30 119 Dealing with family 5  Playlet In home, one-to-one Direct
- . S members - ’ : .o «
Bertha's Friend - 31 121 Copingwiththe 13 Playlet - Groupsetting . Direct
’ - - death of thers ' :
The Painter - 32 123 Coping with health 1  Playlet Group setting Direct
‘ , ' problems e o '
EuchreCoolies . 33 - 125 Getting along with 2  Nama-  Group setting Direct -
: cthers - ote -
The Watcher s 127 Getting along with 2 Nama . Group setting' Direct
others : tive L .
The Brace ‘35 129 _Coping with health: 1 - Nama-  Inhome, oneto-one Direct
, . . . problems . T tive _ .
Checks - 36 . 131 Coping with 8 Nama-  Outside home, one-to-one, Direct o
. : ~ bureaucracy tive’  ° inhome, one-to-one, or
/ ' : " . telephone services :
‘Doorstops 37, 133" Getting along 2 Nama- Groupsetting - Direct
T . vith others - tive -
" The Crler 38 135 Depression 7 . 4 Nama- Groupsetting Direct
Mrs. Peabody 39 1137 Acknowlédgim ' 3 Memo Outside home, one-to-one Supen)lsor'y or Direct
- . agency or personnel ' ‘ - ‘
, restrictions . , : B
‘Home Phone Calls 49 "139 JLosing fiends, farnily 9 Memo Outside home, oneto-one Supervisory or Direct
- : or roles ’ ' _ orgroup setting : T :
Mr. Goldsmith - 41 141 BeingIn an unsan- 1 . Réport In‘home, one-to-one Supervisory or Direct
- ‘ . ltary condition _ £ ' . g
- Catherine Hatcher. 42 143 Losing contact with 6 Report In home, oneto-one Supervisory or Direct .
= : : - m"fy ” . ‘ -
Sybil Cohen 43 145 Coping with health 1 Report Inhome,onetoone - Sﬁpérvisory or Direct
- : probléms 2 4
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SLIDE/TAPE SCRIPT

>

The numbers_ in parenthesis refer to the numbered slides which accompany the tape.

MUSIC (1) (2) (3)

NARRATOR:

~ (4) Your name'is Chris Williams. (5) Today is your first day on a new job (6) at the
- Office on Aging (7) You are going in to speak with Mr. Harrison, your néw supervisor.

SECRETARY

“(8) Go on in, Chns Mr. Harrisori is. expecting you.

) MR. HARRISON _ ,
(9) Hl Chris! Have a seat. All of us here at the Office on Aging are glad you Il be ]oinmg

the staff. (10) . coffee?
(11) I wanted to talk’ to you about your job—what you'll be donng, where you'll be

" . going, and you already know, of course, with whom you'll be v srking — older people.

(12) Your job is basically to help older people who are in need of assistance. And, since

.you'll be working in a variety. of settxngs you'll be encountering many dlfferent sntua
_tions and problems :

Let's talk a little bit about some’ of the places you'll be going (13). This latest
Annual Report to the Community has some pictuires of the places you'll be v:sitlng and
the people you'll be meeting.

(14) First,.there's the Senior Center on Oak Street. It draws about five hundred older
people who participate in one activity or another. (15) The members comexmostly

from the near north side of town. There are a number of facilities at the Center, mclﬁd .
- ing (16) this lounge, complete with television, card tables, magazines, puzzles; ( 17 ‘this

excellent craft room; (18) a-cafeteria; (19) and this auditorium for large gathenngs and

’ (20) special performances The members’ really enjoy themselves at that f'enter'\

(21) You'll also be meeting some older people in their homes For example, (2‘7)

. Mrs. Naderhoff is a client of ours who lives in this house on Westwood Avenue And

(23) this is a picture of Mr Reeves from the east side of town.

. {24) Another place you'll be workmg is the nutrition site in the basement of this
Methodist Church. (25) About twenty older people have a hot, nutritionally balanced

meal there, five days a week. (26) The site also provrdes supportive services surh as
recreation and (27) health screening services. _ ' /

61 o
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(28) Other older people, like the woman in this. p/icturre come into the offices here
to receive advice or counseling. (29) Now, in working with them, we've found that,
well, one of the major problems affecting older people is their reduced income. (30)
These microfiche from the Bureau of the Census (31) show that approximately twenty

percent of all older persons sixty and over are living below the poverty level.-

(32) This affects many different areas as you can see from these photographs.
Take transportation, for instance. (33) Cabs are too expensive. And mass transit, if it's
available, may be too far away to walk. Many older people don’t drive, either..

(34) Health difficulties can cause problems for the older person, too. People like
Mrs. Applegate here not only can't afford long hospital stays, but she just isn't prepared
to deal with the limitations imposed by her illness.

“(35) In addition, society tends to ignore the senior citizen. Some older people no
longer feel they can contribute or participate in communlty life. {36) This. Louis Harris
Poll indicates that those interviewed who were older (37) believe the- myths that every-

- one over 65 is unhappy, lonely, and in poor health. Yet, most were quite satisfied with
their own lives. (38) Apparently they felt they were lucky exceptions to the rule.

(39) Of course, growing older does bring along its difficulties. (40) Some of the
more common problems include facing retirement, children leav1ng home, the forced
. dependence on others, and losing one’s husband or wife.

(41) But even though older people as & group share some of the same problems
we must not forget they are all individuals. (42) Each person has lived through a unique
set of experiences and has come into contact with many klnds of ideas and people

(43) A comparison [ always find interesting is that society is ready to group a
sixty-five year old and an erghty five year old into the same category of “senior cmzen”,
(44) but no one groups a twenty-five vear old and a forty-five year old into the same _

. category, even though it's an equal time length of twenty years separating the two.

- (45) Let’s look at two women who have both received services through the Office
on Aging. This i.Mrs. Lawton and Mrs. Sullivan together. A physical descriptior: of the -
two would sound similar (46) but Mrs. Lawton is married, has a comfortable income,
has several hobbles and even volunteers at the Center. (47) Mrs. Sullivan, on the other
. hand, is a wndow has no family nearby, and has been exhibiting a loss of contact with
- reality: lately (48) The women look somewhat alike, but they are very different.

- (49) 1t will' be enjoyable for you to become acquainted with and to help. people
" like Mrs. Lawton and Mrs. Sullivan. (50) But there will be some difficult situations to
handle also. For example, what do you say to someone who has a chronic illness which
will kee’a them bedridden for the rest of their life when they're feeling depressed?

(51) Or what can you do about one person being left out at a meals site where every-
one should feel welcome? And how can you comfort someone whose children refuse
to help or visit them?

(52) Well now, these are just some of the problems you’re going to run into. [ know
you'll do your best to help each of the people with whom you work.

(53) ,ld better let you get started. Goodbye Chris.
} L2
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1. THE CALLER (2 minutes; 25 seconds)

_Setting: Secretary's desk at Senior Center

-

Actors: Secretiry
- 'Ruth {worker)
» Narrator (voice only)

VIDEO AUDIO
CREDITS -
SECREYARY AT DESK

(SECRETARY WORKING AT DESK)

RS
WALKING SHOT TO SECRETARY

* Asyou enter the SenlonCitizensCenter office,

B the secretary, Mrs. Brownlee, greets you.

TITLE (THE CALLE R)

~ aboutit?...Yes..

TWO SHOT

- Allison . .

(SECRETARY LOOKS UP'AS CAMERA :

APPROACHES) Good moming! You're just
the person | wanted to'see. (PHONE RINGS)
[ .. Just a minute, please. (PICKS UP
PHONE) Senior Citizens Center . . . Yes, Mr.
. What was that? Speak a little more
slowly, Mr. Allison. I can't understénd you

..Uh huh. .. Have you tried to talk with him
. Well, I think you've done
everything you can . . . What? He sald what?
. . . Mm humm (BEGINNING TO LOCK
IMPATIENT) . . . I see. | understand . . .

~

0

(RUTH ENTERS, PICKS UP PAPERS,
LOOKS UP AND NODS TO CAMERA,

WAITS, STANDING BY DESK) Look;.

.. "Mr: Allison, I'm really busy now. I'm afraid

I'll have to talk to you about this later . . . Yes
. Pardon? . .. Oh, yes, | understand what

you're going through (LOOKING FRUS.

TRATED) . .. I'm sorry but I really have to go
...Okay... Yes...(TO EXASPERATION)
Mr. Alllson, l really have to hang up now.
Goodbye. (HANGS UP PHONE. LOOKS

'UP AT WORKER, RUTH)

Are these kmrvaﬂons ready yet?

No, I'm afraid not. I'll bring them back to you
in a few minutes.

Okay. (RUTH EXIT: S)

. SECRETARY '

(SECRETARY LOOKS. UP AT CAMERA)
That was Mr. Allison on the phone. His calls .

- are what | wanted to talk to you about . . .

I don’t know what I'm going to do! S

(WHAT'S THE MATTER?)

. (YES..

BLACK

g

He calls me about once an hour about scme-
thing. Usually it's nothing important. 1 know
he just needs attention. He's so lonely sinice
his wife passed away 7. . You know . . . She's

* the one who had a heart attack last month.

v

I can understand his loneliness . .. But | have
my job to do! How can I get my work done
when he's constantly calling me? Ruth wanted

these reservation sheets just now and they _ .

wouid have been ready if Mr. Allison hadn't’
called three times already this mom;ng What
can [ do?



1. sTHE CALLER” DISCUSSION QUESTIONS

1. What are the problems in this situatioQ?

2. What do you suppose Mr. Allison is thinkmg before he dials the phone'P
Do you think he realizes what he is doing?

- 3. Whose responsibility are these problems?
S
4. What is the desired goal(s) in this situation?

5. How do you perceive Mr. Allison?"

2

6. What are the altérnativés for Mr. Allison in solving his problem(s)?- =
7. How do you feel about the secretary’s reaction to Mr. Allison?

_ 8. What are her alternatives in responding to the phone calls?

s

9, Which one would you choose? __

10. How can workers protect themselves from interruptions?

*

11. What kinds of interruptions are legitimate?

T

12. Discuss lonelmess versus bemg alone. How impoftarit is it to you that your clients not feel
lonely? . s o ¢ :

C4




2. THE REFUSAL (1 minute, 46 seconds) .

Setting: Senior’s apartment - : (YES. | KNOW, MABLE) ‘\

. Mavbe if Iy were married. And I'could fill
-out the: othe: form; show 'em a { erent way

t

Actor: Mable .~ ¥ _ “of my incon... That would be better. But you
o C - ' “know, they've just against us single people
VIDEO -AUDIO T, That’s ail tha.e is to it! \\ g
CREDITS : o _ |
| : BLACK
MABLE - : _ : ) :

(MABLE SITTING, SORTING MAIL. PICKS
- UPLETTER)

s

TITLE (THE REFUSAL)

Oh, I got a retum from Medicaid. (SMILES, . - '
OPENS LETTER AND READS. DISAP. oo '
POINTMENT AS READS) =

' (WHAT DID THE MEDICAID OFFICE SAY. MABLE?) : : : -

Oh .. . huh. Medicaid says my.income is too -
high. [ can't believe it: Here I can't pay my

bills and I have to spend so much for medicine

each month. And you know how I'watch my

money!"

-

: (YESIKNOW) ° ' e

[ spend every penney carefully to make it go _
" as far as possible. But there just isnt enough .
money. .

(YOU DO GET FOOD STAMPS DONT YOU?)

: ~ Oh, yes! The food stamps help, but what 1 - .
) really need is some help with my payment :
of my medicine. How can I afford my pre-
scription every month? |1 )ust can't believe
 they've refused me.

Y

("M SORRY)

I felt sure when you helped me make ourf the

form that I'd get some help. Hmm .. . I've

got to have the medicine; that's all there is ' - #
to it! The doctor says I have to have it. | have

" to have that medication!

&
i

c h
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2. “THE REFUSAL” DISCUSSION QUESTIONS

1. What do you know about Mabel?

o

2. What is her problem?
3. What is the desired outcome? Is this a realistic goal?

4. How much is the resolution of this problem your responsibility? 3

5. What courséé of action might be 'sugge#ed to help her solverher prol‘alem?
6. %at will youdo if .n-bne of t-hese al'tel;natives work?

7. How can you l;el.p.her adjust to.this, sifua_tion?'

8. Are thére any seconciaxy problems suggestéd in this _‘film? What?,

9. What do you think Mabel's expectations are of you? ' e

10. Can you relate _tb trying to live on very little money? |

.0

n




3. THE VISIT (1 minute, 9 seconds) - : c e

° . 4 »
_ Setting: Older woman's home . BUT..)

, . _ Oh, it may not be easy for me living here alone
Actors: ‘Older woman with walkeﬁ Mrs. White ' : but 'm not -9°m9 to 9“'2 it up to go to any
tor (voice only) : . nursing home . . . You : . . You can just tell

' my son I'm not goln! (SLAMS DOOR SHUT)

“

' VIDEO~ '‘AUDIO _
T BLACK e
. . CREDITS .
" WALKING SHOT TO DOOR |
Today you are visiting Mrs. White for the first _ ' - : 5

time. She was referred to you as a possible
client by. her pastor. (KNOCK) He thought .
\ she might need some of the community ser- .
\ ' "vices with which you have contact,

TITLE (THE VISIT)
\ .

LADY IN DOORWAY

(LADY IN WALKER OPENS DOOR APPRE-
 HENSMELY) - -

Yes') . . ’ ; - «
i

© {HELLO. I'M FROM THE OFFICE ON AGING) ' - N

(DOOR OPENS MORE) If. you’ ve come to
take me to that nursing home, you can just
forget it!

'

A g
(BUT.1..1 he

H told my son | wasn't going to go o any
nursing home. not as long as l had the
strength God. gave me.

('M SURE THAT... ) .

' My son said | had to go to the nursing home
. because of my arthrltis and my spells, but I'm

. not going! People’ just go there and die, but
“.I'm not ready to give up vet.

‘(‘a'ur./i )
7“1 ldon't wanna go and live among a lot of old
dying people.

&3
:\I
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3. “THE VISI l/"’ DISCUSSION QUESTIONS

’ -

1. How do you feel about your reaction? i

" 2. What are the problems portrayed in this film? -

, S?Whil:h of these problems can you help solve? Which would be your first priority?

|
I

. How.might you work with her son and her pastor in help%ng Mrs. White?

[t

|
!
1

>~

5. What are the alternatives for dealing with the lady’s confusion?

i -
i

\, .
6. How would you determine her needs?

i
- 7. What ig the lady'§ attitude as expressed in her behavior?

8. that atle‘ some of the factors in the lady's backgrouhd that may be coniributing to her
feelings ?bout nursing homes? " .

9. Is it uzithjh your ‘respor{éibility and ability to alter hef hostility towards and fear of nursing
homes? If so, what specifically would you do?

© . 10. What is 9«%)ur attitude about nursing homes?
| L

[]

-

I 4 . o . ‘ A .- “.'
11.. What role do you feel the family should have in tize decision of where a person: is to live? ¢

3

12. At what point should the decision-of where a person is to live be takén.,.away'from himor
‘her? For/example, how old? How ill? How incompetent? o

!

i . . .
/ : . o ) ’
l' . . - v

i w4 .
! o L 3

.
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4. HAPPY BIRTHDAY, AGATHA (2 minutes, 30 seconds)

s Sétﬂng Nutrition site dining area

'ActorsAgatha g
A .”-Nelghbors I

- .Hostess - ~ :
'Miscellaneous Seniors

- [Varrator (voice only)

VIDEO - AUDIO -

CREDITS '

FULLVIEW

day.you are. visiting the nufrition site in your
: community where older people gather for
-*" meals. This is a fairly new site so you try to

g

to see haw things are going

’ TITLE (HAPPY BIRTHDAY AGATHA)

AGATHA AND NEIGHBOHS -

(AGA’IHA STARING OFF, BLANK FACE.
‘ NEIGHBOBS TALKING TO _OTHERS) ,

(PERSON NEXT TO AGATHA TURNS TO |

" HER) Aggle, my sister visited me last night.
- You should have seen her beautiful dress!
. A kind of blue print . . . (SHAKES HEAD,
LOOKS. FRUSTRATED AND BEGINS
TALKING TO SOMEONE ELSE)
(PERSON ‘ON OTHER SIDE. TURNS TO
AGATHA) Agatha, are you going to sign up
for crafts this aftemoon" :

' No. (STARING DOWN. NO CHANGE IN‘

EXPRESSION)

(SENIORS EATING, CONVERSATION) To--

drop In for lunch two or thrée times a week -

N

Ay

" BLACK

e

IR

Oh, you're gonpa miss a good one. Frances
brought in some new material for the quilt.
And, | just love to work on the_quilt. Don't

you? Don't ycu?.(WAITS FOR -ANSWER, . -
- PERPLEXED EXPRESSION) (AGATHA
CONTINUES STARING OFF. AND DUWN) -

'(GROUP HOSTESS BRINGS IN CAKE) -

Oh, this is Agatha Bentley's birthday! And we

_have a cake! Now let's sing happy bir!hday

to Agatha

JOIN IN. AGATHA CONTINUES BI..ANK
STARE) = - ;

(FINISH SINGING HOSTESS LOOKS
FRUSTRATED. BEGINS TO CUT CAKE.
CONVERSATION) " . -

(AGA’IHA CONTINUES BLANK EXPRES-
SION)

31

(HOSTESS BEGINS SINGING, OTHERS '

‘n
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4. “HAPPY BIRTHDAY, AGATHA” DISCUSSION QUESTIONS . =
1. What kind of person does Agatha seem to be? .
2. What s her problem?

3.-How. dOr..b the group in general react to Agatha'? Can you count on them to help solve the
problem? 5

4. What factors may have contributed to her problem?
5. Should you try to deal wrth 'Agatha_’s behavior? Why or why not?

6. Do you believe it is up to yop to keep everyone in the group happy whlle you are d:rectrng
 the group? Why or why not'? ' /

/7ff‘ﬂhat ave the'possible strategies for solving this problem? | - 3 : /
. .\»\‘ - 4 . - » ‘ . . l ,. Lt | “\. .- . .

/

/
-8. What are the possible consequenc:s of each of the strategies you miéht employ? ) /
9. How long do yuu keep trying with no positive results before you give up?

10 One definition of good mental health ls based on the abihty to interact with others How |
does this relate to Agatha'? Lo you accept this definition? _ _ ‘

11 If Agatha has always been a shy person as opposed to one who has become unthdra/wn only
. suddenly and recently, how will your actions be different? = - L F
12. If there are no-other resources in your community currenﬂ available to help Agetha, how
will you proceed'? What resources would vou use if they were available? j —-

-1
oF)

[¢4




5. MR. NORRIS (2 minutes)

Settihg: Living room

Actors: Mr: Noris in wheel chiair v
- Anna Glencoe '

VIDEO AUDIO
CREDITS

WALKING SHOT TO MR. NORRIS
(MR. NORRIS IN WHEEL CHAIR)

TITLE (MR. NORRIS)
_(WELL. MR. NORRIS, HERE I3 YOUR LUNCH) .

(HOW ARE YOU DOING TODAY?)

(TAKING TRAY AND PU'ITING ON LAP)
Idon't feel too bad from surgery . Can you
stay a few minutes”

(SURE) . .
- Have a seat. -

~ “SIT" BY MR. NORRIS

- The paih is neary all goné now. [ feel so
. helpless sitting here . . . 'm'not used to having
" peopl: waiton me . . .

 (1KNOW)

- f 6nly I could get out and walk around.
(LOOKS WISTFULLY OUT THE WINDOW)
I'd like to do. things for myself. (KNOCK
AT DOOR) Come ln! '
ANNA

(ANNA ENTERS) Hi .. ..Oh . . . I'm sony.
I didn t know you had company :

¢

ANNA. MR. NORRIS
- (ANNA WALKS .OVER TO NORRIS) This is

Chris Williams from the Office on Aging -

(GESTURES TO ‘CAMERA) Chris, this is
: -Anna Glencoe, one of my neighbors

(ANNA APPROACHES CAMERA) How do
you do? (SHAKES HANDS) :

{ANNA TURNS TO NORRIS) [ was just going
by and thought I'd come to see what you
wanted. 'm-on my way to the grocery.

Oh ... Some bread, I guess .
some tomato julce ‘

. and maybe

.Fine: You can pay me. later. (ANNA MOVES
TOWARD DOOR) Nice meeting you, Chris.

(NICE MEETING YOU, TQ0)

Bye.

" MR.NORRIS

* It's nice of Anna to come by and offer to pick
things up for me at the grocery. I don’t know
what | do without friends like her and you.

: (WE RE GLAD TO HELP)

I don’t know how I can stand just sitting here _
months on end . . . There's nothing for me
to do. S e

)

(HAVE YOU CHECKED ON THAT
TRANSPORTATION SERVICE?)

[ called them..But they-don’t have a van avail ‘
able. They dont have avan with a llft nor a
ramp. o

(THAT SURPRISES ME)

- They've called all over the county but there '
just is not a van available . . . | dont know -
what to do. Sometimes I feel llke givmg up.

BLACK



5. “MR. NORRIS” DiSCUSSl_dN QUESTIONS
1. What will Qou say to him after he says, “Sometimes i feel like ining.~u.p”?
2. What is Mr. Norris’s problem? = |
3. What is Mr. quﬁs’_s irﬁage of himseif?..

4. What is realistic to expect of someone who is confined to a wheelchair? . -
. ’ Y Lo

5. \Wﬁét‘are..Mr.'Norris’s alternatives if he is going to be permanently disabled? (For example,

he has bone cancer in his legs and has just had his nerves severed to relieve the pain.)

———

6. What are Mr. Norris's alternatives if he is only temporarily disabled? (That is; he will” -
recuperate in a few months.) _ :

7. What are the obstacles to Mr: Norris solving his problem?

- 8 Do you think the neighbof might eventually feel resentful about having to help Mr. Norris?

~.

9. Why is he resiéting d(_—:_pendenéy upon others?' '

.
Ay




6. THE HOUSE (1 minute, 36 seconds)

S;zttihg: Unsanitary house: Dirty, crowded, , PAN ROOM : »
thrown papers, pets, rotten food, etc. . . This is the home of one of your elderly clients »
- : ' . : - who is losing his senses of sight and-smell.

~ Actors: Narrator (voice only) )
l ' - TITLE (THE HOUSE)

VIDEO , AUDIO
o . PAN ROOM
CREDITS
‘ BLACK
¢ .
oy
é 3




6. “THE HOUSE” DISCUSSION QUESTIONS

10.

st _your'iespohsibility to solve this ﬁrbblé'm? Do you have the ﬁght?

. How do you feel whémvlewing this setting?

. How do you thlnk your cllent might have felt twenty years ago about hving ina house in
this condltion'? What changed'?

What is the immediate‘p-roblem?- Wh’at other problems does this infer? -

'Name all the p_dssible solutions to each of these problems.

Are any of the solutions more drastic than the problem" Consider the 1mp'ied consequences
of each solution

Should one impose his values on another who is being served? Is this the case here?

.7Whlch of the solutions would you choose?

What obstacles might you encounter in attempts to solve thls s udemn? Hows would you deal
with each one? o

‘Discuss the difference in your approach if the inhabitant wantec i be helved versus an

~_ inhabitant who did not want his living conditions changed.

N



7. RESCUE SQUAD (50 seconds)

Setting: Senior’s home, bedroom
Actors: Jonathan

VIDEO AUDIO

':'35/‘ -

CREDITS

HALLWAY

TITLE (RESCUE SQUAD) .
(DOOR SLAM) Is that you, Chris?

" (YES)

WALKING SHOT TO BEDROOM o
Well, come in. (JONATHAN ON BED WITH
. BLOOD-SOAKED CLOTH HELD ON
HEAD)

(WHAT HAPPENEDYY;

I'hit my head on the sink in the bathroom .

I gusss 1 just slipped. But it's not too bad )
See. {STARTS TO LIFT CLOTH) -

{(WE'D BETTER CALL THE RESCUE SQUAD)

It we don't need to call the rescue squad.
It's not that bad. Really. I'm just an old man
Aavay, what s the difference? E

* (WE REALLY SHCULD CALL

THE RESCUE: SQUAD)

(i ¥SET) No, no! I doi't want to go to the
t=acpital. 1 don't need to go to the hospital
Don't call the rérue squad!

BLACK

37
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7. “RESCUE SQUAD” DISCUSSION QUESTIONS

// . : i

: / 1. What determines that a-situation is an emergency?

y

2. Should you let an ill person make that determination? |
3. What are the alternative actions you can follow?
" 4. What are the consequences of each of those actions?

5. What reasons may have caused Jonathan to object to the rescue squad’s being called?
Are these vahd reasons? .

6. How much does Jonathan himself affect what you will do? If another person had the same .
* injury would you follow the. same course of actlon" ~ : .

>

~ 7. What is Jonathan's view of hims%alf? ' ._—

8. What other help might you offer Jonathan?




8. CRAFT DAY (55 seconds)

Setting: Craft area at Senior Center | (MARTHA LEANS OVER TABLE, GETS
, : - " PATTERN, HANDS TO BERNICE) Here you -
. ‘ s go. . . ST
Actors: Bernice : : _
Martha (secretary) _ ' Well this pencil is not sharp enough! Snarpen
Miscellaneous Seniors ' : - it for me, Martha )
o (MARTHA TAKES GETTING PERTURBED.
| VIDEO AUDIO | _ EXITS.” BERNICE- OPENS PATTERN,
: . LOOKS AT. MARTHA RE- ENTERS HANDS
CREDITS' ’ _ PENCIL) Hefe.

FULL VIEW OF CRAFT ROOM . o W’ I need some
' ORKINGON CRAFTS, CHAT-. scissors, Martha. |

- (SENIORSWO ON-CRAFTS, CHAT- ‘
' L ﬁNG) Okay. (LEAVES TO GET SCISSORS. RE-

. ENTERS WITH SCISSORS) Here Bemice.
TITLE (CRAFT DAY) ' -
(BERNICE BEGINS TO TRACE AND CUT
‘ ‘ . - PATTERN. MARTHA APPROACHES CAM.
MEDIUM SHOT. BERNICE\AND MARTHA . o ERA) S ,
(BERNlCE TURNS TO PASSING SECRE '
TARY) Well, I don’t have any pencil .

=" Martha, bring me .a pencil. A /- CLOSE UP, MARTHA
: ’ ‘ f ,(WHISPERS) I am not going to wait on her
- (MARTHA TAKES PENCIL OFF NEXT hand and foot! I don’t mind Relping out with
- TABLE, HANDS TO BERNICE) Here you =~ =~ . . crafts, but 'm not a slave to anyone. Besides,
are. ’ ‘ . v ) -~ Bernice.is perfectly capable of getting things

! e for herself
Hand me that stuffed doll pattern. ./ :

Ce e ' " BLACK

39




| '8. “CRAﬁ DAY” DISCUSSION QlJ’ESﬁONS
1. bescribe the problem.
2. Whose probler s this? Should you  to help?
3. What are the alternative sglutions?
| 4, Which‘ would you choose?

5. If you suggest a , solution to the problem and that course of action is followed, does that
mdu.ate that the problem is solved" .

6. Which problem is more relevant to deal with: Margaret's inability to assert herself or -
- Bernice's abuse of Margaret’s good nature (Bemices laziness)?.’

" 7. What may be motivating Bernice’s actions?
8. Why has Margaret probébly been going along with Bernice up to this point?
9. How does Margaret view Bernice?

- 10. How does Bernice view Margaret?

11. What is thenr relationship now? What could it be at its best? What' could be done to
encourage this direction? - . '

12, Who needs your help first or more, Bernice or Margaret?

14




L

g MARGARET'S SISTER (1 minﬁte; 14 seco’ndé)

| Setting: Lounge

Actors: Margaret -
: " Margaret’s friend .

VIDEO AUDIO

-

CREDITS

K'Y

FULL SHOT, MARGARET AND FRIEND

(MARGARET CRYING AND FRIEND TRY-
ING. TO CONSOLE) |

TITLE (MARGARET'S SISTER)

o
WALKING SHOT TO MARGARET AND FRIEND

That's okay, .Margaret. Just go ahead and

" (WHAT IS IT, MARGARET?)

(LOOKS UP, SNIFFLES) Oh, | just miss my

. sister so much today. I just started thinking
about her and I.can hardly stand it ‘when |
think that I'll never see her again. She died
a few months back, you know.

(YES, | REMEMBER)

. - . I do have friends here. (LOOKS
AROUND) That'’s why I signed up to come,
you know. It isn't really that I needed the
food. I just want to be with friends,

(VES) , )

' I've got no family now. And I get so lonely.
Friends are good but they're not like family.
(SNIFFLING) Oh, why couldn’t I have died
instead of my sister? I hate being alone.

BLACK
oy

LAV
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). “MARGARET’S SISTER” DISCUSSION QUE?%TIONS :

1. Describe all the problems inherent in this sitation.

2. What is your l?ng-range goal in.dealing with this (these) problem(s)?

-

' \
3. What are the«alte“mative&,actions one could take?
. I

. |
4. How long is the average “grieving” or “mourning” period? Should you encourage
someone to stop mourning? What are the possible consequences? '

5. What are all the points of discussion one might have with Margaret?

6. How are “friends” different from “family”?

7. What is the role of an intimate in any person’s life?

)
XS]




10. MRS. APPLEGATE’S CHILDREN (1 minute, 45 seconds)

?

Sé!tlng: Senior's home, bedroom

" Actors; Mrs. Applegate
Narrator (voice only)

VIDEO AUDIO
" CREDITS

WALKING SHOT TO BEDROOM

Mrs. Applegate just called and asked you to -

. come over. Because she is bodridden, you
let yourself in. S

TITLE {(MRS. APPLEGATE'S CHILDREN)

MEDIUM SHOT, MRS. APPLEGATE

(MRS. APPLEGATE, IN BED, LOOKS UP,
UPSET) Oh, I'm so glad you're here!

(1S SOMETHING WRONG?)

Yes, it's my children. They don't believe I'm
really ill. They think i'm fakin! Joan even told
fne on the phone that she knew I could get
up and walk if | wanted to. I keep telling her
that [ can't, but she won't believe rae.

(HOW DOES YOUR SON FEEL?)

Co

i
\

He used to be real good to me.!But now Joan
has him convinced that he has|been babying
me and that [ really don't neediit. [ tell them
that | need them to help me getifood. . . help
me wash . . . and that children are supposed
to help their parents. But mine are so incon-
siderate.

('M SURE THEY'RE REALLY

CONCERNED ABOUT YOU)
Oh no, they aren't. If they would even visit
with me once aweek or so, I'd know they care.
But they don’t. And I really need somebody
to help me.

(F'LL HELP YOU)

Now that's just it! Why won't my children do
things for me? Why must I get someone else?
How can they just leave a bedridden mother
alone? '

BLACK



10. “MRS. APPLEGATE’S CHILDREN" DISCUSSION QUESTIONS
1. What is the problem(s)?

* 2. How do you feel about children thatj- neglect their elderly parents?

3. *How do you supposé Mrs. Applegate acts when her children are with her?

4

4. How would you ultimately want Mrs. Applegate to feel? Wbat is the ideal situation?

5. 'W}wt steps could be taken to solve .Mrs.f?Apple‘gate’s problem?
6. Is it within your role to speak with Mrs. Applegate’s chiidren?

7. What obstacles might You encounter in attempting to solve the problemn? How could you
" dealwith them? : L :

o

8. If the doctor had confirmed to you that Mrs. A]:")p.legate really was “faking-it” and could
get around more if she tried, how would that alter your behavior? ,

. K . ' O
9. Why do you suppose any son pr daughter would ignore and avoid his cr her elderly parent?

"
o

10. What responsibility do children have in relation to their aging parents?




3

Scttlng Office with two duks
% Sign on the wall “Office on Aging” -

Actors: Worker :
Mrs. Raybum

~ .voeo . AUDIO

CREDITS

CLOSE UP, DESK TOP

" PAPERS MOVE AS IF CAMERA PERSON-
ALITY IS WORK!NG)

TITLE (THE WANDERER)

FULL VIEW. DQORWAY

(WORKER ENTERS) Good momlng
(SETS COFFEE DOWN ON WORKERS
- DESK, WALKS TOWARD CAMERA) -

MEDIUM CLOSE UP. WORKER

Hey, I'm glad you're here. Mrs. Raybum is due ¢

»

PR in here at any time now. I'd like it if you'd
' = kinda watch her and listen when we talk. |

really need some suggestions on what to do

_with her. She’s always wandering away and
then she forgets where she is. It's getting to
the point where I'm just not sure what I should

__do. (LISTEN TO DOOR SOUND) Here she
comes. Please listen, '

}; Co .

11. THE WANDERER (1 minute, 24 seconds)

FULL VIEW, WORKER
AND MRS. RAYBURN

BLACK

/you up, you started walkirs,. Lug

That wasn't me. I didn't dozthat. _—

(TURNS TO MRS. RAYBURN) Good mom:
ing, Mrs. Rayburn. Please sit down. (MPS.

RAYBURN SITS) How are you this moming?
FINE ... | AM JUST EINE.

Good . Mrs Raybum. I asked you in here
this momlng to talk to you about something.
Something *hat I'm really worried about.

Oh?

' Wcll I understand yesterday you tried to hitch

a ride home. And then when no one picked
e of
your neighbors saw en she came out
of the store-and she took you home . . . Mrs."

- Raybum, it really worries me when you do

somethhg like this. Somethlng may happen
to you . -

Are-you sure? ) o
Yes . .. Well, | do like to walk sometimes. .

i

3




11. “THE WANDERER”, DISCUSSION QUESTIONS

1. If mild confusion is the extent of Mrs. Rayburn’s problem, what are all the alternative
strategies which you could take?’

2. What are the conséquences of each of the strategie's?i named?

~

3. At what point do you feel obligate /t(onsider guardianship or a change of llvmd
- environment? How confused. does Mrs. Raybum have to be? Who decides when thlS point

, is reacheV _ .
Wour responsibility in relation to Mrs. Raybufn? “
. - ’

Lt

- 5. How do you suppose Mrs. Rayburn perceives her confusion?

6: What is the point of distinction between eccentricity and senility?
3 | |

7. Are there any technlques which can be used to insure Mrs. Rayburn s safety'? (For example‘
someone calling her twice a day to make sure she is home ).

[N




12. THE LUNCH TRAYS (45 seconds)

E

Setting: Cafetera . ' | (TWO MEN GRAB FOR THE SAME TRAY)
' . ‘ : ‘Hey...heythat'samytr?y! -
Actors: Two foreign-speaking men T . (MEN YELL AT EACH OTHER IN BROKEN - |
Cafeteria worker _ - ENGLISH. WORKER TRIES TO STOP THE .
* Miscellaneous Seniors : : ARGUMENT. MEN CONTINUE YELLING. -
‘ . ' : WORKER LOOKS.FRANTIC) g
. vioeo - AUDIO o : Chris! Chris, come over here and do
S ' : something!
CREDITS - .
- : BLACK ’
FULL VIEW

TITLE (THE LUNCH TRAYS) . _
~ Okay, everybody . . . uh, food’s ready. Line

up for your trays and let's get started. (MISC. .
SENIORS IN. CAFETERIA LINE, GET

FOOD) - .

~ Hi.

" Hi. how are you?

 Oh fine thanks, o | i .
What can I do for you?

. Cup of coffee. .

_ Okay. Here ydu go.

e




12. “LUNCH TRAYS” DISCUSSION QUESTIONS . R T
1. What is the problem? Why is this a problem?

2. Ifthisisa recumng event w1th these gentlemen, what are the alternative ways you could-
deal with the situation? _ _
]

3. How would your actions differ if they had just met?

4. What do you suppose the reaction would be to each of those altemative actions?

2]

5. Do you agree with the idea that old people should be treated hl«e children if.:th_ey behave
like children? Why or why not'f‘r o i .

6. How do you feel talking with someone who speaks either with a hea\y accent or doesn t
" speak English at all" . :

7. What techmques can be effecrve for commL.mcatmg witfy- someone whose origihal language
is not Enghsh" A ' - A

8. DlSCUSS cullural factors *vhich may cause sonie, behawors generally unacceptable inour
society to be acceotable in a sub- culture




S " 13. THE MEDICINE (38 seconds) E
Setting: Nutrition site dining afea : (WORKER COMES OVER TO CLEAN" uUpP
o _ ‘ MEDICINE. NEARBY SENI(*RS MOVE OUT
“Actors: Ruby _ _ - OF WAY WITH A FUSS)
Worker - . . .
Miscellaneous Seniors ' L Tm sony ave:i ours, too. Dont leave. I'm
. S sorry. I'm cluni: " just clumsy 2s I can be.
. . _ ) And I'm so soi.- .0 sorry. | wonder what |
VIDEO AUDIO . o - can do. I'm so sa  Pm :lumsy and wonder
- : o what [ can do to me* s amends for bein’ so -
CREDITS L . clumsy. I'm just as clure.: "« ; <an be. | don't
‘ think I'll sit here anymot:: »:. “:m cause I'm |
FULL VIEW _ | just so clumsy. I'll get by s,
* (SENIORS EATING AND CHATTING AT
'TABLES) o BLAC :
TITLE (THE MEDICINE) :
(RUBY TAKES OUT LIQUID MEDlCINE
SPILLS ON TABLE AND NElGHBORS' ‘
CLOTHES) : _
. (NEIGHBORS LOOK DlSGUSTED MUM. : . ' o
BLE REMARKS) -~ ' ' o
- See what’ you v doné ... o
Oh .l'm S0 sorry . . L —_— . o '
You sponled my dress Just got it out of tho - . . -
cleaners. ' :
I'm sorry. I'm awfully sorry. Don't get mad ;
atm.. I'll pay for it. Don't leave.
! .
. S ;7 -




13, “THE MEDICINE” DISCUSSION QUESTIONS

1.

What was your immediate reaction?
What are other possible reactions?

What could you do with Ruby to help her solve ar dea’ with the problem? What might you
do wnth the others in the room who are reacting negatlvely towards Ruby’s spilling?

If this or a similar situation happened every day with this lady haw viould you try to help her? -

L]

. Why do you suppdse the othefs in the group reacted as they d:d? -

How do you think Ruby feels abotit the aging process? . R :

r

Can anythlng be done to help elderly people who have trouble nanmulatmg thmgs"
(Some retraining perhaps?)

. What can be done to help older people accept and deal with thi« Jecreac. "”paCIty) :
Vo
« . . 83 | N



14. TROUBLES (1 minute, 23 seconds)

Setting: Lounge at the Center (MAYBE WE CAN ...)

. S : S ~If it was only my back, uh, bothering me l‘.‘ -

could ménage. But everything ‘else is going

Actors: Troy Hopewell _ , _, wrong, too. My son, Bill,'is scheduled for, uh,

‘ . . ' . surgery tomorrow. And I'm so worried about -
VIDEOQ _AUDIO him. The doctors say he'll be flne But they -
- C : always tell you that.
CREDITS

. - o (I'M SORRY THEY HAVE TO OPERATE ON HIM AGAIN)
WALKING SHOT INTO LOUNGE - - And Clarisa is so sick with the flu . . . Evéry-
: e thing seems to be fallmg apart all at once.

o ‘ I don't know how I'll manage
TITLE {TROUBLES)-

'BLACK

MEDIUM CLOSE UP. TROY
(TROY, SEATED, LOOKING DEPRESSED)
~ 1GOOD MORNING. TROY) | . '
(HOW ARE YOU?) o
(TROY LOOKS UP AT CAMERA) Oh, Chns. :
- Tjust feel awful. It just seems like everything's S
wrong.
(WHATS THE MATTER?) : : ; ' Q .
Well, for one thing, I'm having trouble with my
“back again . . . (REACHES TO BACK,
 WINCES) I can't even make it to the grocery
now. I just can't stand to be on my feet long
enough. And I do need to get some things, -
_ but my back feels better when 1 just rest.
{'M SORRY YOUR BACKIS .
BOTHERING YOU SO MUCH)
I
: 80
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14. “TROUBLES” DISCUSSION QUESTIONS

)

1. What kind of help does Troyneed?
2. What is your responsibility in this case?
g 3. What are all the possible ways to help Troy?

4. Have you expenenced having your life seem to fall apart around you" How did it feel?
What dld you do about it? ‘

5. DISCUSS the differences between telling Troy how to solve his problems and listening to him.
Whlch is more appropriate? .

~ «

"~ 6. How would you react to Troy if you knew him to be a chroni¢ complainér versus someone
‘who has suddenly acquxred a number of problems? .

7. What is Troy's attitude fQWards life now?




Setting: Mr. Nicholsen’s living room

Actors Harold Nicholsen (grandfather)
" Kenny Nicholsen (grandson)
Narrator (voicé only)

VIDEO AUDIO

CREDITS

HAROLD. MEDIUM
CLOSE UP ’

TO CAMERA)

TITLE (THE GRANDSON)
You are visiting with Harold Nicholsen today.

. He is one of your regularzlients. You try to

.check on him every couple of months to make
sure things are going all right.

(HAROLD I'M NOT
SURE | UNDERSTAND) )
- .

{WOULD YOU EXPLAIN A
LITTLE MORE PLEASE?)
Okay, it's like this. It's my grandson Kenny,
_he came to stay with me-about two months
* ago. He had a fight with his dad so he came

over here and now he’s decided to stay.

(IS {T WORKING OUT FOR
“THE TWO OF YOU?) :
I don’t know, I just don't know. He is my kin,
and we used to have such fun fooling around
together when he was a little tyke, but he's'a
*: bad boy now.

(HOW DO YOU MEAN?)-

(HAROLD SITTING lN CHAIR, TALKING

'15. THE GRANDSON (1 minute, 47 seconds)

TWO SHOT - :
" (DOOR SLAM.KENNY PASSES THROUGH

' I get back..

HAROLD

I3

.
K}

GOING TOWARDS FRONT DOOR) Wait,

Kenny, where are you going? When will you

be back?

Going out, you old codger, I’II be back when

(3

He really has changed. He won't look for
work, and we both have to live off what the
SSI check brings us once a month and ypu
know how little that is. .

(THAT MAY CAUSE ELIGIBILITY
- PROBLEMS AT THE WELFARE OFFICE)

Oh dear, and on top of that 1 thnnk he’s

: stealing stuff from around the house. I can't

find my watch, the one my father gave me.
You know, the old pocket watch And on top

of that also, he's ﬂashnng money around the

house at tlmes

(WHY DON'T YOU ASK

HIM TO LEAVE?)

BLACK *

.91

e

1 can’t do that! ' won't. éesides, where could
~ he tum for help? And what are blood rela-
- tives for?

. .



15, THE GRA}\#DSON”‘D‘lSCUSS,lOIN QUESTIONS
1. What is the problem? |
2. Should you try to convince Mr. Nicholsen to ask his grandson to leaQe? Why or why not?
3. Wouldf’ycﬁ try t§ involve tl"ne rest of the family? Why or why not?

4. Would it be within your role to discuss the sntuatlon with Kenny" If so, how would you
approach him? -

5. What are other alternative ways to handle this problem? Wh‘ichA w.oz.ild yoﬁ chéose?
6 At what. point do yc?u giv;a up?
7. Is Mr. Nicholsen’s reaction of ‘_‘bloo‘d is thicker than water"' common?
” ;
8. What do you thmk you should do about the fact that Kenny may be mvolved in lllegal

actlvmes"

N ¢

" 9. Will you turn Harold Nlcholsen in.and expose his living arrangements to the welfare ofﬁce"
Why or why not?
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16. ROLE PLAY: “MRS. SMITH”

SYLVIA SMITH

(]

You are an elderly widow. You live in the family’s old house on the edge of town. /
You want to stay in the old home because it is so full of memories and just because

_‘ you're used to living there. But sometimes it's awfully lonely. Most of your friends
have either died or have moved away and forgotten you. Non~ of your family lives

in town now and your young neighbors aren’t at all friendly. You've stopped going to
church gatherings because there’s no one there you know anymore. Besides, since
you've been ill it's getting more and more difficult to get out. It’s all you can do to
get to the ‘grocery and the doctors

Some people from the old people s agency have been out to see “You. They say
they want to help you when they realize-how hard your life is. But. they never come
up with anythmg that would really help. Just yesterday a young worker named Alice

~ was out to the house. She asked a lot of questions and told you about some services
. they have. Alice suggested you join the drama group at the senior center. But theyre

$O unprofessional. You know you wOuldn t be happy there and they wouldn’t be happy
with you.-She made other suggestlons, too. But none-of them would work out. You
suppose she really was trying to be helpful but she just doesn’t understand. You finally
told her that you've lived-here alone for several years and even though nts dlfficult

_you're sure you can keep on for several years more.

" Today, you are going to see Ahce again. She said she might bring Pat Albion,
- who is her supervisor, along. You have known Pat for a couple of years. '

0

(=
-
Cw
-

o ~—
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16. ROLE PLAY: “MRS. SMITH” | o

ALICE BRADFORD

- You are a newly hired outreach worker. Even though you have only been on the
job a short time. you already find your work very gratifying. You have visited several
clients whom you were able to help by alerting them to available services.

. However, yesterday you had one frustrating visit. You had been askted to visit
Sylvia Smith, an elderly- widow who lives by herself. As vou talked with Mrs. Smith,
- you realized that she'is a very lonely lady who needs some social contact and activity.

Yet she uses her illness as an excuse for not getting out. When you miade suggestions
to help her get involved with others, she pretended fo'be\ satisfied with just her grocery

trips, visits to the doctor, and staying home alone."She wants to maintain her old

routine and hold onto the past. However, she complains about not having any family,
close friends, church, friendly neighbors, etc. You wonder if she’s afraid to seek out
new friends. ' : - ’ '

.

" You know that Pat Albion, your supervisor, knows Mrs. Smith, and decide to have
Pat join you when you see Mrs. Smith today.



oy

16. ROLE PLAY: “MRS. SMITH”

e -7 . PAT ALBION |

. It has been brdixght 'to'your attention th/at the new outreach worker, Alice
‘Bradford, whom you supervise, is having trouble with Mrs. Smith. You know from’
past experience that Mrs. Smith is a lady who /cannot be pleased She makes it im-
possible for people to help her and seems to\emoy being miserable. .

& .
You want to talk with Alice’so-that tier x ex;f)enence with Mrs. Smith won'’t diminish:

her enthusiasm. You feel Alice has the potential to be a very effective outreach worker.
And, at the same time you must decide what to do about Mrs Smith, whom thﬁ other

outreach workers have nicknamed the martyr”

s Jee st. Smith today.

.

P

You are gcmg wnth Alice *

T e
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16..“MRS. SMITH” DISCUgglON QUESTIONS

" 1. Should Pat Albion t%ll Alice Bradford about Mrs. Smith or let her work out the s ltuatlon
for herself'? Why? | /

/ -

2. ‘What is your goalﬁn helping Mrs. S/‘/nith?
. 2 o

. P
* 3. What is Mrs. Sndith’s goal?

" 4. What a]ternat_‘lzles' are there fo'r~helpi‘r°1g Mrs. Smith help herself?

i,-\ L . | . | . %
: i
5. What are the pqssible conseguences of each alternative? k
, /1’._ N i L
6. Which on,é w,p_ulc’; you choose? Why? .
f

N Co |

7. WHat would you!do if none-of the alternatives are effective?
, ‘ ;
8. How can one deal with martyrs without feeding their martyrdom?

-

IR
I

9. How do ;fou ﬁ=7</3| when you offer practical solutions and they are rejected?

10. Atwhat pomt do you termjinate service to an individual who corsstantly complains but
I‘€]7C"S help" ‘

4!

.



“17. ROLE PLAY: “THE BLACKBURN FAMILY"

- HENRY BLACKBURN

You are an 85 yearooid man who lives alone in an apartment. You enjoy your

hfe there. Age has slowed you down a bit, but you still feel quite capable of taking - - -

care of yourself You have several friends in the building and you even like the times
you are completely alone so that you can pursue your hobby, photography

Recently your daughter, Doris Butler, who hves on the other srde of town, has
been trying to convince you to move in with her and- her family. You feel that she
treats you like you're old and feeble’ ‘and can't do anything for yourself. She’s always
trying to do things and make dec1510ns for you. You know if you moved in with her

' - you would lose all your mdependence Even though you know your daughter loves. -

you, you are very hurt by her attltude

,/l

e e mmrme emima e e s e e e e e e . e "
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17 ROLE PLAY: “THE BLACKBURN FAMILY”

" DORIS BLACKBURN BUTLER

You are a 55 year-old woman with a family and a part-time job as a secretary -

for an insurance company. Your mother passed away several years ago and your
father lives alone in an apartment on the other side of town. You are- very concérned
“about him living by himself and frying to manage his.own affairs independently. He
is' quite old and just doesn’t understand today's world. You're afraid he'll be taken
advantage of or harmed. You think he is just too old to take care of himself. You are
trying to convince him to move in w1th ‘'you and your family so he can be watched

after but he is a very stubborn man. :

L e




17. ROLE PLAY: “THE BLACKBURN FAMILY”

- JAMIE SPRofJT _

- You are the worker assngned to Mr.> Blackbum, an 85 year old 1 man who hves

alone in an apartment. Lately he has compl ined that his daughter, Doris Butler, wants-

- him to give up his independent life and come live with. her and her family. He is an

elderly gentleman, but seems to get around all right and has control of his mental

- faculties. He has done for himself all his life and is offended at the thought of bemg
cared for by soreone else. . : :

His daughter Dons has her fathers best interests" at heart but does not under
stand her father’s feelings conceming the proposed move. She honestly believes he
needs to be cared for and wants to help him. . :

‘ You have been asked to-talk w:th Mr Blackbum and hlS daughter to settle thls
. problem :

t
¥

T g




© 17. “THE BLACKBURN FAMILY” DISCUSSION QUESTIONS

1. What s the main problem in this role ple. "
o ' B | ‘

© . 2.-Whatis (are) the secondary problem(s . ~ ..+ .1 this role play?

1

3. How does Mr. Black-_bum bw'ant to solve the pri. ":..;’
4.. 'Ho;v dlms bis daughter want mto...’;‘olvel it?

5, Whatl are oth;r ﬁaltemative'slz?

a 6. What is J;rﬁie Sprout’s responsi.bility?l |

7. What are the possible consequences of each of the proposed solutions m questions 3,4
- and 5? : SN S : )
YO"’- .

i 8. What is the best alternative solution?

9. How should the solution be implemented and by whc}:fl?

10. Discuss the roles of independence and interdependence in families.
ey 102




18. ROLE PLAY: “THE PHONE CALL”
MR. CRATS

You are an-old man, nearly 84 now, and you feel you 've hved your life. You were

a hard worker, employed at the plant for fifty good years. You were a good husband
to your wife, Anna, and a good father to your three children.

Anna has been dead now for ten years and the chlldren all have their own famlhes |

in dlfferent cities. So you live all alone. You do hear from the children on holldays
And, they each send money to help you pay your bills.

' You don't have anythlng to do. All your old fnends have passed on. And you feel -

it's to difficult for you to get out with your arthritis.. You don’t everi want to go to-
T therapy at the clinic anymore You feel it's senseless to fix up an old body.

It seems as s if eve'yone would be better off lf you would die in your sleep some .

night. You wouldn't be a burden to-the children anymore. And no one would really

_miss you. You don’t understand why aperson can't just die when he has a'ready served

his usefulness and no one needs him anymore You feel you're really too old to be

- worth anythlng

The phone is nnglng now. You answer and find it's Lee Wnlson, who calls you '

penodlcally as part of the telephone reassurance program

K'Y -

Sl
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" 18. ROLE PLAY: “THE PHONE CALL”

LEE WILSON

. You are a volunteer who calls several older people penodncally as part of the
telephone reassurance program You check to see ‘if they re all right and chat with
them awhr]e )

You ve been calling Mr. Crats for two months now. He lives alone in the old

‘section of town. At first he seemed well-adjusted and quite capable of handling his

arthntxc handicap. But lately he seemns a little depressed and nervous.

- You called the chmc he goes to thns mormng to check on his progress. They told

o

you he used to visit the ‘clinic regularly for physical therapy-and was doing well. But | ‘

his visits have recently ceased. They called to mqunre about hns absence, and he
refused further treatment S . : :

You dec1de to call Mr. Crats.



 18., “THE PHONE CALL” DISCUSSION QUESTIONS

-1 V\;hat ié Mr Cra—t’s<.‘rnajc>_r problerh?
2. How would”‘.y“ou 'hopeer.‘ Cr.a.ts could féél?
3. What is the releva‘rlmlce fn Mr ?rat’s refusal to go td_ therapy?
4. What is Mr. Crat's image 9f‘himself?

| 5. What altemétivés are there for helping Mr. Crats solve his problem?
é. ‘\'Nha't would you try ﬁrst? Why? .
7. What wduld you do if none of 'the‘altem:ativgs work?
8. Are fhére other problems imp!iéd? If 56, what?

" 9, What can you do to h'elp‘ Mr Crats solve these?

10. Should elderly people be allowed to give up'trying to live?




TSN SRR
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. to put in your little bag for the dog, but others are mean and selfish. You feel hurt
, when they say no. You feel theyydon't like you and your dog :

19. ROLE PLAY: “PET FOOD"

GERTRUDE ENSWILER®

You are an elderly lady. Each day you eat lunch -at. the Semor ‘Center. When

lunch is almost over you usually check around to see if you can collect leftovers for
- your dog. You feel it's a shame to throw out good food when scraps are all you can
v gnve to the dog. - . o -

You ask each person if they are gomg to eat all of thelr food Some glve ‘you food

A

- Shirley, Herbert and ergll are. almost done eating. -You decxde to ask them for
° leftovers.

v —*—‘. -
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19. ROLE PLAY: “PET FOOD”

~ SHIRLEY-WOJAKOWSKI

You are an elderly lady. You have"dlfflculty getting. enough food w1th your limited
means, SO you sngned up for lunches at the Senior Center several weeks ago You
savor each bite of your lunch beczause your other meals are meager or non-existent.’
Whenever possnble you det seconds. You never waste a bit of food.

Today, as before Gertrude is making rounds as people finish eating, trying to get
scraps for her pet. It's hard for you to accept collecting food for a pet's dinner when
" you probably won't have much dinner yourself.

. . o T .
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19 ROLE PLAY “PET FOOD”

e I h_\\ - "’_6_" >

) HERBERTBINSMORE

I ’ . : ) U

You are an elderly gentleman. You live in the _seriior housing next door to the
town’s Senior Center. Each day you eat lunch at the Center. You enjoy lunches as
long as things go smoothly. You hate it on some days when there is some sort of -
confusion that interrupts your lunch On these days you become quite initable.

~ ltislunch tlme now and already there was'some delay due to 2 reservation foul-up. | -
You can feel your temper gettmg short SO you decxde to eat alone :

As you eat, you notice Gertrude stopping by each person, askmg for left overs
“for her pet. She is coming over to you.

106
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19. ROLE PLAY: “PET FOOD”

" VIRGILHENRY
You are an elderly ge‘ntleman who eats lunch at the Senior Center. You like most

of the people you have met there. There is really only one lady who annoys you
Gertrude Enswiler. She is always bugging people for somethlrg

Today at lunch you see Gertrude stopping by each person’s plate asking for
. leftovers. If they don’t answer quickly enough she just grabs the food. :

Gertrude is coming over to you now.



i : : ‘
| | ~ 19. ROLE PLAY: “PET FOOD”

y

, . DONNAVORLICK ’

° You are a worker.at the locai Senior Center. One of yo,tir duties is. to supervise
the-Tunch room: Usually things run quite smoothly and you can just chat ‘with the
seniors. : - : T : .

BCR Today_ you notice Gertrude Ensusler is askin_Q people for leftovers for her pet.
Some of them really seem irﬁtatgd with her request. and her brash nature in general. -
You decide to go over and talk with them before the situation gets heated.

I
B

-
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. 1 Is Gertrude _Wrong in wanting to take leftovers to her dog?

© 2. AreVirgil, Herbert énd-Shifley-jusﬁfied in their iritation at Gertrude? “ o

3. 'vl-i;w,.couldvyou handle the immediate situation? .
. 4. What could you do to help this probflem in the long run?
5. Does,(.S'ertrude realize her behavibg ié.irritaﬁpg?

6. How do you feel about ;nediéﬁhg argurﬁéhts? ' . T

7.-Should non-conflictalways be the goal?

LT e 4 7 T
. .22 8. Whose behavior needs to be modified? .
> o
. {9&‘
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20. ROLE PLAY: “PRIDE”

- MRS, ABERNATHY

You are awidow in your late 70's. You have cared for youirself since your husband
died three years ago. Life is not always easy:for you, but you-are. proud that you are
able to make it on your own: Some months you can't pay the bills, and you've had to
change your diet to tea and toast; but you’re determined to make it on your own.

 Last week a lady came to visit you. She told you all about some local programs
‘ for. food; financial help, home' care, medical care, etc., for which you qualify. You
" realize she was only trying to be helpful, but you don't want any handouts. As long
as the Lord gives you strength, You will make your own way. Others might feel they
deserve help from these programs since they paid taxes for many years, but you don’t
agree. You have taken care of yourself without any help so far.and you will continue -

to do so. ' T T ' ‘

3

Now ,thé_t lady is here to-talk with you ‘again.




20. ROLE PLAY: “PRIDE”

KAREN McCARTHY

You are an ohtreach worker in' your home town. It is your job to make needy
elderly people aware of programs that can help them. o ~

Last week you visited Mrs. Abernathy, an elderly widow referred to you by one of

her neighbors. Her income from- Social Security and insurance is quite low. She

- really does not-have enough resources to maintain her home, to afford a nutrifious

diet, and to obtain sufficient medical care. However, when you visited her she did-
not seem interested in any of the programs you described.

Afterwards, Qou cogitacted' the n‘eigthr"u.iho had told you about Mrs. Abernathy.
She explained tha@ Mrs, Al_)emathy.is a very proud woman. Pride will not let her take
any free help, even though she ‘neéds it. . '

You decide to visit Mrs. Abernathy again to try a new approach.




20. “PRIDE” DISCUSSION QUESTIONS

1. What are the problems here?

2. Who has to deal with these problems?

3. How will yqu try to handle the -ISItuatlon'?.
4, Should you cont1nue to try and force help on Mrs. Abernathy when she doesn’ t want it?

Do you think she is mlsunderstandlng your services as chanty?
5. How are governmentprdgrar'ns_re_garded hy some peopie? Why is this the case?
6 If Mrs Abernathy does: consent to acceptxng services do you thlnk her self ldennty will be

altered or ln)ured? _
7. DlSCUSS how lndependence as a virtue has developed in the Amencan culture'? Has this

been a vahd value'?
— .- .....: O ;(._-_..,A__ R

. 6’ ‘ .
8 At what point do you leave Mrs Abemathy alone?
- ) . ST e —"———A—~~—--» -
’
/rv o~
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- 21. ROLE PLAY: “STRANGERS AND BUGS”

AGNES O'REILLY

-

You are an 82 year- old widow. You live alone in your famllys -old house You -
have taken care of yourself for the last several years. |

Lately, things have started to occur which. you can't qurte explain. You're not
really sure what's happenrng

Today there are people in your backyard. Some of them have come into the
krtchen and have written on the table

You hear strange noises- com1ng from the refngerator You think maybe lts bugs
from outside coming through the cord. You are worried that they will destroy your
food . | _ Y :

s C
You called your friend from the agency, Janet Coleman to lp you But the

secretary said she was out.

o

The telephone is ringing now. You hope it is Janet.

e e e e b e LU U
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2L ROLE PLAY: “STRANGERS AND BUGS” -

JANET_ COLEMAN |

You are a worker with an agency y which aids senior citizens You have several
clients w1th whom ' you are currently working '

" One of your clients is Agnes O’Reilly She is an 82 year-old widow who lives in-
~ an old house by herseif She gets around well on her own and seems quite pleased
_that she can: take’ care of herself. I - A

- - - N ' i“ .~
You were )ust out to visit her last week and she was getting along fme g

The secretary told you that Agnes called this morning whnle you were out and
seemed -a bit upset. You decnde to call her back.




oo “STRANGERS AND BUGS” DISCUSSION QUESTIONS -

1

. Can Agnes function all right by herself with this amount of confusion? -

How 'does Agﬁg’?perceive heriprohlem? '.

i Should'yo\ti\t‘ellmhe\r\she is confused, seeing things, etc.?

e

. What would be the probable consegﬁen'cesqf\ each of those alternatives?
. . ) ) < . ) . ) ) ;\5}}:_ — .
r T

N T

. Hyo you thought the th|ngs which Agnes is percelvmg were happenlng to you, what would

your reactlon be?(e.g., the strangers writing on the table and bugs in the refngerator cord )

What is your perception of senility and mental confusion?

. _bAt what ponnt would someone like Agnes need a guardlan or some sort of constant

. 10',

supervns1on7 Who decndes when this point is reached"
. What is your-resbonsibility for Agnes? - ’
What other action might you take?
G
~ .!.. 1 g
i 1 Py
R & - .



22. ROLE PLAY: “THE VOLUNTEER” |

MRS. PAXTON
You are an older woman. Since housekeeplng takes so little time now, you have .

- filled your days by volunteering and parhcnpating at the Senior Center for the past few
years You have really en]oyed the fellowshlp there ' o

- Yesterday, the worker who supemses the volunteers, Mr. Youngman, told you
'not to do the lunch reservation count anymore. This really upset you because he has
- switched ‘your job about 'six times in the fast month. He treats you like a piece of
_ unwanted furniture and moves you about from place to place. You've done your best, -
N ) but Mr Youngman is never satnsfned ‘

You told Mrs Bradley, the dlrector, about the problem and she is gonng to talk
with you and Mr: Youngman -

n,,z,:-,i,\nm:..“:vz
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22, ROLE PLAY: “THE VOLUNTEER"

 DICK YOUNGMAN

You work at the town’s Senior Center Among your many dutxes, you supervise :

some of the senior volunteers who work.at the Center. It's generally a very pleasant
and rewarding iob. However, lately you have beer?Wouble with one elderly -
volunteer, Mrs. Paxton. She is a very dedicated worker, almost a fanatic about helping
-out. But unfortunately she can’t do any task correctly. Everythmg you assrgn her to

do has to be‘redone by you or someone else. And usually it’s more difficult to untangle .
her messes” than it would have been to do the Job yourself in the first place. You . -

_ realize she needs somethrng to do and wants to be needed But she is making your
- work very difficult. :

. The last job you gave Mrs. Paxton was to check the reservation list and order.the

~ appropriate number of lunches each day. True to form, she messed up the count two
days in a row. This created extra lunches the first day and delayed lunches the'second
day when the count was short.-You told Mrs. Paxton you would find another job for
her and she became very upset

Now you must try to find a solution wuh Mrs. Paxton and Jane Bradley, your

supervlsor L : . /\_

-



. 22. ROLE PLAY: “THE VOLUNTEER”

.JANE -BRADLEY

@

You direct the Senior Center. Yesterday, one of the older volunteers, Mrs. Paxton,
came to you very upset. It seems. that Mr. Youngman, 6ne of your staff, told her she
couldn’t do the lunch reservation [count anymore. Mrs. Paxton said she had been n
working at the Center since it opened and never had any trouble until Mr. Youngman

. started working. It seems Mr Youngman always finds somethmg wrong \mth every-
 thing she does and then moves her to another job. :

. You don't havé any reason to doubt the good mtentlons of either of them Mr
Youngman is a gdod worker and well-liked by most of the seniors. And Mrs. Paxton
is almoct a flxture at the Center since she-has volunteered there so long

- e

You must he{lp them solve thenr dxfferences and find a solution to the problem

Y
2




22. “THE VOLUNTEER” DISCUSSION QUESTIONS
1. What is the goal in sol\;lx;ag thi_s: problem?

2. What are the needs of Mrs. Paxton and Mr. Youngman? - |

3. What ére all the possible ways this problem could have been Haﬁdled? T

. . ' e . : I . . .._' 1 .
4. How would the reactions or consequences differ for each of these solutions?

- 5. What if there reaily does apbear to be nothing Mrs. Paxton can do without messing it up?
6. What is more impbnant, making Mrs. Paxton feel needed or having a job done correttly?-

~ 7. Howcan one tactfully refuse volunteer help when the volt_xhteef isn't really helpi_ng? : |

] > .. . ' —
..1».
) 1
“ . i
‘ |
.
Lig




o

23. ROLE PLAY; “MOVING”

SALLY plCKERlNG’fON_
You are the supervisor for the outreach workers One of your workers, Susan'

McLaughhn, has asked you to join her on a’ case. Susan says that her chent Mrs.
Nelson, refuses to move out of her home. She tells'you that Mrs. ‘Nelson is extremely

forgetful and incapable of self-care so she must move where sbe can be taken care of. .

You know that when Susan is frustrated with a case, she can become too pushy'

' You are glad to be asked anng so you can keep thlngs in perspechve and on an even

keel ' o v

The client’s son, Donald Nelson, has also been asked to meet with you.



'23. ROLE PLAY: “MOVING”

. VIRGINIA NELSO.N' o

) ~.
s

You are an elderly lady You live alone in the famlly house But your son Donald
de~s come to visit you occasionally o , .

o

; Lately Donz!d and the peopl» from the agency haw.. been trymg to get you to '
- move. You don’t want to leave the house. Every room, every piece of furniture has

. become a part of you over the vears. Its all you have left of your life-with your late
husband. Besides, you don’t want to have to adjust to a new place. You don’t want to
have to start over agaln You llke your life the way it is.

Kl

Sornetxmes 1ts dlfflcult to care for yourself and the house, but vou feel you can
‘ manage. - : . _ .

_ Today you are goxng to talk again w;th Donald and the people from the agency,'
Susan McLaughlln ‘and- Sally Pnckenngton o f

&
.
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" 23, ROLE PLAY: “MOVING”

"'DO'NALD NE o_u/ - .
. You are a 55 'year-old businessman ur business takes you out of town for
 frequent and lengthy trips. You enjoy this aspect of your work, but you worry about
- your mother when you aré away. You care about her, but you don't get to sée her very
- often due to business She lives alone in’ the familys old house. Lately, she has

"become quite forgetful She even ‘forgot to turn off the gas-on the stove when she
was done cooking. So you finally had the .gas company turn it off.

a

A young outreach worker has been trying to get your ‘mother to move out.of the
_ house to a home where people will care for her. You,think this ‘miay be a good. idea,
. but you don’t want to do anything against your mot‘:‘r‘s\wshes_ She Hoes not want"
- tomove..-. . S e -

ol ¥ . . '

The worker, Susan McLaughhn, has asked you to meet with her, your mother,
and her supervisor to dlSCUSS the problem
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23. “MOVING” DISCUSSION QUESTIONS -
1. What were the differing views of this problem?
2. What are the possible alternatives for Virginia Nelsgn other than a nursing home?

3. How do you feel when you know someone should follow your advice for their own good .
and they resxst" : , . .-

4. How.can Sally Pickenngton. the supervisor, keep Susan McLaughlin from going overboard
- without embarrassmg her in front of the group?

oA

a -

5. Doyou, think Virginia Nelson’s feelings for her home outweigh the advantages ofa safer
envrroni'nent? .

a

6.. What.role 'shoul;d Virginia_playin deteﬁnining,herﬁlivlng situation?

7. Does Virginia realize the possible accidents which mighf oceur if she continues to live at home?
"8, How do you decide when an elderly person cannot make responsible decnsions for himself

_orhersel\f? I , . o e

|
!
.
-
|

d’d .




24. ROLE PLAY: “HOMEMAKER VERSUS HOUSEKEEPER”

MADELINE SHAPRO .

You are an elderly lady who lives alone. You were very happy with your life until
two weeks ago. Two weeks ago your relatives hired 2 regular housekeeper because

o they felt you needed someone to do heawy housekeepmg So Odette, your former

homemaker aide, stopped coming.

You really hked Odette because she would stop and chat with you and keep you
- company at lunch. She was such a dear girl. But now she doesn’t need to’ ‘come
because there s a hired girl. The hired girl isn't like Odette. She’s a pretty good cleaner,
_ but she doesn’t stop to eat lunch with you or anything. She doesn t know how to do
. thmgs just right like Odette. did: : : ‘

~ Ever since Odette stopped coming you haven’t wanted to eat lunch It just isn't
the same. :

This morning Odette called and said she would stop by to say hello.

9
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| 24. ROLE PLAY: “HOMEMAKER VERSUS HOUSEKEEPER"
— ODETTE COOPER

- You area homemaker aide. Mrs. Shapiro is a. former client of yours. Two weeks
ago, she informed you that her relatives had decided to hire a regular-housekeeper.
- -for her. So, you don’t go-to her house  anymore. Mrs. Shapiro was a httle upset when
" you told her you ‘wouldn’t be coming anymore; . - .

Shelwas such a nice lady, you decide to pay her a short visit. Yoy, called this_. '
. morning and set a time to visit with. her today. She was so overly pleased to hear from
. you that you re.a little apprehensive about the visit. You're afraid she isn’t- giving the
- new gxrl a chance and will wantyou back. That'is not- possible :

LR e

N



 24. “HOMEMAKER VERSUS HOUSEKEEPER” DISCUSSION QUESTIONS

1. What is the problem in this Sima{ﬁqn?

2. What can be done to solve this problem?:
3. What are the varying consequences-of the different ways of dealing with this problem? -
4. What would you do first? - | _:.-" \ . . B »
5. Is Madeline Shapiro being immature?
6. Does Odette have any responsibility for Mrs. Shapiro as .a worker or as a friend? |
7. Isit fnghtemng to feel that someone depends upon you so, .much when they are just a small. -
part of your r life? . ]
8. Should Odette talk with the new housekéeper or woﬁld she be: over-stepping her role? -
" 9, What are the differences between the worker role and the friend rolé?_ '

11)97 o
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25. ROLE PLAY: “LUNCH RESERVATIONS”

L - MRS.WELSCH
You are an elderly lady“Each day you eat at the nuttition site near the business
section. You appreciate being able to go there, not only for the meal, but also the

company You have made several friends since you have been going there

Yesterday you overheard Doris, the lady in charge of ordering lunches, complain-

*ing that Florence James resetved a lunch for all week and hadnt been in at all. Flo

is one "of your good friends, so you wonder why. she would reserve lunches and not

come in. You hope nothing is wrong. Flo is a nice lady, but sometimes she’s not very:
considerate- of -others. Listenmg to Doris you ‘realize the difficulty one causes by

"‘makrng a lunch reservation and not using it. The lunches are prepared according to

- the number of reservations and cost the program. precious money. You are proud‘

: that you have always been careful to make lunch reservatrons and then use them )

o~

Today as you are talking w:th Dons and Mr Ganza, the dlrector, in the dining -
room. You notice Flo is back. You're really glad to see her You re Just about to go over .
and see how she is when Dons looks up and sees. her, too Flo is walking over to you,
Doris, Mr. Ganza, and Mr. Ambercom e, a friend of yours who also eats at the site

' ,regularly So, you decxde to wait there and see what she has to say.

. e ke e
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'25. ROLE PLAY: “LUNCH RESERVATIONS”

FLORENCE JAMlES :

u

You are an elderly woman. You have lost almost all your family Your only living
relative is your sister Nadnne who lives in ‘Clarmont. : :

Your- lack of family doesn’t’ usually bother you because you're not really lonely.

Over the past couple years you have made lots of friends at the nutrition site in your . -

' nerghborhood You are a regular participant in the program so you know almost

everyone there. There's Doris, who takes care of lunch resenratlons Mr. Ganza, the -

 director; and the :cooks, Gina, Beverly, :and Marsha. And there are ‘many regular.
participants like Mrs Welsch Mr Ambercombe and Mrs Crowley, whom you see .
- nearly everyday. - . :

You can hardly wait to see your friends at the nutntlon site today. You haven't

visit. It- will be fun to share the news of Nadrne s vrsﬁ with all your fnends

Just as you enter the room you’ remember that you forgot to cancel your lunch
reservations while Nadine was visiting. You feel guilty for a second, because Doris is
always harplng about people who mlsuse the reservatron system. But you're sure it

'been there the last couple of days because your sister Nadine paid you a surprise -

~ will be alright with everyone when they- find out about Nadine’ s visit. The lunches are
all free anyway, so it's okay to miss a couple ) ' : : '

You decrde to explain it to Doris and Mr. Ganza who are presently chathng wrth

’ Mrs Welsch and Mr Ambercombe « _

9,
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25. ROLE PLAY: “LUNCH RESERVATIONS”

,MR. GANZA

>

You are the dlrector of one of the city’s nutrltron sites. It i§ a very successful snte,r

- serving many senior cmzens each day. You are very proud of its smooth and effective
operatron : :

'I

Oneof your workers, Doris, is presently having a problem, however Sheis respon- L

sible for ordering the lunches each day- according to the reservation list. It seems
there has been a rash lately of participants who don't follow the reservation procedures.

'This has resulted in extra lunches on some days and not enough lunches on others,

Just this morning Dons told you about a man she had to turn away last week -
because there weren't enough lunches. And now this week there are too many luriches

because some people like Miss James made reservations.and never came.

You are chatting with Doris and two of the' regular partlclpants ‘Mrs, Welsch and
'Mr. Ambercombe, in the dming room now and you notice Miss James entering the
room. You know Doris will say something to Miss, James so you want to stay and
join in their conversation. Miss James was in error when she. didn’t cancel her lunch

reservation and must realize the lmportance of following the procedures. But at the ’
. same time, you don’t want Doris to make a scene or upset Miss James. The nutrition -

site must run smoothly'

A
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25. ‘ROLE PLAY: “LUNCH RESERVATIONS” *

'DORISRUSSELL

'You~ work .at the local nutrition site. One. of your duties there is to check the
reservation list each day. and order the correct nurnber of lunches. Sometimes this
. simple task can be} quite fmstratilﬁemors sometimes forget to cancel reservations,

. or don’t make them and expect to be served. I fact, just last week you had the. -
- unpleasant task of telling an elderly gentleman that there just wasn 't enough food for
him because someone else did not use the reservation system properly Even regulars .

like Miss James don't always follow the procedures. She made reservations for all week

- .as usual and hagn't been in at all yet. This ) morning you finally cancelled her reser-
*.. vation for her so there wouldn't be wasted food. - '

Lunch is just about ready now. The last few parhcipants are coming mto the dining '

room. You notice that Florence James is among them. You had just cancelled -her
reservation”this morning to avoid wasting a lunch and now she's here! You' decide
to go over to her and try to make her understand the importance of using the reser-
vation system properly Porhaps she wont even be able to eat today

Mr Ganza, the center’s dnrector, is standing wlth you and two of the regular
participants, Mrs. Welsch and Mr. Ambercombe You re sure he'll back you up in your

. talk with Mnss James.




. to call her if she didntcome soon

-~ .. . ) '

}
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25. ROLE PLAY: “LUNCH RESERVATIONS” ~ .

P

N .

MR. AMBERCOMBE

You are an elderly man. You live m the senior housmg apartments on the edge
_of town. You really enjoy living there because there are so many people your age who
.share your interests. You often play cards with John and Harry, and you enjoy talking '
-about sports with Harvey .

You also have several fnends at the nutrition site down near the business section.
You go there almost every day for lunch Ususally you sit with Flo James, Mrs. Welsch-
and Virgil Cooley But this week, Flo hasn t been there Mrs. Welsch said she v was going

—

-

" : Today you are sitting with Mrs Welsch waiting for lunch to begin and you're
talkmg with Doris Russell who manages ‘the’lunch reservations and Mr. Ganza, the
director of the site. Doris has been fuissing about Flo missing lunches this week with-~
 out cancelling her reservations. She really gets in an uproar over that reservatlon list
~of hers sometimes You really can’t understand what all the fuss is about. So what if -
you forget to make a reservation, there's usually enough Dons shouldn t make such

. _abig’ deal out of her reservation list.:

\ S
<

Justas you re about to say something to Dons, you see Flo coming into the dining
room;. She sees you Mrs. Welsch Dons and Mr ,Gahza and'is coming over to you.

\
N




25. “LUNCH RESERVATIONS” DISCUSSION QUESTIONS

1. What re the problems here? _
o . . .
2. What is the desired goal?

"o

3.-What are the different ways to arrive at this goal?

4. Should a smooth running lunch sitg be a high priority? |

5, Shoﬁld:the seniors take more responsibility for the eﬁectiye operation of thei—r lunch site? |

1.0\.

-~ considerate?

7. Howdo you feel when some people are inconsiderate because they.don’t have to pay for

services and don't see the importance of following the procedu?es?

%' the.efficient operation of the service? .~ ‘

What is the best means of teaching people to be sensitive to another’s situation and be more

o

8. Should Mr. Ganza be more concerned with the seniors feeling cotﬁfeﬁablé using the site or



'daughter-in-law_and 96ur_'two grandchildren.

| 2. ROLEPLAY: “THE CARD GAME> =
AL STEIN

You are an elderly gentleman. Ever since your son died, ybu havé lived with 90__ur

U | “

- Almost everyday you take the bus to the local Senior Center to play cards with _

- your friends, Dick McConnor, Hérbert Poole, and Lloyd Dickson. You -used to really

. enjoy playing cards with them. The imen were all good friends, and Earl Baumgartner,
" who works at the Center, always had things:set up for your game. But about a month
“age you noticed that Bick McConnor cheats. It really imitates your that he cheats at
-cards just because he likes to be a winrier all the time. You haven’t confronted him

yet, but if he keeps it up, you feel you'll just have to say something to him.
' | Yci._i’ré playing cards“mthyourfnends nqw;énd-you_’re carefully watching Dick.
You're pretty sure he’s already cheated today, but you're waiting for him to make

* another wrong move before you say something to him. He just made that wrong move.

101



e . 26. ROLE PLAY: “THE CARD GAME”

DlCK McCONNOR ‘
You are a retired elderly gentleman At first when You retired, you were bored

and restless. But. over the past few years vou have learned how to spend your time
in enjoyable ways. L

2

. Cne of your favorite ‘activities is playing cards with- your fnends at the, Senior
' Center. You get together with Al Stein, Lloyd Dickson and Herbert Pogle nearly every -
~ day.-They're all good fiends who enjoy playing cards: as much as you do. And the
. -Center is a nice place to play cards because Earl Baumgartner wno worls at the Cen-
, ter, always gives you the best table C :

Y Lately, however, Al Stein has seemed edgy and gmmpy while playlng cards You :
: asked”him what’s both& ng hnm but he always says nothing ' : ;

You re playl:z'a cards with ‘your three fnends now. Al seems even jumpier than
usual You' don’t want to bother him by asking what's wrong. But you re really worried
about hlm Ma he’ll tellmwone what's botherlng him' when he's ready.
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2. ROLEPLAY: “THECARD GAME” =+

HE,BBERT POOLE * ~

You area retnred plumber You live with your wnfe Elsa in the old sechon of town.
Now thatyou're retired, you fill your days with all the things you like to do. One of vour
favorite times is the daily card game at the- Senior Center. You mex! with Al Stein,
‘Lloyd Dnckson and Dick McConnor to play gin rummiy in- the card room almost every
_ day Somehmes Earl Baumgartner who works at the Center plays too. -

You really lxke Al Earl and Lloyd but: ‘your're not sure you like: chk. He seemed
. like a good sort when you first met him, but’ h%w you’re not so sure, Al says that Dick

cheats at cards. Maybe it's that pait: of Dick’s nature that’s bothermg you: Al always o

- says that chk is the kmd of man that has to win all the time _ -

The four of you are gettlng together for cards as usual. Earl is tnere, too. Al seems -
upset today Perhaps he’s going- to say .,omething to. Dick about his cheatmg You
know you’ re not going tc bring it up You re not even posmve he does cheat.

AER : . . v



- \’ou are85years old You livevin the senior hlghrlse next to the Senior Center

: 2».’.‘ Each day Yo ge_t‘together wrth Al Stein. Dtck McConnor and Herbelt Poole ini the
"' center's card room: to play gin rummy Earl Baumgartner. who work.s at the' Center.
Tts usually there, too ' PRRE I : |

L Youve enjoyed playing with these men for the past few months But lately the'

; games aren 't as. ‘much fun because Al thinks Dick is cheating You re pretty sure Dick *
e isn’t cheating He s just a good card player and has also been quite lucky lately But
T Alis the suspicious sort. And he cant face up to the fact that Dick might be a better
- 'it.-player than he .. | A

A Al hasnt accused Dick to his face yet But he watches him llke a hawk. And
' he talks to others at the center about Dick 's cheating :

l

- The four of you are iust beginning a qame of cards Al seems extra edgy today
" You're afraid he’ may say’ something to Dick that he'll regret Perhaps you can help
- '-smooth out their differences S . ,
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' 26. ROLE PLAY: “THE CARD GAME” _
| .
EARL BAUMGARTNER

You work atthe local Senlor Center Among your dutles, you supervlse the card
‘ “room: It's usually a very easy job. You: just have to.check on the fumlture, cards, pads .
JRETRN =pencils etc periodically and help players wlth any questlons or requests '

4 However, lately thls easy job has begun to be dtfflcult. There s.one group of men .
- who get together every day to, play cards They used to play for hours and laugh and.
joke with each other. But now. there seems to be some ‘sort of tenslon among. them,

- Al seems especnally edgy lately And Herbert, Dick and l..loyd havent been thelr usual )
,‘)ollyselveselther L R . ,‘l

_ “It's about time for them to gather today You declde to stay. around because
}_ yesterday it seemed’ that whatever was botherlng them was about to erupt. 'You want.

\f - to be there if things do come to a head Maybe you can help prevent a scene that they |
B .would all regret later E BT ‘




T AN e L T A e e e e

26. “THE CARD GAME” DISCUSSION QUESTIONS

5 1. What lstheproblem'?

2 Should Earl i’nteﬂ)'ene? What is his role?
. K

3. What are the different ways of handling this problem? |
- 4 Wh'atvwould hapben if yeu folldW_ed each of these 'sﬁ_ategteé?l
" 5. What would vou do first? Why?

6. Sometimes a person who has a certain weakness is very critical of others Who exhibit that
same trait. If you thougnt this was the case, how would your actions differ?

7. How do you feel about loud at'ghmehts atnong close frierids? _

'8, Should you try to prqve or disproVe thatgiek is g’u‘thy of chea-ting? .

9, What Is the liklthOOd of the foursome continutng to play cards? What ts needed forthisto
happen" ' .

122




S~
Fa

N
e

27. ROLE PLAY: “HURTING LEGS”

LEE CHl'l'l'ENDEN

You : are an outreach worker You really llke your job because it's so rewardlng

for you when you help your clients.’

Today you are to vlsit Alex and Helen Morgan You have vlslted them a few tlmes.

~ before and have helped them solve some financial and medical problems You showed
them how to apply for SSI and encouraged Helen to seek some medical help She
was havxng severe paln in her legs. L

" This momlng vou talked wlth the doctor just to check on Helen You were sur-
prised to find out that Helen is chronically ill. The doctor said that she will oontinue. '

to feel more pain and will become more disabled as time goes on. He has. trled totell.

Helen about her- condltlon, but she doesnt seem able to accept it. L S

107



| 27 ROLEPLAY: “HURTINGLEGS” . -
- ALEX MORGAN." |

~ You are 83 years old and live wlth your wlfe Helen in the new senior housing:- _ |
‘ bulldlng

" You both llked llvlng there at ﬂrst, but your llfe together took a bad tum when
" Helen's legs began bothering her ‘She coniplained: about pain in' her legs for several
weeks. Finally you and Lee, your outreach worker, convlnced her to see a doctor.
_ He prescribed some pills to ease the pain in- Helens legs. She said tl1‘°y helped at
first, but then the pain increased again, even with: the pills :

You asked Helen several times what the doctor sald was wrong /(vlth her. Her
answers were always vague. She seemed unsure of the exact nature of her problem{'

. So, you called the doctor. He told you that Helen's pain was not going to go away. He
said she had a chronic conditlon that would probably get worse; and definiteli) would: -
not get better. There is no cure for her illness now:. He can only glue her medlcatton, |

to ease her pain.

y " :




27. ROLE PLAY:“HURTING LEGS”

 HELEN MORGAN

-

You are about 75 years old and live with your husband Alex in the new :senior -

. housing. When you first moved there,’ you felt pretty good. But lately you find it diffi-
“cult to even get out of bed. Your legs hurt even more than they used to after standing

all day at work. You've already been to the doctor; however; he doesn't seem to be
" able to do anything to help you..He gave you pills to lessen the pain in your legs: The
‘pills worked at first, but then you- ‘began to feel the pain again. You can't understand '

why the doctor can't do something to help you }‘

You hope that you will feel better in tlme, but you're not sure you wxll Sometimes
your legs just throb with a pain that is almost unbearable. It just seems to get worse and
“worse.. . . T :

Lee, your outreach worker, is coming to visit today Maybe there is some way Lee
. can help

10
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. 27. “HURTING LEGS” DISCUSSION QUESTIONS »*
1. What are the problems here?

2 Wiil r)ep;atfd_ly e_%plaininQ Héieﬁfg ﬁroble'm to l;er help? Why or why not?
3. What .ari.e. th'e.l 'al_te‘mat;i;;s;gldtipns?
4. What :Qx;e the ;onseQUences of gach of .t‘l‘l..es’e strategies? thch wéuld' you choose?
5. How do you think Helen iﬁ'féeling about her predicam_e:\t?' |

6. What adjustment .stagés does a person need to go through to adapt to a chronic, painful
illness? S ' T : '

t

7. What role can Alex play?

i

~ . 8: How long can one listen to another’s complaints before feeling resentful and then perhaps
guilty (because of feeling resentful)? . SR '

AR

9. Dpes Helen need help from a p-ofessional per_son, in.the mental health area?-

10. How might Helen feel if you told e she needed counseling?

11. How would you respond if you £: . douta recumng pain of yours was a chronic illness?

o

-3

12. How would you respond if someone told you that you might need counseling?




28. ROLE PLAY: “THE DRIVER”

MRS. JONES

«

You are an elderly lady who lives alone in an apartment near town You get along

by yourself pretty well. Your health’ is.good enough to allow you to cook and clean
and get about by yourself And 'you get. enough money from Social Secunty and your

- - late husband’s insurance to get by." Really the only thing you cant do for yourself :

. s drive. You take the bus when you can, but sometimes you need to go places where

the bus doesnt go, like 'your doctor’s office. Fortunately, there is a transportation

- service for seniors that you can call when you need to go to your doctor s or anywhere

‘else that the bus lines don’t reach ’

Tl'ns momlng you remembered that you have a doctors appointment at 11 00‘_
You call the agency to get a driver to take you there. The secretary tells you that the -
driver is out right now. But she'll have him call you when he returns, which should
beshortly S : S

You know Mr. Goff will call back soon and that he will take you to the doctors
That's his job. He's supposed to take older people places when they. can'’t get there
by themselves And you certainly can't get to the: doctors ofﬂce by yourself. Once
" he tried to. tell you he was too busy to take you where you needed to go. But that Is
.« what he s there for—to provrde transporation o
The phone just rang It's probably Mr Goff calling to tell you when he’ll plck you up




Q
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28 ROLE PIAY "l'HE DBIVER

- CHARLESGOEEW

You are a dm)er for the local agency for elderly people. It is your job to plck up, -
and deliver seniors on. a reservation basis. You ‘take them to appolntments, to. the

‘Senior Center to the nutrition site, etc. You enjoy your: work You llke drivlng around .

the. city and most of your clients are SO appreciative that you feel like you re really

o providing them with a needed service

" However, sometimes your work really frustrates you There are a few seniors who

think they can call at the last nminute to have you drive them: somewhere And there

are others who expect you to take them somewhere before your work day. even begins!
They don't seem to realize that a reservation system. must be used and followed to

-makethetransportation systemeffective B o

One of the worst offenders isMrs Jones She often forgets to schedule transporta

~ tion ahead of time. Once. you, had to.say.no. because mu werealneadwtightiy scheduled:,

for that: day. She got real hufly and said it was your responsibllity to:take: her to-ap-

o pointments You found out she even told her friends that she:called to, get. transpor

tation service and was refused. She didn’t bother'to, tell: them: the'whol'estory Com-
ments like: hers can really hurt the work youre tryingto;do Now, seniors. mayf

o not call when they need ‘the service because thes(ll&tl__\ing you re undependable You_(

“""to'the doctor

secretary tells you that Mrs Jones 'ca'lled; whileiyo’ ; W _ ot a
sat’ 11:00: I¢s: 10:30; nowt '

" ment. for a while, but shelusl: n@mm&mw Whem wmjlshe l@m?, ;

Youreseheduled to. pick: up. agroupm&mto,the fbpdstamnm al ',

o 11 15 You'lljust have to call Mrs. Jonosand‘tellhegmareunable&heb-

| m

l
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28. “THE DRIVER” DISCUSSION QUESTIONS- . '
1. Howdo youq feel about people like Mrs, dJones, who .iénore the'se.rvicefs constraints?

.2. What are the different ways.one can handle this situation?. |

3. What would be the cohéecjuenc"es'of these stréategies’.3 - IS

4. Which strategy would‘you choose?

5. What is mpfivating Mrs. Jones'’s behavior?

<

6. Should Charles Goff bﬁhg up the incident of Mrs. Jones telling her friends she was refused

services? .
(.
!
146
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29, ROLE PLAY: “MEDICARE”

X  SAMCOOPER
- “You are a retired stee! worker: About a year ago you had a stroke. You were in

the hgsspité! for several wee

. | wife,Martha. You've had toT% ow down and v_ua.tc‘h your diet, but things have been going
\\ C 0 pretty well, You're just-glad to be alive. . oy -

_ ) oi_ periodically, go to the hbspital for-tests once iri.
a while; and take some prescribed medicine. But fortunately most of these expenses _
“have been covered by Medicar_'e. ‘ ' ' : '

" You do have to visit the‘ﬁ

. ‘Martha has been very helpful t ro:ugh all thié. She has taken oizer the bill paying |
and\ other things you used to do around the house. Martha has even successfully

applied for Food Stamps and Medic\:ar'e.}

Today Martha got notification from Medicare.indicating that they will not cover .

-~ some of yolr recent medical costs. She was reaily upset and worried about paying the

bills. You dont know what you're going to do, You don't have any money to pay
the doctor and he pharmacy. - S

M?ftha‘cglléd rin D‘elan'ey,."thé utreach -worker at '-the'ag_enéy?f"l:'}xe secretary -
said Erin was, out but'she would have him come over as soon as possible.

<7 "+ The doorbelljust rang. Youhopg Erin wilbe able 1o figure out' a way to solve
your financial woes. o A ST

KRS .

under observation but now you're home again with your =



" 29. ROLEPLAY: “MEDICARE”
ER_IN DELAN.E\&" |

- You are an outreach worker at the Iocal ofﬁce on aging. You have manyelderly

clients in the commuinity whom you try to help Offen it's just a matter of alexting
‘them to services and people who can help thent with thetr problems But you always
: follow up and act as thelr liaison until the problem ls solved :

- Today you are golng to visit the Coopers. Sam Cooper is a retired steel worker.
He had a stroke a year ago and has had. to- adjust*to a slower paced life with more -

: limitations But he’ s getting along pretty well: His wlie Martha, has ‘helped by taking . -

".over some of his: former responstbtllttes She: takes care, of the bills and has done all -
~ the applying for ald. They get Food Stamps, suppon Irom Soctal Securlty and Sam’ s

. medical costs are covered by Medicare

_ Actually you were suzpdsed when the secretary told you that Martha Cooperf -
_ had called and- wanted ‘you to stop over today. They seem to have things well under .
: .'-}control You hope Sam hasnt had another setback or anythlng '

~ You' re amvtng at the Coopers home now

T



29. ROLE PLAY: “MEDICARE”

MARTHACOO&ER' =

You are an elderly lady You live wlth your husband Sam in the house you bought :

when you got married.

é'

* Sam is a retired steel worker He had a stroke last year and was really quite weak
. for a long time. But he s doing much better now. He still has to watch his diet and be
careful he doesnt overdo but he feels much better : :

You ve taken over the bill paying and some of the\ther tasks Sam used to do
around the house. You. dont want him to do the bills for fear he'd get all upset and

' aggravate his cbﬁdition Sometimes you can ]Lst barely keep up .with the bills even

with the help of and the Food Stamps

. Yesterday the Food Stamp Offlce wrote and said that you don'’t qualify for Food .

Stamps anymore. You called and explained.your predicament and needs, and the lady
told you to come down to the office and fill out some more forms. But you can't drive.
You can t understand why you dont qualily now anyway Nothlng has changed

- You didn t tell' Sam because you didn't want to. upset him. Unfortunately, he was

in the room today when you 'got a letter from. Medicare They said that your reghnt "

medical costs would not be covered In fact they wont .even help pay Sam’s drug

-

You just dont know what wxll happen No Food Stamps and now no Medicare!

~

You Called‘lhe Meditare o
seem to understand what you re tal ng about. She said shed have someone call

. you. However, she s told you that before and you never got the call.

You decide to call Erin Delaney at the Agency for the Aged to get some help.

" The. secretary said Erin was out but that she would have him come ~over as soon.as g

possible

" The 'doorbell just rang.

and explained youir - situation, but the girl doesn’t

17.

“;

_ bill -You had been told that Medicare would cover all your bills but now they aren’t .. -
: going to help - : :



29, “MEDICARE" DISCUSSION QUESTIGNS

2.

_Wﬁat are the ,pr_oblemé withiri this situatiqn? |

: How do you suppose the Coobers feel, sﬁadeiylyb_gﬂngx
_eat, when they have lived all their lives on a comfortable inc

. Howdo you \/lvewlygui role’as an advocate? e

What are the ,ﬁésslb‘lé solutions and each respective consequ

. What “trlcks of tﬁé'tﬁde” have you leamed which make lt:_eas'le to deal with burga_u(:racles?

. How mg‘ch;shoj_iﬂd you do for others if you feel they 'axe. capable of doing for t_hemselvéé?

o &
co, ; . . . . N
IS [ 3

What do you think cbuld be done to lessen the “red-tape” involved in obtaining “
various services? L o :

\e
~

. Is it possible for the average citizen to understand all the rééiilatidhs and-guidelines involved -
 in service delivery? Why. or why not? LT , : _

Q. .



 30. PLAYLET: “THE GEBHARTS”

* Players: Alice Gebhart, daughter, about 50

Chris Williams, supervisor from Office on Agiiig

Setting: Home of Alice Gebhart

(Chris kno'cks'on Allcels .door'; 4Alice opens the door.)

| Chris:
Alice: ,

Hello, l’m Chrls Williams

Hi. lm glad you were able to stop by whlle mother is at the doctor's. I’ve
got to talk to someone. Have a seat.

N (Chris and Alice sit on chairs in the ang room. )

-Alice:

‘Chris:

Alice:

- Chis:
" Alice:

My lvget you something to drink? Coffee? |

 No, thanks . . . How may I help you?

‘ Well, I'm just about at my wit's end. Mother constantly yells for me if 'm not

in the room with her. She wants me there day and night to reassure her or

‘get things for her. She’ Il-ask for her cough syrup ‘and. then \ﬂait until 'm

. busy with somethmg and. vell for a glass of water. Or sometimes she just
. wants to talk to me or see my face. It's always something! [ ‘don’t think I B
can endure this demandlng much longer, but I won't put her in'a. nursing

home éither.

Well they’ wouldnt give her the care sl1e needs and I'm just sure she'd die
if she, were in a home . Yet, I'm txadped the way. things are now. I'd like

_to get’ out and\get a job; maybe join so e of the groups in our neighborhood.
'Butl feel som ne must be hére all the time. And mother won't have anyone
else in. We trled it once and she thr the woman cuit after half an hour! *

* Pve tried, along with the outreach worker, to convince her to go to the day
' care center, but she won't even give it 3 try; She s so reluctant to give things

a chance | just dén't know what to dd I love my mother, but | can't take
her demands much longer. I realize it takes extra effort for her to get about

" since her operation. That's why I've been patient up until.now. But it seems
' she doesn t even try todo anything for herself She s SO dependent on mel

l
i
i
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5 30 "m; GEBHARTS" mséuéslo& Qusspgﬁs; ¥
- 1 What is (a;e) ;heijaroblein(é) pomyéd in thls‘playlet.?

2. How does Alie feel abogt hé; ﬁxo;her? |

) -3. What are the mother’s 'w@ﬁbné of Alice? |
4. Why might Alics's mother be b’eha\}mg this way?
LB, How wquld.Allce like to change ‘tl"xings?

" 6. What do you think Alice’s gblig;afipns should be in regards to her mﬁthe"r'.’ Wh"y?

: | 7 _Wh'at é_re somg possibl’e solutjgﬁs f_or. the i:rbglem(S)? What are the g'icpect.ed'c'dns'eéﬁeﬁc&?-.

) .‘\-\\ . ) . .
. 8. Which one would you fryfirst? Next?

“:j-? _,, ,f,.,..;.,,y.-_, -




31. PLAYL_E'!':-“BER'I'!-IA’S FRIEND”

Players: * Ruth (worker)
" Pat Morrison (worker)
Bertha
Edna

Setting: Nutrition Site Cafeterla

(Ruth approaches Pat who is standing in the cafeteria watchlng the seniors)

Ruth: (whrspers) Would you please talk with Bertha? Something’s bothering her. -
~ She isn't eating today. I can't get her to tell me what it is. And ‘you're always

S0 good at getting. people to open up.

Pat.  Okay.Tllgveita try.

¢

(Pat walks over to Bertha who is slttmg next to Edna Bertha-is just playmg wrth her
. food.) : S o .

- Pat: Bertha, aren‘t '.you hungry today?

Bertha: . No .. | guess 'not..'

-

~ Edna: Shejust lound out that Mrs. Smelt died last night; you know, that nlce young
' woman who. lives next door to her She was only forty-flve and she passed

away last night. -

) B_ertha: Yes, | would talk to her almost everyday and now she s gone - You just”
- don't realize that death can be so close like that. A body can just dle without -

ever thinking it's their ‘ime I might go some night like her and never-even

know it was coming. And i'm so much older than Mrs. Smelt, so my time

is probably comlng soon L -

Y



31. “BE@A:S FRIEND” DISCUSSION Q_UESTIQ_NS °
Rt lsBe.'rtharight?‘ | . D " | : L
2. What rnightbe cpncer’ning Be%'tha as ;he thinks about dylag?
. .)3. What arail tﬁe possii)le ways to react to Bertha? Why might oaa react thesa ways?

- 4. How migﬁt these different ways of .réacting affect Bertha?

o

5. Which is the best way to deal with the problem?

6. Should arieving and/or thinking about one’s own death be encduragéd?

i

7. Doyou think a mmnster or funeral director should speak toa group of older people as an
o informational program" :

8. How do you feel about your own death?

- 9. How might your feehngs about déath affect how .you talk wnth another. person. who is
' concemed with death and dying? :

~

Phow
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32. PLAYLET: “THE PAINTER”

a

Players: Rose Worley, elderly lady

' Setpjng: Senior Center Craft Room

Lee Benjance, worker

. (Rose erkrs the craft room)

Lee:

Rose:

Lee:

Rose:

" Oh, all right, I guess. "

Hi, Rose. How are you today?

That's good . . . what are you going to work on today?

I think Il wofk on my watercolor. -

(Walks over to the easel.)

Lee:

Okay. Here's your pamts and brush.

{ Hands her the supphes )

. Rose:

Lee:

Rose:

Thanks (Sets up the supplies on the easel. Begins to paint. Bumps the
easel and brush falls. Bends over to pick it up. Stralghtens up and staggers
forward, grabbing the easel for support. Face ﬂushes)

Oh, Rose! Are you all right? You 160k so ﬂushedl Do you feel faint'? Magbe
I should send for the nurse. .- —

No!I'mall nght' I'mall right ldon t want to see the nurse. She’ll send me
to the climc And once you're‘in that chnic, they don’t let you out!

i
RS |
(W
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- 10.

. How likely is it to be serious? -

32. “THE PAINTER" DISCUSSION QUESTIONS . PN

What is the f"é_nge:- of possible acplanatlohs for Rose's illness?

b

. If she died of a stroke three hours later and you hadn't insisted that she, get aid, how would

you feel? Would that affect how you dealt with possible emergencies in the future? .

. Ifyou insisted on,Rose’é going to the clinic and nbt'hlng was wrong, except that now she

had a doctor's bill, how would you feel? Would that affect how you dealt with possible

emergencies in the future?

. What would you do in this situation? Why?

\..

. Would Rose’s fear of the &linic keep her from "goin.g“evén if she was extremely worried
about her health? : ' T

.'Why do people sometimes refuse medical help when they need it?

.. How does it make you feel when someone refuses to do what you think is important?

-~

. How do you suppose it feels to be sick sﬁddenly and know that you just can't count on

your body?

Is there anything that can be done to help another person adjust to poor health which
may .not ever improve? : ' A

P .
M

« U



33. “EUCHRE COOKIES”

Mrs. Johansen, a regular participant at the center, is enjoying the euchre party
in the reception room. Halfway through a game, she begins to have minor asthma
attack. She excuses herself, saying she'd better go home. Everyone expresses con-

cern and. understanding.

Mrs. Johansen stops at your office on her way out. She explalns her problem and

asks if she might have a couple of cookles that were to be served at the party, to take.

home

<

You go down to the recreation room and ask the senior who has been appointed
‘hostess of the day where the cookies are for the euchre party. You know:there are

other cookies in the freezer in the cafeterla but you think the ones made fresh for

‘the party are probably better. Much to your surprise, the senior hostess responds
(selfishly you feel) that she isn't sure if there are enough cookies for the party as it
1s, and therefore Mrs. Johansen can't have any.

I3
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83, “EUCHRE COOKIES” DISCUSSION QUESTIONS | - \

".,1.:Whatisth.eproblemhere?, o o o o ‘_ .

J 2. How would Qou help solve -
3. What is the hostess’s ax;parent Sttitqde? Is it your reﬁponsibility to alter ti'nat ~§tt‘itude?:
4 What do you thiri_l; might rr;’otivz;te this attitude ip'sdmc people? -
5, Whaf are the pos;ible respbns;s té.j thé hosteés? \A:'Ihlch oné wouidvyou‘ 'ql';oose?
6. What would you do about the cookie request?

2

7. What is mo'ré imﬁortant, the end result or .the ‘way it is achieved?

1:

L
\

i

\
\

. .\.'



34. “THE WATCHER"

Each day when the seniors come into lunch at the nutrition site, they stop by the

donation can. What they put in the can is kept confidential. Some can afford to donate
the suggested amount and others cannot. '

No one pays much attention to the activity around the can, except Mr: Phillips

He watches it like a hawk. Periodically he comes to you with reports concerning who ..

nas not * paid” It always seems to be a different person that he complains about.

Today he approaches you and whispers that Albert has eaten three meals there
.and had one meal delivered at home, all of which he never “paid” for. He wants you
tc talk to Albert because he doesn’t think it's fair that some people sacnfice to make
a donation and others take advantage of the program:

S
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| 34. “THE WATCHER"‘DlisCUssséu QUESﬁst
1 ;Nhy '_'m:ght Mr. P}.:lnﬁs Blehav? i way? . o
2, Wi_ll an éxpléﬁation c;f" the donatic;'n pélk;y clear it up for Mr Phlillﬁs? .
3. What d§ you think of ihosé who never dqnate‘ when tl:;gy cduld; ﬁrobably affo;d to c§;hibut;?

4. What are all the possible ways o deal with Mr. Philllp s preoccupation with donations"
\ What would the consequences of each response be? _

- 5. Which way of han&ling the éituation seem:s' the best?

| ~ 6. How would Mr.}Phillips’ financiai status affect your reaction to his g:ommehfé?

.

7. What is the proper way of dealing with a donation policy for alt participants? .




35. “THE BRACE” *
o i )

" One of your clients fell a few days ago. When he}wasutaken to the hosp}tgl for
- X-rays, it was discovered that no bones were broken, but tha: he.had bruised his ribs.

He was told to wear an elastic brace for at least the next two ‘seelss.

Today you decide to visit him at home. The client tells you that he is not going td \

wear the brace anymore. He complains that it is too uncomfortatie. He says that he. .

doesn’t want to do anything but lie in bed anyway and his ribs won't be hurt if he just
lies down without the bracg. He doesn't even want to sit in the rocker or go in ard lie
on the couch to watch TV. He seems to have lost all ambition to do anything.
’ . . ' ' . v ’ . ‘
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35, T BRACE Dlsc;ussm& éux-:snou‘s:
1. What a%e ﬁe prt;'zblems here?
2: Which oqé is 't?g most Wimpc'artan.t. to s§l§e?
'. | 3. What @iegiés could you utilize to helpwybur cheqt?

. 4. Should elderly people be encouraged to take an active role in life? Why?

- ‘-——. . . . i ’4—' ) N . 0. . . » ..
.5. What is your role in getting your clientﬁ follow his medical prescriptions?
6. What possible obstacles might you encounter in getting him to help himself?

7. How does the client feel noW?fHow would you want him to feel?

- 8. If your client continues in this non-motivated state after his ribs are healed
what would you do then?

o 8

~ 9..What do you think of people ‘who refuse to follow the dbctor’s o}dem?




& P ®

- 36. “CHECKS”

The Donelsons, an elderly couple who live in the senior ‘housing, get very
confused when paying for their medical care. They don't really understand how to
. fill out the forms and follow the procedures. The last time you visited them you looked

cl:ver their Medicare and insurance statements. You helped the Donelsons fill out the
- papers for the insurance company in order to get the amount not covered by Medi-
care. But the Donelsons forgot to pay on Mr. Donelson’s hospital and doctor bills.
) They just don’t understand that the checks are to be sent to the doctor after Mr.
Donelson signs them. Once they even threw away a payment because it looked like a

dupllcate of a bill they t@t they had recently paid.

You have received several calls from the Donelson s daughter, Mane She usually
- wants to know what to do wnth checks written'to Mr. Donelson from. Medis:are She

complains that it seenis like she has paid and paid s0 many times. She feels that'

~ she must have paxd lt all by now '

~ Your seniors often have trouble wlth all the forms and red tape they must go

~ through to pay for their medrcal care. They get confused and nervous and just can't

B handleit. ‘You try to do your best to help them but sometimes it seems the doctors and

‘hospxtals don't do.their part in helping seniors understand what they're supposed to

.~ do. By the time they get to you, people like'the Donelsons are so confused and upset . -

14 s difficult to ‘straighten things out. Sometxmes you have to wnte to the companies to
: getltclearedup - ;.- e T IR

. / The secretary told you that Mane, the Donelson s daughter, called againr while

you were out; The secretary saxd Marie has a check and she doesn't know what to do
. with it. - : :

o
4



o -l:?\ 36. “CHECKS” DISCUSSION QUESTIONS

1. What is the main problem here?

2. What are the alternatives for solving it?
. , o

3. Should you complete the forms for seniors who have trouble filling them out or should you
& teach them to do it for themselves? Why? .. . - '

1 -

a

4. What can you do to eliminate or lessen some of the “red tape™?

e

5. How ¢an you help the Donelsons cope with their financial oroblems? ‘

6. What strategies can be used in _helping the Donelsons cope with their frustration?
- 7. Are there other pr.oblem?. implied in this narrative? What are th'ey?

o

, 8. Sirould beople teach others to do-things for themselves even when it takes much more
w effort than doing it for them? - . o , N o T

9 What responsibility do doctors and hospitals have in aiding seniors with medical forms"
What can you do in cooperation to solve this- problem" .

T

’ L 10 Ts Marie making the problem worse’ What can be done in working with her to lessen the
S difficulty" .




‘37. “DOORSTOPS”

The senior cer}e\and accompanying senior housing where you work is being _

remodeled. A crew of workers has been there for the last several months. Their pres-
erice has caused ' some changes in procedures and has created a little disturbance for
some”of the seniors. But the work they have done more than compensates for the

. inconvemence of workrng around them.

- Today you are working in your office when Mr Kellogg the president of the Senior
'Citizens Council, wheels in his chair. He has been confined to a wheel chair for the last
few years but has‘become very agrle in getting about. As you look up from your paper
work, you realize'Mr. Kellogg is very upset about something. He does have a bit of a
temper bur.you can'’t remember seeing him quite’ this angry o . .

He tells you with trembhng lips and near tears that the regular custodian won't

" install doorstops because the “boss” won't allow it. As he talks about his needs for

doorstops and the “boss’s” indifference, you realize that the “boss” he is referring to

" is the man in charge of the remodeling fforts. Mr Kellogg is so upset that he threatens
* to leave and never return if “that'man” is the one who decides things:

. . L it
© . . a0

(lw

Ju :
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. 37. “DOOR STOPS” DISCUSSION QUESTIONS
~ 1. What problem(s) are implied in this situation?
- 2. Whyis Mr Kellogg ﬁpset? Is there more than one reason? .

* 3. Whet is your immediate gez! in solving this problem? What other goals might you want to
. achieve? ' X '

4. How does one deal with a staff member who exceeds his authority like the “boss”';"
-5 How would you A;e'ad to Mr. Kelloyg? - - -

" 6. How would you go about establishing a barrier-free ehvironment for Handicappe’d clients?

. . ‘ . ,1"(". ) ':
. : 4 Ay . /




38. “THE CRIER™

4

Today in the craft room, one of the elderly ladies began crying without apparent -

provocation. When you asked what was upsetting her, she did not respond. One of the

other ladies informed you that Mrs. Fuiler never tells anyone what's bothenng her. She

 always holds everything in. She wont talk about it

You decide to check on Mrs. Fuller s background and discover that she had been
quite ill earlier this year. But her doctor says that there is no medlca. explanatxon for

her tears.

Just as you are leaving for the day, you see Mrs Fuller agam in the lounge She
is snttxng by herself leafxng through a magazine. '

[

J i
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38. “THE CRIER” DISCUSSION QUESTIONS
L How.would you approach Mrs. Fuller in the lounge?

' 2 Should people be coerced to talk about thelr problems for their own good"
Or, should one’s privacy be respected? - : A

3. How mrght you engage the other seniors in helping Mrs. Fuller? The doctor?
Who else might help? _ . =

4. What would be your main objectibize’ in working with Mrs. Fuller?
5. HoW might you feel' if you were Mrs. Fuller?

6 If it turns out that Mrs Fuller’s previous rllness is related to her crymg. how would this affect -
g your course of action? _ ,

7. What reasons 'might Mrs. Fu!lerfigye for not sharing-what is botherir;g her?

8. How would you work with her in each case?




39. “MEMO: MRS. PEABODY”

“To: Chris Williams

From; Fred Jacobs, dn’ver‘

Re:  Mrs. Peabody

Something must be done about seniors vho make an appointment to §e picked
up and then either aren’t there or have aecided not to go. They can’t seem to under-

stand that when they cancel without letting. us know, they are not only wasting the

driver’s time but also depriving someone else from being transported where they need
to go. CoE T )

The worst offender is Mrs. Peabody. I'went to her house at eleven this morning in .
~ response to an appointment. When I got there, nobody was home. Then this afternoon
I found out she had called a cab an hour before T was scheduled to pick her up-This -
“has happened several times in the past few weeks. :
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%, _._“»MEMo: MRS. pEABo;)Y" DISCUSSION QUESﬁéNS° |
1.. What is the problem?
e——— |
2. Whatis your ;espppsib;'l;ty in 'this. situation?
3. %at_ do you g‘hink:of Mr Jalcl:o'bs'.;s com?lain;?

4 How can you help Mr. Jacobs do his best work?

5. How do you feel about Mrs Peabody? lf you know from past expenence that she is very
forgetful, how would this alter your opinion? -

6. What can be done to prevent ftinher incidents of this type?




40. “MEMO: HOME P$iONE CALLS”

 To: | AllStaf
' _From Joan Bender _ - : <
Re: Home Phone Calls o

We have all expen'enced the problem of receiving phens calls from our clients
* ‘when at home. In cases of emergency, this is quite acceptabsi:. But most calls tend to
be just chatty conversations' or unceasing complaints.
: *Recently, this has caused me a great deal of difficulty. Wiix so many calls at home,

I'have little time to myself. I've tried makmg excuses as to why i can't talk, but they just .
keep calling.

B

I would hke to dlSCUSS this problem and possitie sofutions at it next staff
meeting. ‘




: /
\ |

“\ 40. ;‘MEMO: HOME PHONE CALLS” DISCUSSION QUESTIONS

H L]
1

1. If you were one of the staff members recelvlng thls memo, what wouid your Immedxate
reaction be? .

2. What suggestions or cémments would you maké at the next: staff rpééﬂﬁg?.
3. Should seniors Be strongly advised :n,ot to call staff members at home? Why o.rvv.vhy not?.
4. Wéuld. it be gppropria&e for staff members t9 have unlistéd numbers? Why’orv why, not?
5. How might one dis;:ourage unnec}es.sary»callls frqm senion: clients?
6. What reésons mi;;ht bs‘eni.ors have for maRing seemingly unnecessary calls? .

7. How can :one deal with these reasons? o -

~ 8. How can one maintain privacy at home and/or finish work at the office wlth constant phone
call interruptions? | : .

e
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. Week: September 6-10‘

"~ 41, “WEEKLY REPORT OF MR. GOLDSMITH, SEPTEMBER 6-10"

v

Cltent: Mr. Horace Goldsmith ’

Worker:. Leona Srnithers.

_' Position: Public H_ealth Nurse -+

Mr. Goldsmith is a new client this week. I had received an anonymous phone call

on Monday from a store owner who said he is always dirty when he comes into the .

store. The owner said Mr Goldsmltn smells bad and his hair Iooks as if it is never
combed. ' .

[ made a home visit on Tuesday and discovered he lives with a nephew. The
nephew was very cooperative but said he couldn’t do a thing with his uncle. After quite
a bit of coaxing, | managed to get Mr. Goldsmith into the tub. I took his filthy clothes

‘and soiled undergarments into the other room to be thrown out or laundered and

brought in clean ones for the client. Mr. Goldsmith seemed to enjoy the bath.

Today (Friday) when I went back, I found out that Mr. Goldsmith Iooked for h|s
dirty clothes after. I had left ‘Tuesday and put them back on. Today he could not be

coaxed into taking a bath or even changing his clothes. I reminded him how much fun -

it was on Tuesday and even promished h|m a treat if he'would get cleaned up. But, he
stubbomly refused.
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: ‘41. “WEEKLY REPORT OF MR. GOLDSMlTH SEPTEMBER 6-10"
" DISCUSSION QUESTIONS o

' 1. What is the probleni described o{n this report?
2 Wh§ is the .probl.em a problem? What would you like to éha.nge?‘ -
3. [f Mr. Goldsmith’s habits-continue as théy are, how will they affect hfm?_; |

4

4. How can Leona help Mr. Goldsmith now? In the future?
5. What is the nephew's role in this situation? What couid his role be?
- 6. How does cleanliness or lack of it affect other people? |

7. What suggestions would you make to Leona?

*. 8." Is cleanliness and smelling nice a middle-class “hang-up”?




/' o - ' e

/ . :

42. “WEEKLY REPORT OF CATHERINE HATCHER, OCTOBER 9-13" -

Client: . Catherine Hatcher o .
. Worker: Rick Fitzgibbon
Positiou: Outreach Worker

Week:  October 9-13 -

_ Mrs. Hatcher's condition seems to be worse this week. When I visited her Tuesday,
she appeared very frail and undernourished. | offered to make her some lunch but

there was no food in the house When I asked her about the lack of food in the kitchen,

she said that 1t was somewhere else”. But when | asked where, she was unable to
tell me. : _ o v

Then on Thursday when | visited again, she was very nervous. She bumped into
the furniture a few times and her eyes kept dartmg around. She was carrying a dollar
bill rolled up in her hand in case “the ones who came in want anything”. The police
have told me that there are several delinquents in the neighborhood Perhaps they are
harrassmg her, or perhaps she is )ust confused - .

&
b~
~J
N
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42. “WEEKLY REPORT OF CATHERINE HATCHER OCT OBER 9-13"
DlSCUSSlON QUESTIONS

o

. What possible obstacles—d\oyou foresee in helping Mrs, Hatcher?

. How would you deal with eech one?

.
\

. What is Mrs. \Hetcher's main problem? Are there secondary probleme? If so, what?

A
4
.x‘

What steps might be taken to help Mrs Hatcher solve by problems?

\
\

Is it within your responsnblhty to check into the possnble delinquent harrassment" If there are

delinquents, where does your responsibllity or authority end?

| P / .

. If Mrs. Hatcher is just confused and there is no one han'assmg h7/hqw does that change

your course of action?
\

\

A

¢ |\ .
. What are the possibilities for improving Mrs. Hatcher's diet?

|
)
‘\
)

A

Y

If you become convinced tha}t Mrs. Hatcher is losmg her mental aeutenesa, what other

problems does this pose? How would you deal thh each one?

e

17g



43. “WEEKLY REPORT OF SYBIL COHEN, MARCH 20.24” '

" ‘ ! o e

| Client: Sybil Cohen

Worker Nancy Weaver |
’/M Pubhc Health -Nurse | -
lWeek. March 20-24

Mrs. Cohert’s foot is quite inflamed. When I saw her Wednesday she showed me

her foot and I advised her to see a doctor. But when | visited her again on Eriday, she

had not even made an appomtment with a doctor and her foot was worse.

[y

It seems she only trusts her doctor, Dr Rosenberg, in Bbston. He has treated her
fov leg and foot problems in the past. But, she wont be g ng to Massachusetts for
several months.

-

of impaired cnrculatlon with subsequent amputation of feet

»

She is very apprehensive about se¢ing a doctor because of her famllys h:story ’
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.43, “WEEKLY REPORT OF SYBIL COHEN, MARCH 20-24” DISCUSSION QUESTIONS

o
i

// L Wl".nat is Mrs. Cohen’s inimediate_ problem? B
/r'lL : ’ ’ ‘ . . R , Co . . ’ ""'n
¢ 2."Mow would you encourage her to help herself?

3 Whit—?ther px:oblem(i)gipés this case history ‘l_m'ply? :

 4:Mhat are your short and long:rang "Goals in helping Mrs. Cohen? -
5. Hd_:w“wo.uld you én'ticipate,acco ﬁlishing thes'e: goals?. N ¢

to a doctor or other professional when it is obstructing

6. How does one deal \'»vith loyal

an immediate need? .o e \
7. How does Mrs. Cohen feel? = - - ‘ ' s

8. What reasons might seniors have for not sgekingf medlca[.gttentign when it is needed?
) "9, How might oné deal with each of these reasons? |

- Y

10. Does Mrs. Cohen’s family history gf impaired circulation with subsequent amputation of
feet have any bearing on your treatmient of"hgr case? If so, how? - '
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Ohio Commission on Aging
Ohio 34 NORTH HIGH STREET, 3RD FLOOR
/ " COLUMBUS, OHIO 43215

(614) 4665500

- Type of work or job title:

INSTRUCTIONS AND COVER PAGE
FOR THE ..

' PROBL™M IDEN?IFICAIION FORM

“'This research on the problems of people vho work with older persons. is

being done so training can be. developed wvhich is based on real needs.

Please fill out one of the attached forms ‘each day for five working:days
in a row. :The first page following this page is a sanfle to show you how
an example problem was reported. _

Indicate below what type of work you do, and in what setting. Fof
example, owtreach work from a senior.center - or - site manager of a

.'nutrition site. . You do not need to sign your neame.

After you have completed all five forms, enclose *hem along wich this

page in the attached envelope, real the’ envelope, and réturn it to the
person vho gave these forms to you. Or, if you are with a Title VII
program return. the envelope directly to th~ above address.

Thank you for your cooperation.

s
'
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Setting you work in:
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PROBLEM IDENTIFICATION FORM

> - o

1. The incident between myself and an older person with whom I work
which caused me the greatest concern todey happened as follows:
(Describe the event in as.much detail as possible. Use the back of

'this page if you wish.) S

]
L]

s

v

2. To me, the problem.I destribed above was:. (Rank by cir: . g one number
. for each part a, b, ¢, d, below. For example, if you . :1i %he problem
you described was extremely unusual you-would é¢irele "% in part a. .
- Or, if you ran into this problem about once a month, @ migiit cirecle
"2" in-part a.) ' : .

' N

a. Usual (all in the . 1 2 3 b 5  Unusual (herdiy ever-happered

course-of adav's .. . in my memory 3 me or Others) [
work) o - . b

Compiéx (extremely difficult

-

b. Simple (easy to under-'1 2 3 L

© stand how and why it . <, .tc know how and why it
happened) = . . occurred) )
.c. Solveb’: fcapable of 12 3 4 §  Insolvable {defies solution)
being . .1ved quite : )
. ~ easily) : N _ . .
d. . Slightly frustrating 1 2 3 k.5 - Extresely upsetting (dis-
bothered me - dbut . e turbed me t6 the point of
~not- geverely) . | - mentel or physical exhaustion)
’1\?*\ ‘
4 Vo




. o e

LSA,M,PH /PAGL

'FROBLEM IDENTIFICATION FORM . o e

1. The incident between myself and an older person with whom . work
which ‘caused me the greatest concern today happened as follows:
(Describe the event in as much detail as pmnible. Uue the back of

this page if you wish. )

M W,&‘i MAMM tﬂ
doret Ww%owﬁ ponvinee Ko, .

. /l ‘ N :
2. To me, the problem I described abqve \mr (Renk by 'virﬂung one nmber
for each part &, b, ¢, d, below. For example, if ym feit The provliex
~you described was extremely unisual you would circle "5" in jart a.
©-0r, if you ,ran into this problem about once a nonth you might circle

_"2" in part a..)
" a. Usua.l (m in the 1 2‘@ 4 5 Unusuai {nardly ever happened .
. courae of a day's ] : " - ‘in my memory to we or others) -
vork) : . . - ' _ ' : /

b. :I._Lngle (easy to under- 7 1@ 3 4 ' 5 Complex (::tremcly difricult
' . stand how and why it . : . . %o know how and why it
happened) . - : , ’occu.rred) :
c.  Solvable (capable of a 2 3 @ 5 Insolvam.e (cofien sol.ut:lon) T
" being solved guite : . e

euily) : ) : o © _ ) o
) N w v - ) ’ ‘ . I
a. Sligtlx frustrating 1 2 3 @ 5 ely urvetiing (dis» ,
bothered me - but » "~ turbed me to the poimt . )
_ not severely). "7 " mental or physical. axhaustion)
’ ~ 184
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"~ EVALUATION FORM

N

You have been experiencing simulated situations regarding working with
older people. In order to assess the effectiveness of these training
materials please provide your reaction to the questions h low. Ycur .
name is not needed. : :

(1) Did the §ltuations presented seem real? Did you feel Lie
you were .there? : . , o ;

yes e

(2) In your opinion, were the problems presented relevant to
* real life? :

oo yes - | : no__ .
RS o B _ _
N '(3) Did the discussion ‘questions lead to.a helpful analysis? - o
T - yes_ S no__
(‘i) - Did y_bu learn axx&"new ways to handle problems? -
) yes" T no
(5) 'Were__the iuétx;u_ctions clear? -
yes L 1o
: (6) Do you understand any new points of view any better now? \
R ycs - no_

"\ (7) Do you understand your own point of view any bet. ..’ now?

o et

. -~ yes__ _ mo

(8) Did gou lm've_venb'ugix time to discuss the problems ?

ye,s - v ‘no

'\
=

(9) - Do you now feel better prepared to handle those same
problems or similar problems if they happened to you?

yes L no
'~ (10). Any other comments? - sy
1&g

Q(..\. | : ‘. | | - | | N . | ,157._..




. | . - Prices Effective January 1. 1979

PBTE Materials :

ORDER FORM

ity e sl == "‘-:..::_‘_ _;- R A S S e R R AT

To Use This Form: Select the materials you desire from the Ilstlng on pages 1 2 and 3 of this lorm. After you have
selected all materials desired, record totals in the space provided on page 4 and compute a "Total Amount Due.”

When you complete the form, fold it so that the return address panel isontheoutside, staple and mail— no postage
nacessary.

Your purchase order may be substltuted for this order blank

Developed by: o . Published by: ' ' e
S AMERICAN ASSOCIATION These matanials were de-
TEWTBMAL COVIER -\ INSTRUCTIORAL MATERIALS ~~ suant 10 sontrants wittne
FOR “Hco STATE m‘e!!n%l EDUCATION 5?&2?2’3&2&"3&&”““ of Georaia :‘1::::‘; lt’:a.emtlll.'s. °$§§"$°;
'V ROAD - COLUMBUS, OHIO 43210 | 404 542-2586 Edveation. ’
.
Ll L. ®
_Listings , |
————— — T T T e Gy | TOTAL
SUPPORTING MATERIALS : e e ... ECh | Desired | COST
. " Performance-Basad Teacher:Education: - T T T it
The Stats of the Art, General Education and Vocational Education v $3.75
Resource Person Guide to Using Performance-Based Teacher Education Materlals 500 ([T T T
Student Guide to.Using Performance-Basad Teacher Educanon Materials = 135 . ] e
} Guide to the Implementation of Performance-Based Teacher Education - 485 T
° Overview of the Center's PBTE Program (slide/audiotape) ‘____.-.l_ TTTEee [T T T
’ The Role of the Resource Person Using the Center's . - . . 7" =TT T T T
PBTE Materials (slide/audiotape) = . _ - ' _ 72.00 .
U and PBTE (slide/audiotape) : . T . 44.00 .
" Vocational Teacher Competency Profile—Pad ot 50 Indivnduatized Record Sheets 220 T
Module b T
Number Neme of Modute
- CATEGORY A: PROGRAM PLANNlNG, DEVELOPMENT, AND EVALUATION S:SC‘Z:;::&D’::" $30 .83 ' ¢
A-1 Prepare for a Community Survey T T . o %430 )
A-2 Conduct 8 Community Survey . _W'N—Nf_'-m_" o S 265 T
A-3 - Report the Findings of a Community Survey T ’ ) 375 e
A-4 otganizg an Occupetio_nal Advisory Committee o . ) ‘ 200 |- . . i
A=5 . Maintain an Occupational Advisory Committee - T 265
A-6 Develop Program Goals & Objectives T N i 2.20 B
A=7 . - Conduct an-Occupationaj Apalysis oo 420
—A-B : Develop a Coursae of Study |
A=9 .- Develop Long-Range Program Plans . -
A-10 Conduct a Student Follow-Up Study - l 3.75 Coe B
A-11. ' Evaluate Your Vocational Program o : ) ) -3.45 : o
' CATEGORY B: mernucwomtet.mmno T . Dssountadrce
B-1 - Determine Needs & Interests of Students "~ $ 3.75
B-2 - Develop Student Performance Objectives - . ' — 3.30 -
B-3 -—Develop-a Unit of instruction . ) - . ’ 330
B-4 - Develop a Lesson Plan g ’ - . o 200 -, ) _
‘B-5 Select Studentinstructional Materials . T o . 200 - T |,
B-6  ° Prepare Teacher-Made Instructional Materials . : 245 - )
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CATEGORY D' INSTRUCTIONAL EVALUATION

-D 1 Establrsh Stude’nt Petlormance Cntena
N Assess Student Performance Knowledge

Assess Student Pe ormance Skrlls
Determme Student('-gades E

0-
o-
D
0-
D _Evaluate Yow Instructional Etfectlveness '

,U)Uih(a)l\)

CATEGORY E: INSTRUCTIONAL MANAGEMENT

E-1 Pro;ect lnstructlonal Resource Needs ' _- v
E 2 Manage Your Budgotrng & Reportlng Responsrbmtles
E—3 ~ Arrange tor lmprovement of Your Vocatronal Fecmtles
E LA ' Marntarn a Frllng System | o
E 5 Provide for Student Satety e
E—G : Provrde tor the Flrst Aid Needs ot Students
E-7 X Assnst Students n Developlng Selt Dlscrplme o
E-8 ) Orgamze the Vocatronal Laboratory
E-9 Manage the Vocatronal Laboratory
_— .. ~- e e
- - ~ -. .
~ ~N 1 (\"n
- . " \ -_\.. o
N f

“Assess Student Pegormance Att|tudes T ,. B

Quantity

TOTAL

Module Price
Numbor Norno of Modulo e Eech | Desired COsT
CATEGORY c INSTRUCTIONAL EXECUTION . E"‘c?m”;‘:;‘e‘::f" $69.26
-d—-t i btr;:‘ct Fleld Trlps S T $ 3.30
c-2 Conduct Group Dlscusslons Panel Dnscusarons & Symposlums T . 2.65
cla T Employ Bratnstormlng Buzz Group & Questron Box Technnques T 1.55
c-4. Dlrect Students in lnstructrng Other_Students ' a 1.55
C.- 5 Employ Slmulatlon Technrques CTr o Tt .3.55 .
c-6 " Guide Student Study LT T e Y
c-7 Direct Student Laboratory Experience » o 7 330
c-8 Oirect Students in Applying Problem Solvrng Technlques CoTo T o 3.30 -
G-9 Employ the Pro|ect Method T e 245
C-lO Introducea Lesson | o 2.65
c-11 Summarlze a Lesson ST T 245
c- 12 Employ Oral Ouestronrng Techleues T ) ‘ T T 245
C:tzi o Employ Rerntorcement Technrques ST T e 2.90
C-14 -Provide lnstructron for Slower & More capable Learners—.““ _____...-._.-_...._A -, 180
C-15 Present an lllustrated Talk LT o 2.90
‘C— 16 Demonstrate a Menrpulatrve Skrll e 220 .
c-17 Demonstrate a Concept or Prcnt_:rp_le - - T - 310
C}18 lndtvrdual."e Instruction = . o ‘—:‘ 290
c-19 . Employ the Team 'l'eachung Approach ) 1.80- |
c-20 Use Sub;ect Matter Experts 1o Present lntormatton ._ o - 245
:C;ét Prepare Bulletln Boards &\Exhlblts T 2.65
c-22 - Present lntormatron with Moduls Real Ob)ects & Flannel Boards 2.90 .
’ C— 23 Present Intormatton wrth Overhead &.Cpaque Materrals S 3.10
'C'— 24 Present lntormatlon wrth Fllmstrrps & Slldes - \« 3.10 _—
c-25 - Pxesent lntormatton wrth Films B T T 220 -
C—_?.S B Present lnto matlon wrth Audro Recordrngs e — T 3.10
C-27 Present lntoB ation wrlh Televtsed & Vrdeotaped Matenals T 2.20
c-28 Employ ProgS:mmed lnstructlon BT ST B - . 290
c-29 Present Infor atlon wrth the Chalkboard & Flrp Chart o 3.10

Discounted price
of complete set $11.97

. $ 1.55 -

355

2.20

1.80

220

2.00

. Discounted price -
of complate set  $20.79

T '$3.10

310

1.80

2.00

"~ 2.90

- 2.00

220

245

.- 355
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Module : Price | Quantity TOTAL
Number Name of Module - e . Each | Desired COSY
CATEGORY F' GUIOANCE ' OD'ncounted Price ¢ 9 97
F-1 Gather Student Data Usung Formal Data Collectlon Techn.ques - Pt $ 2.90
F-2 Gather Student Data Through Pérsonal Contacts ) 220 -
F-3 Use Conferences to Help Meet Student Needs . YT
F-4 Provide lnlorrnatlon on Educetlonal & career Opportunltles T 245
.F-S Assist Students in Applylnq lor Ernployrnent or Furthor Educatlon o -3.30
' CATEGORY G: SCHOOL-COMMUNITY RELATIONS ' ' 3"5:,:’,2}:?,’,2?’320.
G-1 Develop a School- Communlty Relations Plan lor Your Vomtnonaer“Bra;l T $ 1.80 -
G-2 Give Presentations to Promote Your Vocenonal Prograrn T 290
G-3 Develop Brochures to Promote Your Vocatlonal Program o T “.‘m~—_ 2.85-
G-4 Prepare Displays to Promote Your Vocatuonal Prograr.n‘ T 245
G-5 Prepare News Releases & Articles Concerninq Your Vocatlonal Prograrn-“_ T 220 T
G.-'--S Arrange for Televnslon & Radio Presentatlons.Concernlng Your-?/;;:-a—ti;n_al_Proaram 3.10
G-7 « " chnduct an Open House : o T T e0
G-8 h Work with Members of the Cornrnunlty T T T 2.20
-Gf-_9 Work with State end Local Educators e 1.80
. -G-lo Obtaln Feedback about Your Vocationa! Prograrn LT "1.80
CATEGORY H: STUOENT VOCATIONAL ORGANIZATION g:a:oo':;t::l:r;m 810 04 ’
H-1 Develop a Personal Ph:losophy Concernlng Student Vocatuonal Organlzatlons S 1.55
‘H-2 Establish a Student Vocatlonal Organlzatlon ¢ : . .
H-3 . 'Prepare Student Vocatlonal Drganlzatlon Mambers for | Leadershlp Floles--: T
H-4 Assist Student Vocatnonal Organization Members in Developlng and "\
Flnancnng a Yearly Prograrn of Activities 2.00
H--5 Supervlse Activities ol the Stud_enthvocatnonal Organuzatlon T o 2.00 ;
H-6 Guude Partlcrpatlon in Student Vocatlonal Organlzatlon Contests - T 1.80
N P
CATEGORY I: PROFESSIONAL ROLE ANO osvsLomswr ' 2{*::;2}:;’022?’”” 5
-1 . Keep Up to Date Prolesslonally ) D $ 220
"l-2 - Serve Your Teachlng Proless:on T 2.00 -
l_-s' o Develop an Active Personal Phllosopr-\-y of Educatuon 3.30 B R
-4 “Servethe Schpol-_&m(‘:ornmunlty ) o 1.55
-5 WObtaln a Suitable. Teachmg Posltlon ‘ B B 265 - *
-6 T 245
-7 Plan ‘the Student Teachlng Expenence o ) 245
-8 Superwse Student Teachers : T T 245 -
CATEGORY J; COOROINATION OF r':oovsamvs EDUCATION P 2,"::;;}:,‘;‘;2:' "s25.8 -
J-1 Estabush Guldelmes for Your Cooperatlve Vocatlonal Prograrn T $ 245 '\.\7‘ .
.J.—2' . Mana\ge the Attendance Transfers. & Terrnlnatlons of Co-Op Students '-!- o - 1.55 o
J:3 . Enroll Students in Your Co Op Prograrn : e o _‘_‘1_‘«_-_~_.-- 5-(;0“— T k
J-4 . Secure Trmnlng Statlons for Your Co-Op Prograrn o ,- T 1.80 -
.-:‘1—5 ) Place Co- Op Students on the Job oo 5.00
J\-,-a L »Develop the Traming‘Ablllty ol On- the-Job lnstructors' ) oo 1.80
T9=7 Coordlnate On- the- Job Instructlon . - | S tu\-__: _m_—-i—";&—’* ''''''' T
__J—B '\-_.‘ Evaluate Co Op Students On the Job’ Perforrnance o T T e 220 AN
. J-9 . Prepare lor Studen elated lnstruotlon- T 245 ,
-:J—— IO _ Supervuse an Employer Ernployee Appreciatlon Eventm_ o T 2.00
~ A
. . '\‘. .
o ~N . ol o .
Te _— \\ . . Vo - o N
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